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ABSTRACT i '

Un1t I of a 4- unit (9 12 Heek) carceer development ‘and
life plann1ng program for ‘rural hlgh -school students focuses on life
in rural localities. Deslgned to last approximately 13 days, the unltj.,
uses student ‘experience and supplementary data as a basis for.
discussion of the local area, 1ts people and their roles, the. - -
advantages and disadvantages of being a local woman, sex stereotypes
“at home and on the job, and household. responsibilities. In addition

. to 10 detailed, color-coded lesson plans (complete with instructions,
learn;ng objectlves, materials lists, and student activity sheets),
the unit contains a Learning Activity .Package on time management, -a
teacher's guide, an. append1x with additional teaching tips and
. learning activities, an adaptation manual with information about
‘tailorimg the program.to local needs, and an introduction to the . :
program in general. The. basic field-tested curriculum is designed for
the Hlduest, but adaptations for four other rural regions (Northwest,“

. Southwest, Northeast and Appalachian South) are available. The el s
program has three goals: to inform the students, to help them“deal fﬁir
-gith life's ezents and difficulties, and to provide them with &
structured experience in applying their information and SklllS to
realistic situvations. ‘Althpugh the emphas1s is on women, the .
curr;culum is 1mportant for men as uell. (SB) ‘ S
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of the currlculunkand to test its adaptablllty, fouq additlonal sltes were
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selected dur1ng the summer of l977 to develop:and f1eld—test regionally e ’
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adapted vers1ons of the currldulum L The s1tes were chosen to'representlvery'
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dlfferent rural areas of the country ‘-Nebraska,;New Mexico,’Oregon, and
T ; . /
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Tennessee. In each Stateg a site coord1nator Was h1red &0 oversee adapta—
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N tion by local teachers and tesggng procedures for that version of the

curriculum.4 Adaptatlon was completed dur1ng the fall of l977 and the
.

Currlculums were field—tested durlng the w1nter and spr1ng of 1978.
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The OPTIONS course‘is now available 1n f1ve versions roughly designated
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Sbuthwest and the Northwest. The core OPTIONS curr1culum is presented 1n
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the M1dwest vers1on. 'Adaptatioh packets for the other reglonal vers1ons
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‘adaptation to the special circumstances of a particular Sate or locality, an’
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i Adaptation7Manual»has’been includedewith.the teacher materials. This ‘marual,
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career development/life planning course, 9 ‘to- 12 weeks*ln length But all the,.
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units-and many‘pf,thellessﬁns~can he uSedg one or 1nvthe context of other
. v ] Lo A . .‘ N 4 'w'ir) . -' o . . N .
courses. : The‘independence_of component parts has been designed into ‘the
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'_ cenrée' teachers should be encoEraged to take advantage of that feature.
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S ' GENERAL INFORMATION -
“~ .._1'“. /é‘ : oo 4 ] - Lo R 4
.. Every Juneé, hundreds of thousinds of young rural women and merd graduate
s frcm high school feeling a mixture of terror and excitement as they look ahead
. to ‘their future lives. Their pleasure and their fear are shared by millions
“of other non-college-bound graduates in cities and suburbs, but the prospects

for rural young people’ are'both more complex and less secure.

Youkg rural women and men must conteﬁﬁ w ih a*ﬁmall and.pften shrznking
job market.,_- They must deal with the’ very jnarrow range of training opportunities

- available in their area. And though both sexes face these employment problems, .

- thé young rural ‘woman must also be able to handle acute sex stereotyping at. work"

. and’ frequently in personal relationships. She must forge a new model for rural

- womanhood that d1fférs sharply from'the traditional model within which she was -
. probably raised.” _ _ -

- 'i'.‘ .

Y

The rural"woman has traditionally had a ‘set of life roles that has been as -

stable as any our, country has known. = While cireumstances in cities have changed

- rapidly, forcing women to change their perceptions of themselves and their.

‘- families rapidly, farm life has remained quite consistent for generation aftex-’

: gZﬁQ{atlon. The farm or ranch wife, the logger's. wife, and: the railroader S~
ife~have expected to do essentially what their mothers have done béfore them.

The éssential conservatism of rural areas ‘Has" done much to maintain a cofsistent

vision of what is. appropriate even while circumstances have changed eqough tQ
demand new responses,

s -
9 - '

Today, many'young wemen. graduate from h1gH school with expectations for o

‘ their own futures that are essentially the same as those of their mothers and.
grandmothers. They want to, get matrried” (although they are. willing to work; for
a while) and they want to "live happily ever.after," raising children in their

. ow homes, and fulfilling traditional female roles in rather conventional ways.

A .
. s -But ‘this vision is no longer realistic, not even in parts of the country
still dominated by traditional tural occupations. ."One thousand farms a week
- go ‘out of business in this country, the disastrous saga of m1ning employment
patterns is too.well known to need repetition, and logging -has been mechantized
‘to the detriment of stable JObS.. The rural woman today is far less likely than
her mother (who, in turn, is far less likely than her mother before her) -to be"

. able to f£ill the traditional role pattérns that’ are .generally perceived as B
"happily ever aftér." Divorce, financial pressure, a husband's unemployment -- ,°
‘all these push ‘the rural woman back into the labor market, often before her _
‘children are of. school age.. "Happlly ever after" is a myth for more than half
_the: women 1n the rural M1dwes€ it w1ll be’ even more of a myth for their
daughters. L . . /4 +

'The rural high school graduate.has some awareness of this trend. Our
. ‘needs assessment data, drawd from questionnaires administered to 439 high school
: students, suggest that most young rural women know that they will probably have.
" to-work after marriage. - About half think that they will need to ‘hold a full- or
part-time JOb after they have children, although the majority think that a woman
should not work when . her children-are young. ,Asked why they will work most say
that they w1ll need the money - seIf fulfillment is not a pr1mary mot1vation.

7
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The ybdung men in the'study have slightly different perceptions about the
question of women working. Each seems to accept the fact that his wife will
work, but is very unclear How he will specifically" be affected by her working.

© More-than half of the men do not think that éheir wives will have to work
for, money. :
: _ . _ ‘g;-' o .
ThlS sense, .that women may need to work, seems to. coexist with the .
'traditlonal vision of rural womanhood. The rural high school women we ques-
tioned had apparently given very little thought to what ‘work they might do, '
or to how they would juggle their home responsibilities with the obligatlons .
of a job. Few of them could tell what they had.to offer an employer. :Most
had never been through a job interview, ‘and many thought of the prospect as’
alarmlng Few of . them felt that school gourses or programs had taught anything
useful in getting jobs.. These young ‘women know, at some level, that they are
s+ likely to have to make decisions, handle problems, and construct careérs (in
the broadest sense of that- mallgneﬁ term) in ways that most rural women have
~not had to do in the past. But they are no better prepared than their mothers -
.. or grandmothers to face what is likely to come. They' say. that they will
probably have to work, they recognize the problems of adult relationships. in
‘the 1970's; and they have' read about the concept of equal rights for women.
But they plamr weddings, not job-training programs, and daydream about cute
' bab1es rather than consider1ng chlld—care options for .thé working mother.
LIt 1s also clear from Boys rasponses that they do not see a need to 9/
‘ develop the very basic skills of interviewing, finding a job, decision making,
and the like. ' It seems that although the males expect to work, they have little.
concéptlon of how they will go @bout getting the best job they can,. and even

less of an idea of how a household is managed whiz a wae works. T
. \ : . .
None of - that is unreasonable for fifteen—to— eventeen—year—old students.

‘But'if hard planning does not ‘take place in high school, there is some danger
that it will not take place at all. The social service agenc1es are very

" sfamiliar with the plight of: the young, unskilled mother who is suddenly the
penniless head of a household. And the young’ women we questioned felt a need
‘for a cqurse to help them understand themselves: and use\this understandlng
to. make crucial decisions about work, marriage, family, and other aspects of
‘their future,llves "Obviously . boys, who also perceive themselves as working,'
marrylng, and ra1s1ng families, have these neéds as well. v -

This curriculum is designed to address these needs. .It is not a career
education ‘curriculum in the usual sense: we do mot go through a series of
. job descriptions that would allow young people to select those best suited,
to their needs and interests. There are hundreds of: those curr1culums on the
harket. We have rev1ewed a selectlon of these, but théir goals tend to be
d1fferent from ours. > .

. . P

" The 1ntent of our curr1culum is threefold First, we want to informs
. We :hink it is essential that young women and men learn what it means to be.
an adult ‘in a rural area'in the late twentieth ceéntury. All students have -
1ﬁd1v1dual observatlons of life around them -~ these need to be expanded or -

¥
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. changed so that students car pr dict some of the events’ and, difficulties with
which they wmill 'have to : ‘deal. éecond -we want to facéilitate deating wit\h-\i
these events.. Recognizing prob emy and resources is not enough -- we want.

_young women and men to.identify and develop those skills that will allow them
. to control their lives and to cope with the aspects of 1life beyond their control.
‘ Third we want to provide a structured expetience that wvill allow thesé young
, pegple‘fo apply their informatien and skills_to realistic ‘'situations that they
~ may face, and to test their'abilities to. work with s1tuations and issues that
they may need to confront later in life : .

»
2

Although this’ curriculum focuses on women, we. feel that’ it is criticalIy .
important for young men as well. First, “mbst of the skills we teach are impor-
tant ‘to both sexes; both women and men need to know how to make good decisions,’
how to plan their. lives, and how to deal with a-difficult job market. Second,
it is crucial that young men 'be as aware as young-women of the problems that
.beset family 1ife in rural America: today.: As workers, they must be-sensitive
to’ the destructiwe influences of sex stereotyping, As husbands, they must help-.
forge new ways of household management &nd child ‘rearing in an economy that
increasingly requires. married W to work. Finally, we believe that this
'curriculum will - make men and fromen more able to communicate with each. other

: about problems and issues -in daily life, especially in that ‘large portion of

' daily life devoted to work or interpersonal relationships. No young woman,

"4  however well informed or highly skilled, can work out family problems*w1th an
.unwilling male partner. However, young women and young men together, armed with .
the same information and skills, can begird to work“out their problems This ~
is the central task of our curriculum ' o : :

" Each unit of the curriculum contains information, skill Work and some
‘form of confrontation with reality. Each has a different. emphasis Unit I
"Understanding Peoplé in Our Area," introduces the central problem areas adults

- face, using the personal observations of students as a base, supplemented ‘with

-data intended .to enable students to generalize from their.individual perceptions.
By:the end of that ,unit, the _studernt should" have a clear sense of the difficul-.-
ties both men and women' 'in the .area -face and should be motivated ‘to begin
developing skills to help cope with them. K ‘ - "-

LT ﬂ Unit II, "Decision Making," has 'students work on the skills most needed

to address the problems discussed in the first unit. - 1t is an expandable unit -
that can be tailored around indiVidual and class needs. coo

Unit III ”Life Planning,! asks the class to apply the skills developed
in Unit II to the information collecte§ in Unit I. This is an experience-
. simulatjon upit, intended to. teach students assessment’péﬁilggihat are used to
- project their futtire—lives and then to simulate their fespon®&8 to problems
that might stand in the way of self—realizacion., This is done primarily through
- a Learning Activity Package (LAP) on assessment skills and a Simulation game
called "The Game Df Life: Choice and Chance.' S o

' Unit IV; "'The Juggling Act .Lives and Careers,’ uses case_studies td-“
invol- - students in solving complex 1life problems. It.uses the skills and

~information developed in - the course thug far and adds others such a being
- interviewed, filling out Job applications, writing a resumé;- dealing with sex
discrimination, and dealing with family/work conflicts._ : » ) e
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In general the curriculum résts on several aSSumptions. First we . !

-

//helleve that a knowtedge  of reality, even if harsh, is. better sthan cheerful *

~ignorance. Second, ‘we believe that information and skills give students a L?
degree ‘of control.over their lives, and- that control is better than depehdence

_on the whims of fate. Third, we believe that acéuiring“%kills and practicing L

- their appllcation are more worthwhile career development experiences ‘than mere
exposure to a series of concrete lob Options. Finally, We- ‘believe, as‘did the: 1f”éé
young people we’ questioned that young" people benefdt from a . classroom exper1ence'u
of this hature. &3 - " . ST . :

B N . T e
o . e

If this curriculum is made. to\work it should make both young women and
young men more competent to. deal with their. flutures:than many of us were-gt

their ages.- S ] s .
[ ' " :
h t "
<, . < 1 . .
. . ~ ‘ ) 3
¢ : A ..
. . e
o, .- . "
. N gt o
S .
. . K
. . o . R ¢ L.
. . v L7
O : g ©o¢ .
: [ R K
% ~ ' y® o .
o _ .
- ) 3
a
9. » P - ¥
4 ' . . o
. y e N N z
v - Cn o .
v s -
. ¢ N 4 .o
13 .
- + .
! b L
- E4 A
. . .-
. v - -
- s
. - .
. 8 - . i .
.". . N »
X ° K
"‘ Ers . Lo
> -.
) P - . -
‘ —
. X : s, .
! o ‘ O\
S . - {
o . . N v, A4 L] R
. - . . « 'Y
1 . '.
. * : . ’ ) £
v i . )y - N ¢ i -
- ) N @
. -
- . - B, : R .
. [ ’ B & ' !
: - . .
- /. /" * .
/ ¥ ) o
. 3 S ) O < o
= - L i - - - .
- } t
3 “ N R .
- v s N 2
. .
? & v oa. ¢ . s
I H H
! . - & - N .
[ e »
': L3
. P q - -
g - 1.
. “
’ . ~ e e .. .
IOEEAN )
P . v . .
2 e L7
. = : . .
4 G . ~
Al . . s
R 4 : ’ Ce e T . . ° * 7 ' S
\‘1 Lo 3 N A . - i ‘- : - x . . . . : . . - i . e
i . .

RIC. & i T e

Aruitoxt provided by Eic:



A ﬁ$§<_,,ﬂ o T : -~ . Teacher's Guide >

R A B

: , T -ZORGANIZATION OF THE' TEACHER'S “GUIDE

. The Teacher s Guide fs o.ganized by lessons For>each lesson there “ls
‘a,set of instructions’ .to the teacher about classroom activit1es and homew0rk
The Teacher s Guide includes -

1. Statements of”the enabling obJectlves for each activity (i e.
h what the students will do’ thdt will enable- them. to attain the
A~_overall objectives of the unit) )

3

. 2;:1A list of materlals needed for the lesson

-_:‘3;’ A detalled lesson plan, including 1nstructions for discuss1on,'
o questions, hémework assignments and explanations, andl possible

. f,‘ fdifficultles., Teachers may wish to" add notes on/the lesson .

e plan; ool e e ey : ..

DA RN T T A . e
AsE?R‘sectlon called "Notes to ‘the Ieacher" that has optional e e

3. A copy of all Student Activ1ty Sheets (SASs)-

6. An append1x that 1ncludes some add1t10nal 1nformatlon on runn1ng
classroom discussioms, working with small ,8roups, role play1ng,

For organizatlonal purposes, the guide is color coded. - All wh1te pages '.
are Teacher's Guide. (lesson plan) pages;  and.all" colored pages are SASs, L,
transcripts, student reference pages,: etc. - The”colors of the student pages
tie into refefences given in the lesson plans to aid you when you duplicate :
. these pages- from the ditto masters., If possible, duplicate SASs in. the colors

gsuggestedito aid in tracking the Various activiLies. : R B :

Teachers shoqu have instruction sheets available for’ each lesson and’
should give out _homework. assignments and related activity sheets ‘before the end'
‘of the class.. Homework is crucial to the success of this curriculum and must
be done thoroughly for ‘each assignment to ensure the success of the follow1ng
class. Homework in most cases, can be done in class if necessary.

s ﬂiThe only exceptions to the above-mentioned. format are the 1nstructions.
'prov1ded for Learning Activity Packages (LAPs) that appear as lesson {8 of

Uittt I and lesson #11 of Unit III. . Because the. gengral . guidelines for teach1ng
-an. LAP apply to both they are descr1bed in the next section.- oo

A wgrd on’ altering the curriculum A3 It is our assumption tha@ most teachers _
like to adapt any: curriculum to. the particular needs -of their own students and
their own\styles.' Please do so. - This curriculum has been designed to be
adaptable and to.allow teachers' to insert local references, to change the .
_order of-: activit1es, and- to add or replace materials--in short, to be made
your -own. Do not think that the fact that our lesson plans are in print means
that they . are sacred. You‘know_what is best for your ‘class. Use our materials
to your best advantage. B SR : : : ‘ '

-

7~
xi ) R SV
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"A word orn the length of lessons: We have: deliberately dalled our division-
of activities "lessons" rather than "days." Different clagses will begin

with different levels of . awareness and information' they will take different~f

'lengths of time to do the work. as we have outlined it.or as you "hadve. changed
-it. Some groups will take a single day for each .lesson, other\ will take
- three days.  We have included rough estimates on’ the length' of "units.
take these éstimates too seriously. You knoy the reading level and ‘'sophis-
ticati¢n of ydur students--your estimates are likely to be. better than ours.
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.

GENERAL GUIDELINES FOR LEARNING ACTIVITY PACKAGES . -

J ~

B
4

- 1. Studen&s proceed through the readings and act1vities more or less at
their own pace. (We' ll have more to 'say about technlques for manag;ng
_self—paced 1nstruction later in this guide ) . . PR
The LAP provides instructions to students as to their tasks, how to :
levaluate their work, and what page to turn to next. .

3. Activities jn the LAP are usually of four ty?es

'»a.' Assessment --'tasks designed to determine whether the student
: ~ possesses a given skill . .

b. lnstrﬁction - tasks that teach~skills-a sthdent does’notfpossesst o

, ’ ’ B! ¢ B _‘;. !
c. Evaluation - tasks des1gned to determine if the student has _'
' - mastered the skill via the instructional act1vities.j p
d. Enrichment - optional activities related to the skills being ‘}..
: worked ‘on but not critical te the1r development

-

4. Teachers have-four critical roles in'teaching the LAPs:

- - R - » . \ - 1
- a. Monitor - keeping.students on task and working at a reasonable
T s rate. : . . : o !
. - : T C c ' : L . f
b. Facilitator - ex la1ning .any d1rections or act1v1ties about

_ wh ch students are genuinely confused
e, ggsource - provid g students w1th any- required or student—'
requested materials or information.

~ - to bring it to ‘the tegcher (specific instructions to
' the teacher for thosé instances are in this‘guide)

5 . . . <

. d. Evaluator -- reviewi“g students ‘:;rk when, they are: instructed

N
. -
N ~ &
A\ E (‘\\ ’ ¥ - . .
A
. Lot Fd
s xiii - T -
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ClassroomiManagement:

" intended to asslst\t;achers in ‘obtaining the benefits of 1ndiy1dualized o

'_similar problems* 5) trouble—shoo vl 6) debriei 7)\§;mmarize. -

Ind1v1dualized instruetion presents the teacher with’ advantages and )
disadvantages. At first it can be difficult if you.don't have a lot of L '
experience in using individualized methods. The followdng ‘discussion’is

1nstruction while imizing the.costs.

N
B
. .o . ar

It is 1mpoﬂ¢ant for you to realize that you are e5sent1al in teaching

"an LAP..  In addition to your roles as monrtor,\ acilitator, resource person;
- and evaldator, your contact: with students shoul include some or.all of the
. following functions: l) motivate—-most 1mportant‘ 2) provide examples and/or

analogies; 3) give a mini-lecture when appropriate' &) -pair students with’

All the abbve—mentioned roles will require you "to have continuous contact

.with\students “and will: permit you.to 'gain a senser of the,proéress being made//g %
p : "o . : e

by each.1ndiv1dual.

- . ) . .. Ky

- Unfamnliar format will probably be your bi‘gest problem with the LAPs. -
Fortunately, many high ’school teachers noW’use a lot of individualized> r.
instruction and self-paced wérk; for many of you, the problem will be only ‘
in adapting your normal routines to written rathgr than "hards-on' activities.

. Help the students adJus the new format by pointing out parallefs between

LAPs and other classr om procedures. “But also be sure that they recoghize- .
the differences™between LAPs_. and- other wr tten work they are accustomed’ to—-‘ -

- . ..

"th1s w1ll reduce ‘their natural tendency to reJect unfamiliar pasks. _;v X R

Descr1be to them your four primary roles (defined on the previous page),_'
and explain that<the1r roles include: : .

- Sy

1. .Determining their own pace
2. Figuring out directions _ - - : .

3. Assessing»their-own skills p S L e
_ : ° : .
N Evaluating others.

When explaining these roles, keep in mind the follow1ng points regard1ng
students' roles: S S

. <
~ . . . ‘-

1. Determining their own pace: Since most activities are done individ—
e "-ually or in small groups, the rate at which students work is-not . .
- determined by the teacher or the rést of the class. ' This does not
. mean that they can deliberately work at a "snail's' pace'" or that.
they can race through the activities without making an effort., You,
as ‘teacher, will be around to ‘monitor the1r work. and to keep them
mov1ng at a reasonable pace. :

. . ‘. ,( N ) - -. N ' B . . . w ~
. o : : xiv : o o .
! o ) N . L. L s - . l_ .
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2. ¥nderstanding written dirkctio 2§tudents are responsxble fot
. i “; reading the activiti s apd understanding’/ the instructions for w
:) .~ » todo.v' Th%ysshould Y gnspénkly ask,you -what to do next. /

v Unfortunateiy, their initial response wildl be- to do just that.; .
£ To’ nip this® ‘tendency in-the. bud; you must cons1stently redirect “‘f
' students to the wrltten 1nstructlons and "‘askthem either to flgure
R them® out’ or to ask a student partner to: help. "Of. course, there may. “”;Q.
S ., " - be some instructions that are: confus1ng and there may. be studenté 'd‘ ‘
* . _who:are genuinely” unahle to understand certain directions.. Ia such -
, o uases, -you should help the student to understand the directions.
L. ' - Even in, these, cases, you should " not Tgsort go explicit directions. 'i»
S Instead\ attempt to guide students to’ the1r own understandlng of B
¢ .., -the directions. . i P TN LR
e ,° These. warnlngSoare crucial to the success -of individualized . | -
_— s 1nstructlon .\, If a teacher falls prey to student-: pleas of '"what do
: : we do nog?" the 1ndiv1dualized 1nstruct10nal mode will become a-
huge headache._ . . ¢ [ﬁ S S N

I

. T v o S :
L T P Assess1ng\the1r own skillS' Students are directed. to part1cular

s actlyltles within each LAP based on selfsassessment of their skills."
v _-X‘ InaGCurate sé@f—as éssment will result in® their doing activities .
A e they don t, ‘neééd an for not dolng activ1t1es they do need. Try to ' iﬁ
. i lmpress on thbm - th“ mmpertance of dolng ‘the self—assessment act1v1t1es

‘care‘ully and hbn

N AR AE]
\3 £

LA . , Q

4. Evaluatlng others- In some of the act1v1tieso students are asked ‘to - °

_ -t evaluate the wérk of thelr classmates. ‘ﬁtudents should’be urged to
o take ‘this respons1bllity serlously Judging another - person's efiforts ‘v-
‘ .+ is a.difficult 13ife skill to acquire.:.. Many people "feel quite uncom- O
fortable belng in this position. Yetz- it }s.a s1tuatlon\we cannot .‘Ef‘
avoid in life." It is primarily for thfs ngason that we have requlred=

” students to evaluate one another s work i e . -

-

i~

T - One of the potentlal difficultles with 1nd1v1duallzed instructlon is that
it. requ1res students. to be more” active-and less re~active than in large group ‘-
instruction. ' There is nowhere to hide in an’ individualized program. It- takes
time for students to adjust to coming Fto . the classroom and getting down to )

~-work on their own without the teacher announcing the. tasks for the day.-" -
Consequently, at the beginning, you may havg#to remind students.to get down
to work. Say something such as, "OK, everyone should know’ what to do. Pick
up your activities wherever you left off yesterday.  I'm available. to help you
if you need it. But, try to do the activities on your own or with _your: student
partners." Then you should circulate around the class, talking: 1nd1v1dually
to students or small. groups of students who.seem to be having diff1culty <
working. ~Once- everyone is worklng, you should continue respondlng'to spec1f1c
.student requests for ass1stance or evaluation. - . = :
N " , o fooe .
' Another potential difficulty in an individualized program is‘evaluation
and record-keeping. - This varies with the. type of LAP used and is. dealt with
_in the discussion%%; each LAP in this gulde. : . N

4
ARy . N .
i
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. amount of time on the /AP at home.- Similarly,_if you fe

brequlre "the studentgto ‘spend ; ‘some time ‘on the
_-cades, ‘we recommend that students not Have homework during LAP "sessions £ In-.

‘: "best" and the "br1ghtestz should have enough work to do. ST "_

s

-:A word on' student partners 7 You und ‘_dly have your own methods’ for
breaking students down into small’ groups for team works‘ We suggest ‘teams

of three to five students so that. if’ students are absent, there are still

) enough studehts for team ‘effort. Obviously, students who have demonstrated.

an 1nab111ty to work together producthelyfshould not be allowed to work '
together." ‘Also, we suggest that thhin teams, students rqtate evaluatlons ;
instead -of simply exchanging them (i e.; person A. giv§§ his/her work to 7+ °
- person B ‘to evaluate; person B gives his/her work' to person C to evaluate,' '

person c gives hls/her work to- person A ‘to" evaluate) 'J S
LR 1

‘ ,,', oy
A word on noise: Noise level in an 1nd1v1duallzed small -group settlng

. tends to be somewhab hlgher than in @ teacher centered large—group sett1ng

-The level of noise allowed . should depend on. the tolerance of teacher and |
students. It should not’ be allowed to rise: above a point wher® teacher or

> students cannot work. effectively On’ the osheg,hand it is not reasonable to
, dema & absolute silence in such a. mode oﬁ 1nstructlon. fot e

‘ ) . - ';§x.,4

, . \,‘/.
A worl on absenteeism.' One b1g advantage of LAPs is that students ho
_are absent haven't "missed" anything except the time:-spent on a LAP. * We'
-suggest that you have studentslmake up.-missed time by spend1ng an eqU1valent _
< that a *student is
a LAP, you may wish to
at home. As1de from these;

wasting time in class or is nft work;ng fast. e

stead, *you..should encourage students to put ‘in a maximum effort- durlng class.
It sﬁ%uld be polnted out ‘to them . that ‘such an effort frees them from homework

_but bhat if they get. too far behind -they may have to work. on the LAPS/a5 home

< / " A2
A word on the "best. and the brlghtest Some students wlll work th;ough

“the LAPs very. qu1ckly " You should monitor - the work of such ' speed demons ~

carefully ‘to be certain it is of qua11ty as well -as guantity Antlcipatlng
students whose work 1s, £ high. quality and quantity, we have 1ncluded more-
activities tHan ‘most students can do ‘in the’ time allotted. Thus, even the

i
ﬂl
R

1
!

One final word. We strongl recOmmend that you work through all the LAPs

hbefore distributing them. Read. every page, ‘be famillar w1th the obJectlves~

am? procedures of every act1v1ty

T K . " . N § e .

e
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. ment procedurgs must be 1dent1cal or highly similar if changes 1nslevels of

.

W

RN . "o o' GRADING AND EVALUATION = -«  a s

l45$*§rocedures regardlng grades vary. amOng“échoo%s, departments, and indi. ‘dual :

" evaluation of student achievement: "

. . . . -., o
ot . _— sooL Do .. -

l.way shefhe usually makes such®an assessment.

__closely associated- with: aptitude.
J:to achieve the knowledge, skills, .and- understandlng of the ‘curriculum.
‘not tdke into .accoypt thé student s le®él of. mastery, before taking a grven .ﬂ
. tourse,
L a, measure of the- student ‘s al

CAra
. T
LY

. .Teacher!s Guide ~ -

v

T L KR ) _A‘C
. IR . . -
-

‘ »-';" N P ‘ﬂ°..
Because th1s isra yalues-oriented curricuﬂum, and because pdiic:es

and

eachérsg it.is very, dmfficult to prescribe one apprmahh ‘to the grading and
We' therefore.suggest that each teacher
adapt the recommendations below tO*hlS or he; own - teachlng situation. '

A

L ..’ PO Y _l"

.q, - . - » R

:RECOMMENDATIONS o e T R L

. X ) - . Co S . o
% . a © - 5 L) (O . . X . . |
0 A s :

. li Grades should reflect effort,machlevement, attitude 'and maéterv.é‘
2. Effort may be measured by the amount of work done by students 1ns1de -

-and out31de of class. We Would therefore recommend that you’ keep ‘a record of
all completed Student Activity Sheets done by students, A sip ple: check (VO
system i§ preferable for gradpng these act1vity sheets since we’ are concerned
here w1th effort, not excelleﬁge._ AV, o, ~ - distinction! should s1mply
reflect .a greater or lesser effort ev1dent in. the student s .work.,

¢ J_; l .‘ l. . - R X - . . T . !
. 3. Achlevement or growth can be measured only if what‘d student knows
before beg1nn1ng a course of studyzls accurately determlned *The best ‘way ‘tos A
measure achievement is to design an assessment procedure to)be admlnlstered ¥
tobstudents both before and after they participate in the course. The assess-

-

r:t

'1nformatlon, skllls, and concept development are to be*determlned _:- .

A b ’Attltude is best evaluated SubJectively by the teacher in whatever
‘It “is our view: ‘that attitude.

‘is relevant but perhaps the least 1mportant of the d1men31ons evaluated for»i
grad1ng: . v : R - :

- -g.,\'

. ‘ . L
is the most absolute d1mens1on a teacher evaluates and is> KR
It is a measure .of a gtudeént's ability .
It does

A M§§;ery

"amid hence'cannot be measure of. growth ‘or achievement. It. is’ simply
olute level of mastery at the -emd of the course: :f .
Although most teachers welgh mastety heav1ly in determining grades ’

it is our view that achievemest rather than mastery ought- to" be most heav1ly .

S

'we1ghted - To Pver%mpha51ze mastery is to reyard a. student.'s aptitude more than
~_‘his/her growth or hi%/her efforts, and d1Scourages less able stddents from Yoo
" making an effort. = . . . s .- : S gt

. E ,y . . N * _.‘,; R . . . H - . .. .
- 6. In summary, we suggest that each teacher evaluate studenfs effort;;

»

~

Q .

ERIC:
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achievement, .attitdde, 4dnd. mastery. as recommended and then grade according to‘
a. pr@@etermlned weightlng of the'se tomponents, with ach1evement and effort.-n N
being the primary crLterla ang attitude -and mastery sécondary conslderations. S

L3
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, %ﬁﬂ& * % OPTIONS A CA?EER DEVELOPMENT CURRICULUM..._ k4 ;
7. . FOR\RURAL HIGH SCHOOL STUDENTS .

A ““;'N ISR ‘Course Outline o e T
AP - ’ = ; : v . <

. ' A VAR « ol .

. B f‘f S ) L. .

‘ R 7
Lesson ot e
K] . l .‘\‘-_A
3 oh, el e Advantages and Dlsadvantaggs of Being a Woman 1n This Area A
4 Li,és of Women in This Area. * . .- . v -~
.5 Playing Life Roles - ' S “ SR - e
-6 & -Responding to Ideal Relationshlps Jr T oo B
7 ‘ - Sex, S&ereotyping o A S R
8 * Women's Work, Men' sWork v - . . R R
e 9 . ReSponsibilities of Running a Household
10" Being-a Single Head of Household
- <11 .j Leagnlng Activity Package Organizing andeanaging Time - .
™~ ‘ S U R O R
Ae .._UNIT‘IIE';batisiON¢MAKINQ'(approximate1§ 7 days). S
‘lesson o UewNT L Topde T &
S R Llfe Auction y B\ ' . . é"’, .
. .2 'House Fire!! S e : I I
LT3 JIntroducifig-Bécision\Making
RSN . Applying the Decision-Making Process ° '
o “5 ) y Applying the Decision- ing Process to a Personal Decision
i"' , L f - . . .

;‘: 1UNITfiII: LIFE ELANﬁING‘(approximately;lZ-daysp~.'
T T s . ' — \

TS
»
N

. »h ‘ 9.. ) ’."A. a
, Lessok‘ T - Topic ,
o I W\ Life Stﬁges : LA : < - S
Y. 2 ©  This Is Your Lifeline =~ . © e : %
'Ki 3 °* ‘Decision Areas and Life Stages ' Lo ,
4% 4 ' The Game of Life: Choice’and Chance
5 .’ What Happened Yesterday? Debriefing the Game - N
6 Long- and Short-Range Dec1sions 'fA”ﬁ_ s T
7 Coping with Crisis - _‘N o ‘ .
8 Learnlng Activity. Package Assessment‘Skills ,
9 . ’ Revising Your Identity: Playing the Game Again'
10 Life Plannlng Is It Worthwh11e°
9 -
R - ) L
. . o - '. . -
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o ) o Course Outline (cont.) (O A

E)

A

'UNIT 1y: . THE JUGGLING ACT: LIVES AND CAREERS (approximately 13 days) @
Y . - e L v . :/ i l’ .
" . Lesson .. T S , ) 0T Ei :

N . . ’ B e ° .c . : o

PAT °. e o S N

(=}
\

f_ D ,; oking for_ Jobs L -
e . " (Optional Lesson: Wiiting a-Resumé) .
.-Preparlng for an-Interview '
: -Creating Jobs——A v e T o
~.Life .Skills ~ N : A
Wwhat Do You Say, Pat?, i o
Starting a Small Business, B

Vi
VRN O

STEPHANIE .
> . ... Your Recor%\and Your RightsAf{ | - v - ae“ ?% -~
3Job Conflicts ' - &

Role P&aylng , ‘
; Reviewing the Situatlon and Takin ction

r. Te

A
SN
* 4

EVELYN R

. ) S
v -

1 - Welfare: True or False7 . ' : . C e

2 The Advantages and Disadvantag°s of,Marriage R '

37 . . Influences on Qur Lives: - : S .
4 ' If You're 80 .Smart, Lady, Why Aren't You R1ch7 S s
5 yocatlgnal'Training Opportunitiea"

S~ 1 , w .

A Tmmlg ' : " -
1 Interv1ewing Parents and Friends

2 Ways to Approach the Job Market. .
B Family/Work Conflicts ; B
“Eﬁ%‘ Supporting a Family ' . . I L E
S (Alternate Lesson: We're Getting Along OK, but It's No Pinic)
-5 %" Family Goals TR A . C '

- SUMMING U UNIT TV : L T

1. . What Has Thisato Do with Me7
2 .+ ‘Looking Backward: What Have We Learned7
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Q';?‘ll UNIT I: UNDERSTANDING PEOPLE IN OUR AREA

o

INTRODUCTION

z

Who am'- IQ—/ﬁhat does it mean fo be an adult in this area of the country?
Wha%/krnds of probleps do _people here have and how. might they affect me? These
are{the questions addressed ‘by the first unit - of OPTIONS. As in most 'values-

or1ented" curriculums, we begin by asking students %o explore themselves as

. individuals. But we move ‘quickly from the genéral ."who am I?" to the more
specific "what does it mean to be an adult?" to the more focused "what does At
mean to be an adult-in my area?"' The purpose of the initial values exercise ist
to’ set the. .stage for student investigation df'certarn problems young- pedople today
face: complex 1nterpersonal relationships, sex stereotyplng and. discrimination
and ,the possiblllty of being a_single head of hoasehold. These particular: 5
problems have been carefully chosen from the many issues that .confront people
because they are tne most common and pgessang conceyns of men and women today.

. .

» -Though .we doubt that anyone neéds ev1dence of the importance Qﬁ these prob—
% lems, perhaps some statistics will make. tgese 1ssues seem more relevant In :
Nebraska, one out of tén fapgklies is-headed by one-person. Often that person
. Treceives.no external supporlt- from the former spouse. Of these one—parent
famllles, four out of five are headed by women.* These statistics are not -
: comfortlng,’but they are the reality of life for many men andswohen," and must
"be confronted by young people about to enter the adult. world..

>

PRI

e

4 . .

- Problems ~are presented in the first ten days of the unit; an offsho t of
- examining these problems is recognlzlngp%he ‘heavy - demands placed on
and women today, part1cularly those who are single heads of househo .
'1nd1viddallzed hea ning ‘Activity Package (LAP) was developed for the last three

days of the unlt, to &ddress the speclflc problem of’organ121ng and . managlng s .
t1me W AN 1 . . , :

"q LIRS
. ) !‘-‘ . . : N ) i" ’ )
. As all teachers know, telling students: about. problems they w1lL spmeday
'L\ face Ts the least effect1ve ‘way of motivating them .to -prepare to- cope. Therefore,
"this unit guides the students ‘toward "d1scovery of ‘problems faced by people in
their area. As each set of problems is uncovered, the students relate them tow -
their own lives. Through this gethod, wé hope to create in th® students a B
desire to learn skllls and plaé%fng strategies to tesolve some of these problems.

Bl

e

.

*Current Populatlon Reports, ser1es P~ 60 no. lll, issued March 1978. Survey .-
" done 1975. -4 ..L\” :

y ¥
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‘Understanddng People in Our Area L ) - Feacher's Guide

.o ._‘ | Objectives . -

A, Who Are We?.! - ‘r\;,

Students w1ll be able ‘to: ! " R
-~ 1. ,Define the boundaries of .their local area. ’ . '
2. State how adulthood is defined in thelr area and in what ways this
. determlnatlon is ‘made. : e
3. Given a list of characteristics, 1nd1cate the degree to which each -
» characteristic is'descriptive of themselves.
4. .Given a list“of characterlstlcs, indicate the degree to whlch each
is true for~ women and for-men in their local area. .
* 5. Given a list of characteristics, indicate the extent to whlch they,'
- .would 1deally like each characterlstlc to be true of°them

" B. Portra1t of Women in Our Area -

Students'will be able to:’ E . ,
‘1. "Draw a portrait'. of women in their agba. é» , )
™ 2. "Draw a portralt of men in their area. (optlonal) - “

3. Write an essay comparing themselves to women in their area, evaluatlng"f
* the. class consensus of w0men in their area, or evaluating how male
.. attitudes afﬁect women 1n the1r area.

\,_

C. Oh, the Advantages and Disadvantages ofiBeing a Woman in This/%rea

Students will be able to: oo .
1. Discuss the advantages and dlsadvantages of be1ng a woman in th1s area.
‘2. - Discuss the advantages and disadvantages of being a man. in this area.
3. Identify dlfferences ‘between their real and- ideal ‘selves: and recognize
their consequent(need to change certain chatacterlstlcs in themselyves.

»

D. Lives of,WomEn in This[Area .] ';

’Studenms will be able to:

- 1. After listening to tapes of women dlscu551ng their life roles, descrlbe
' the life roies discussed on the tapes. -

"

E. Playing Life‘Roles
. Students w1ll be able to: : -
1. Given situation cards, role play d1fferent 1nteractbqns between males
B and’ females in various’ roles. oo .
2. After‘watchlng other students-role play and discussing what they noticed
) about the interactions, note difficulties in the relationships.
- > 3. Describe what, they would ‘wish for in an ideal relatlonshlp w1th varlous
"2 others in thelr lives.

]

o :, ..... ‘b , ‘_ ,,:' B i 1*2. B 4 S .. ._..‘ -
[ERJ!:‘ A S ’ .lA S : : L

= . . . . A . . B . .
Full Tt Provided by ERIC.
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'.Understanding'Peoplé\in‘OurfArea

_ o ' Teacher's Guide
e, : i ) '~ . Objectives -

~

.- . . . .
'

F. Respond'ing to‘IIdeal Relationships"; :

e

f_Students will be able to:
.- 1. nEvaluate the degree of realiSm and potent1al d1fficult1es in one
'  another's wishes for ideal’ relationships. :
2. List poténtial difficulties in human, relationships.
“3. - Given a series of statements about men and women, indicate the extent
to which. they agree or disagree, indicating whether this optlon 1s based'

- on their own. experience,_on what they have heard others say, or on what
j.they haye read or seen on v. - . .

-~

~ . B . e
N R : . : . >

"G. Sex Stereotyping

3

. . Lo " o
'Students will be able to: . ‘/ o T o
, 1. Arrive at an understanding of sex stereotyplng by d1scuss1ng their
, responses to the quest1onna1re ”What Do you Think about Men and Women7".

H. Women's Work Men's Work

a
. Students will be able to: . :
1. . Given p1ctures of men and women at work indicate whether women could
do the man's work shown and whether men could do the women's work shown.
2. Given pictures of men and women at work,_1nd1cate which work they would -
or would not do, why and why not, and whether their reasons could also
be trqe for -someone of the opposite sex.
3. _G1ven a list of duties involved in. taking care of a fgmlly, 1nd1cate
. - whether these are most: often handled by a woman, a man, either or both,
- or the kids in the fam11y LT

1. Respons1b111t1es of Runn1ng a. Household

Students will be able. to :
' l} Discuss the work in running a. nousehold and recogn1ze and explain why
©a. ;Famllles differ as to which respons1b1l1t1es are . handled.
: . by women and which by men. .
A b. Some families do not have two adult heads of household
" ' S el ’Slngle heads of household must deal with all the duties .
"~ - and difficulties usually handled by twd people in a famlly
. having both an adult woman and an adult man.
'd. Most single heads of household are women. :
Recogn1ze their chances of becomlng s1ngle heads of household *
3. Given a list of duties involved in taking care of a' family, estimate ‘how
: often they must. be done and how much ‘time is 1nvolved in -each.

N

J. Being a S1ng1e Head of Household

.Students will be able to R

1. Discuss the amount of t1me and energy required to be a single head of

° household. - L

2. . Giveén case stud1es of s1ng1e female heads of - household, recogn1ze and
.:state the - tremendous d1ff1cu1t1es they face.

R
oY

. . . . . - * .
. ¥ . . N ~ 6
. . R ’ .. . N s
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Understanding People In Our Area 'l‘ Co :', R “Peacher’ S Culde
' o . A - e Objectives s

J. Being a Single Head of Household (cont.)l_,- - ;_. T

. \

3. ‘Review the jlists of difficulties and problems' that have emerged from . -
‘the four sections of this unit: 1) living in this area, 2) relation-
_ ships, 3) stereotyping, and '4) single heads of. household.’
4. Recognlze a need to gain llfe skills to deal w1th many of these problems

K. ‘LAP on Orgaanlng,and'Managing Time

_After completing th1s LAP, students will be ‘able to: e ‘
1. Assess_their need to organize and manage their time. : R S
2. Make.lists of what they must do and what uhey want to do
3. - Set priorities among items on these lists; -
. 4. 'Plarf'their day according to their priorities
5. TReview their use of time at the‘end of the day.
6
7
8

©a

-

” ‘Use. various techniques for making better use of their time
Evaluate thelr ability to organize and manage time " o
Complete a self—paced LAP. %:. _ . B . v

- . ?

i

iy
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.-Understanding People_in;Our Area

- - - o Teacher s Guide,
L S s '_Lesson # 1

WHO ARE Wg?, - ST e

. . - . / .
- S . ’ o . 5 ) A - .~ . . ) . - T
i Objectives__ : AN R T .
< e 2 * P XY . ) ' o o

N The students will be able to define the boundaries of the1r local area.

R
R IR fa

" 2. Thée étudents w1ll be able to state how adulthood is defined 1n the1r
area -and 1n what ways this determination is made

L
- 3. ‘Given a- 11st of character1st1cs, students will. 1nd1cate the degree to
_which e@ch characteristic is descriptive of themselves

e b, Given a list of characteristics,'students w1ll 1nd1cate the degree to‘f o
.:;which each is true for women and for men. 1n the local area.”’ - Sl S SN

-

.

| .25; Given a 11st of. characteristics, Students will 1nd1cate the extent to . ‘h.s;
wh1ch they would 1deally\11ke each characteristié to be true of ~them: - P

wMaterials

. ' N : T
. . Act1v1ty Sheet "What Is Your Local Area7" (optional) '
' Student Activity Sheets # I, # 2,. , 4 TR SO R
Studént Act1v1ty Sheet # 5 (homework) e e SRR
. ‘e i Y, . A - LY . AR ~
. Lesson Plan' S L o S P
_ o, : : . LN . v )

1. Introduce the f1rst unit "Understanding People in. Our Area. D1scuss
the unmit obJectlves Some discussion should be. initiated on what it means to
‘be sdabeled an: adult: " a woman as ‘opposed t6 a girl, a man as‘ opposed to a boy.
;’_,/When does ofe become,an adult? (At 18, after marriage, after high school

. graduation, after hav1ng a baby7) ‘Who decides when an ind1V1dual is an adult7
. (Parents, teachers, society, self7) ‘ :

. s
-:

2. It is. 1mportant ‘to” define the local area’ being considered thrdughout
the course. The class can reach an .agreement on this, or the teacher can
decide. Is it the school district, the neighborhood? Does it have' geographic
boundaries? What are they? - (See- Notes to the Teacher below for an optional @
»'act1v1ty that could be used here )} .
'3. Introduce the f1rst activgty of the unit. Tell the students that they
# --will be doing a variety of activities, many of which will ask them to ‘think
about what ‘they themselves are like. Stress that although they. will be.asked
to write down or check off answers to ‘personal questions, they will not be asked
tocpublicly reveal -responses that’ make them uncomfortable (Be sure to respect
this. Any student should be - able to choose not’ to reveal”an answer to a 'quedtion
- if it seems too personal tor him or- ‘her. _As the class continues to build: trust»
this will probably happen rarely, but the’ option should exist.) Tell students
that .they will use their own rtesponses to arrive at .conclusions about ‘general
_issues’ that will then be discussed~§ Reassure them that there are no "rlght".
_answers. e L :

S

RS . . . : . X e . e L :
Lo . L : <. b R ) R .




y;UnderStanding People'inoour'Area o S L ’ “’Teacher's.Guide
’ o S : ' Lesson #1

, b, Enplain SAS # 1: "Women in My Area Are People Who. (@ﬁue) - Tell -
--students to put a- check in the box that best shows how true the statement is

of women in their area.  Tell them that they may: add characteristics they feel
were left out in the blank spaces provided

, 5. When students finish SAS # 1, have them turn it over. Then,.for SAS
2 (blue) ggive 1nstructions ‘similar to the ones for SAS # 1.%:Thfs time ask
students to put a check in the box that best shows how true the statement is

of men in their area. : _ S - o A
-~ 6 Repeat these instructions for SAS #.3:. "I Am Someone Who;.." (yellow)
and for SAS 4 1 would Like to Be Someomne Who ' (green) : A

7. Allow at least five minutes for. 1nstructions to .SAS # 5: "Tally
Sheet" (gold),. which will be: assigned as homework. - )
The tally sheets list each statement from the previous four sheets
 On -Tally Sheet # 1, the-two blank columns represent: 1) women in the local
+ area “and 2) men 1 -the local. area. ‘The two-blank -columns on Tally Sheet # 2 N
represent 1) the student and 2) the students' 1deals “for themselves On these
tally sheets, students record what waskchecked” as’ extremely or moderately true.*
Have the students fold back SASs # 1, # 2, # 3; and # 4 after the column marked
-"moderately" so only the characteristics: and the €olumns "extremely" and
"moderately" are showing.’ (They could tear the excess off if they wanted. )
Begin with SAS # 1. If students marked a statement as being either extremely
_or moderately. ‘true of women in ‘their area, they-should place a check in column l
of Tally Sheet # 1 across from the statement. Continue down SAS # 1-until all
. -the statements" marked as- extremely or moderatély true have been checked off in -
. column 1.

Next, students should repeat the°Same procedure for SAS # 2 by plac1ng
checks in colum 2 opposite the statements they have marked as either extremely
or moderately true of the men in their area They should use the same: process

" with SAS # 3 and SAS # 4 using the. columns with the .appropriate headings on’ (:<f_
.Tally Sheet # 2. Illustrate these d1rections w1th several examples.. '

. 8.' Students should finish this activity either in class ‘or as homework S0
they can refer to it in lesson # 3. : : : o

) »

. ‘Notes to the Teacher ‘ s 5_¥ - A s ;, o : = ”._;"

- 1. The activ1ty on the next page ent1tled "What Is Your Local Area can” _—

- used to obtain information about your local area. Inclusion of - th1s activity -
/ﬂf//aiuld probably add two days to the unit. -You can use it in a var1ety of ways :

Wlth 1ndlv1duals, small groups,°the whole class, guest speakers, and SO on.

*You migbt wonder why the categories extremely" and "moderately true are
treated as if they were the sape. .The. reason- -for using a four—point scale
is to permit students who do ﬁﬂt like to indicdte ratings in extremes to )
v1ndicate the Hasic direction\of their rating, i.e., basically true or.basically”

¢, '+ untrue. -+The -degree of’' their rating is not }&portant nor would it be a part1cu— »
larly reliable measure. However, the basic* d1rectlon is’ both important ‘and.
- ¥reliable. ‘ _ B
\‘

B
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b
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‘and report “back to the class at a later date Or, perhaps a speaker well versed

h"‘.

Understandinngeople in Our Area o B ; : " Teacher's Guide

v ' Optional~Activity
- _ . - Lesson # 1

| WHAT IS YOUR LOCAL AREA?

The followlng questions can serve as a method for acquaintlng students with .

" their local area or town. It is hoped that this somewhat historical focus will

indicate how the area has changed and how patterns of work and -home llfe have
also changed Students could do some individual resegrch on selected questions

in local history could talk with students. Tt is impdrtant that the focus not
be on the students learnlng history, but rather on their becoming aware of their

locale and the s1milar1ties and\differences between past and present that affect’

their lives. ‘\\\ _ sy

What Is Your Local Area? .How Has It Changed?

1. 'How has your town's population changed from its beginning to today?
What are the trends9 Can you account for increases, decreases, or
certain population levels? :

2.. Make l1sts of the major occupations in l900,,l935, and 1975 “How
: are these different? How can you account for the changes7

Where d1d people work in 1900, 1935, and l9757

4. What schools. did the town have-during those years9 Where were they-
located? "What was theé school population?- What was a day in school
like? How were teachers selected9 Who went to school7 . b

5.'_Who were the 1mportant families in l900 1935, and l9759

In the d1fferent periods of your area's h1story, how many women: worked
outside the home7 What did theyfg

7. What were the patterns of family 11fe7 What was a typical day'like7
" What was a typical year like for a family in the early 1900's, mid-
l900 s,-and now? o

8. Where were the population centers,of thg‘area9 Have they“changéd7 Why7 ‘}

9. What industries have tﬁ%ﬁe been7 ‘What factories, stores, bars, hotels°
What,occupatlons have there bee 'What service trades? .

-

lO, _What were marrlages like7 At wh ,a%es did people marry° How large

v ~were families? What have been the rgles and jobs of famlly members9

11. ‘What‘has been the area's income? How have people spent the1r money°
o What.were the typical family expenses° :

12. . What are the geographical boundaries of your town? What were (are) the
’ towns?, What were the major roads? How were the boundar1es def1ned°
Have transportatlon -systems affected.the boundaries7

el L -~
13, What have been your town's transportatlon systems7' Roads, intérstates,
: railroads, ferrles, toll br1dges7 What kinds of goods were | transported7

14. * What have been the promlnent disasters 1n“younwtown7 Fires, floods,
' 7,storms, tornados,'sicknesses° What impact have they had? L :

15, What rellglous groups were important in your town in 1900 1935, l9757
’ : What was the influettce of rellglon in l900 l935, and today7

N



"Understanding;Peqple in OQur Area . . _ * .'Teacherrs'Guide‘
S ' : » : ' Optional Activity
Lesson # 1

RESOURCE LIST: YOUR LOCAL AREA

" 1. Local historical society (g
o

2. _Local chamber of commerce |

s v
3. City hali, courthouse _ X
4. 'Gfandparéﬁté ' o v
35 . . ParEntS L e i
© 3 6. -State Office of;Employment Security
S ) . ] 2 . . 2‘ ) )
" 7. Census data ; P
L ! .. g
8. City manager._ =~ :
9. Planning boards -- councilors " ' N ) _ -
:10. Conservation cOmmis§16ns o f _:’ ) . ‘
ll;.'LQcaI museum .
12.:. City library a
- . . ®
K 13. EXtehsionvéérvice .
- 14. Teachers ' _ _‘ . . :
: oL s . -
15. 'School counselors - I _ - o
-16._'£ocal craftspeople
'17. Local published history - v
18. .OldAneWSpapers o  11 e . T | : -
19." Retired télephoﬁe_opératbrs
20.  Undertakers, auétioneers _
. R ! . o T - ) L
21. Books -- e.g., by Willa Cather, Mari Sandoz, Bess: Streeter Aldrich
22. Réilroad agents - _ 8 o _ - .
.23; .Ffaternal'oréanizationé ' ': C - o B
™
. & \/ : 2
v i .
| ! -8 ‘ ot
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Understanding Peeple in Our Area C _ Student Activity Sheer # 1 '

<

-
0

_WOMEN IN MY AREA.ARE PEOPLE WHO. ..

v

.n . . . w

Extremely | Moderately |. Slightly | Not at all

4 >

1. .are close to their families : : . o S o - -
2. Jknow their neightiors well - , . _ v T

3. assume men make - the d90151ons that .- R , — _ -
are important , S . o
are physically fit: . : ' R _ — - , : -
" stay close to home and this area  ~ ' - : - = -

believe in women's rights _ ‘ : . ; . -

4

5

6. . »

7- mistrust out-of-staters o T ' —-
5 N

9

enjov homemaking aétivities .
.. give up easily

10. value education ' ' - R - T _ -
l1. are bored with thequllves'
12.* like outdoor activities

13. value a close relationship w1th ' ' 3 B
someone of the same sex . , . S *”sgv . L

4. read only magazines and newspapers

15. attend few cultural events 5

) "(concerts, art exhibits, -etc:)®

16. would like to work part time . _ ‘
170 depend. on- others for emotlonal e S L ] ' 4
4i___. support e : - e . N
18. know only what happens within thelr ' . i _ ' Y

 families and town/community

19.  1like-~to be involved in

community activities

20. are content with their llves ' : )

2l. -are ambitious . o ] C

22.. keepg their personal lives to themselves - _ : .

23. are afraid of change - ' , . S - ’ S R
" 24. .need security - o ] : ) _ ; - ' . )

25. would .enjoy working full time | - R R - -
*26.° are confldent o - .
:27. - enjoy" TV ‘more than readlng ' . . . R
;-28. enjoy crowds: ' I ’ '

- 29. are good at managing money -
" 30." drink andfor use drugs , N . ,
.31.  feel leidure act1v1t1es are : R S N g o
’ "~ _important Ly ‘ ‘
32. walue a good{re lationshipﬁwith .
____.a member of the opposite sex |

33. .feel the need to be like B
. their friends B . 3 P
34,  think a. era‘§bould do as her ' _ T

: husband w1shes, even if she . - _

disagrees with it S
35. are easily depreﬁsed
35. are happy :
37. would be'content to kegp house:
while their’ spouse worked outside’
the home .

"38. would 1like thelr \E?use'to_work

' part time

39. would be willingvto'shére housework 'if
both partners worked outside. the home

> - N N B B =
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F S .
People

’/] o in Our Area e Student Activity Sheet # 2
P ~ MEN IN MY AREA ARE PEOPLE WHO...
. 7 Extremely Moderately Slightly Not at all

1. are close to their families .

2. know their neighbors well . -
3. assume men vcke the decisions. that &
‘are important
4.  are phvsicallv fit
‘5. stav cleose to home and this area
6.. believe in women's rights ) > P ——
7. mistrust out-of-staters e o _J ] A
" 8. enjov homemaking act1v1t1esn ' g \ . -

9. give up easily - .
'10. .value education o, '
1l.. are bored-with their lives _ 7

12. like-outdoor activities L
13. wvalue a’close relationship w1th v .

. someone of the same sex &
.14,  read-only magazines and newspapers -
“15. attend few cultural events

' (concerts, aft,exhlblgs, etc.) '

16. would like to work part time _ -
17. depend on others for emotlonal -
support. : . .
'18. know only what happens w1th1n ‘their -
. families and town/community 4 !
19. + 1ike to be_dnvolved in . | :
v community ivities
20. are content with their lives.
21. are ambitious -
22. keep their personal lives to themselves
23.. are afraid of change
- 24. -meed security. ,
- 25.° would enjov working full time
26. .are cenfident
.27. enjoy TV more than readlng , NE .
28. enjoy crowds -
29. are good at managing money r -
30. drink and/or use drugs _ .
31. - feel leisure activities are. ; P
important ' ' '
32. wvalue a good relationship with
a member of the opposite sex. .
33.  feel the need to -be llke :
their friends: )
34. think a wife should do as her- ..

: husband wishes, even if she ;

. 'disagreces with it
‘35.. "are easily depressed . ,

36.. are happy ) B

.37. would be content to keep house ' .
while their spousk worked”
oftside the home: '

38. -would like their spouse to work

_ part time . R

39.

would be willing to share housework if

hoth partners  worked butside the home

O

ERIC
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Student Activity Sheet i

RS A 3. -
o ) I AM SOMEONE WHO... | ) ,
P . : .:j . - : '
= - A ’ Extremely Mo&erately. Slightly | Not at all
1. 'is"clo§¥7to ny family :
L2 Ronows mo neiphbors well .ﬂ T
. 3.  a'ssumes men make the dCClblOnb . : -
that are 1Toortant s
4. is phvsicallv fit » ’ .
5. sravs close to homL and this area b
6. believes in women's richts. ;
7. _mistrusts out-of-staters
8. =viovs'homemakin; activicies )
Y -"silv i ] >
,Q{ed‘w1th mv life ] e
23 _outdoor .activities . ’ iR
~13. ~wvalues a close relationship with . ¢
“somécne .of the same sex . ' ' E
- 14 reads onlv magazines and newsoapels LY
15. attends few cultural events - - _
(concerts, art exhibits, etc.)' ’
15. would like to work part time
17. -dep&nds on others for emotional .
_ 'support . ' s ,
18}' xnows only what happens within my - ; :
‘familv and mvy town/communitv , A
19. would like to be involved in’. R -3 '
communityv activities ' - . .
20.: is content" wlth my life as it 1s ™ : o ,
-21. iy ambitious . \
22. _keeps my personal llfe to myself -
23. is afraid of change (
2417 needs security g NINE !
25. would enjoy working full time e
26. is- confident 5 .
27. 2njovs TV more than reading I
28. enjovs crowds ' .
29. 1is.zood at managing money .
30 Hrlnks and/or uses drugs
3l. feels leisure activities are .
" . important, . ! :
32. values a good relatlonshlp with .
a member of the opposite ‘sex -
33. . feels the need to be like o -
. v friends i @
34. thinks a wife should do as her
husband wishes, even if she . .
disasrees with it ]
35, «is easily depressed .
367 is happy ]
37. would becontent to keep:house ) 2,
‘while my. spouse worked outside - ' T
- the home
38. would like my :

spouse to work
. part time B )

3% would be willing to share housework if

hoth partners worked-outside the home

ERIC™ I
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Student AGTivitVASheet

‘

P . . ) £
o i .« I.WOULD LIKE'TO BE SOWL0N3§WH0...

o
Extreméiy

Moderately

>

Slightly

.

NOCAat all

. ig close to my family

1

2. &knows mv neighbors well

3 asqumes men make the dec151ons
‘tnat are important -

. is physically fit ﬂ

4
5. Stawé close to home ‘and thlS area ’
) believes in women's rights :
7

mistrusts out-of-staters

__§. - enjo¥s homewaklng act1v1t1es

.5 gives up easily

10.  wvalues educatlon - .

11. is bored with mv life )

12.. likes outdoor activities

13, values a close relatlonship with'

- someone 6f the same se¥%

14. reads only magazines and newspapers

15. attends few cultural events
(concerts, art eKhlbltS, etc.)

16.  wauld like to work part time

C17. deggnds on others for emotlonal

support

"18.  knows only what happens within: my.

familv and my town/community.

19.° likesMo be involved in
community, activities

20. is conterg with my llfe as it is

2l:  is -ambitious

22. keeps my personal llfe to myself

" 31. . feels leisure activities are

23.. 1is afraid of change

24. needs security

'25." would enjoy working full time

B

26. is- confldent
27.° en1oys TV more than readlng

~28. enijovs crowds - - - .15;3,
29. is pood at managing money . ) "

30. . drinks and/or uses drugs

important

..32. 'values a good relationship w1th

. __a member of the opposite sex”®

33. feels the need to be. like

‘my friends-

34;“th1nks a wife should do as her
husband w1shes, even if she

dlqagrees with it . - o

LY

35. is easilv depreSSed

36. 1is happy

.37, would be content to keep house

while my spouse worked ouL51de }

)
O

&

s

»  would like:my spouse to work
part time .

39. would be:willing’to share: houSework 1f

v

‘both partners worked outside theé home .

Aruitoxt provided by Eic:
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Understandine. P

b

cople In Our Area

TALLY SHEET # 1

-~

‘

.
'y .

' WOMEN IN MY AREA
ARE REOPLE WHO...

Student Activity Sheet # 5

MEN IN MY AREA

(SAS # 1) . . (8AS # 2)
. are ¢lose to their families
2. know their neighbors well ) ‘
3. assumé men make.fhe decisions that K
-are ihportant
4. are physically fit
5. 'stay,close to home and this area P
X 5. believe in women's rights
" _7- mistrust out-of-staters
8. -enjov homemaking activities
9. give up easily e )
10. " value education ) .
11, are bored with the1r 11ves :
-12.. like outdoor activities < -
13. value a close relatlonshlp w1th <
someone of the same sex .
15.. read only magazines and newspapers J \
15. ¥-attend few cultural events
“concerts, art exhibits, etc.)
16. would like to work part time. LW =
17. 'depend-on others for emotlonal 5 v?
support AR
18. know only- what happens within thelr
' families and town/community " °
) 19. like to be%involved in - o
o community activities N
- .20. are content with their. llves
21, - are ambitious
22. keep -their personal lives to themselves .
23. are afraid of change - .
24. need. securlty e . - -
25. would enjoy worklng full time
26.. are confident L © ' . :
7. -enjoy TV more than readlng .
28. _enjoy crowds -
29. are good at managing money .
30. drink and/or use drugs .
..31. .feel'leisure act1v1t1es are
o -important :
32, .value a good relatlonshlp with
- @ member of the .opposite gex
33.  feel the need to be like their
: - friends - . ’ »
34, - think' a wife should do ‘as her - .
husband wishes, even if “shé ' g
!  disagrees with it ' )
. 35, are-easily depressed . v
~ 36. are happy _ g
37. would be WLlllng to keep house J '
’; ' v while my spouse worked outside - .
_ . _the home - ./ o o
. 38. - would like my spouse to work -
part ‘time . '(jf ey
39. would be willing to- share housework'if_' 3

_both partners worked outside the home

,qv,-.:;".n &‘r*-sq T -

ERIC

vt provided by eric
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Lﬂd’fbeAﬂd nq pLOElt in Our Area

S

Studént Activity Sheet # 5

. .
I

“T ‘AM SOMEONE-

r

I WOULL LIKE

39. ‘would be willing to-share housework if
both partners worked outside the. home

" TALLY SHEET # 2 WHO:.. - - TO BE SOMEONE WHO.
- S | (SAS # 3) (s/ssg 4)
1.~ is close to my family : ) ﬂ\
2. know§r5§ neighbors well ~: T
3 as?u&es mén make -the decisions e
thatlare iﬂportant '
4 is physically fit . :
5. stavs close to -home and thIs area .__.
"6 Yelieves in women's rights = . B
7 mistrusts out-of-staters’ R 0
8. ' enjovs homemaking act1v1t1es e
9. gives up easily ‘ )
10. -~ yalues edugation
11. s bored with my life B
12. ikes outdoor activities © «
13. wvalues a close relationship with -
- someone of :the same sex - .
l14. .reads only magazines. and newspapers'
15. "attends few cultural events .
. "(concerts, art exhibits, ete.) '
~ 16, ~would like to work part time - o
~-17.. depend$ on others for emotional o o o
" .. support . : '
18.-" knows. only what happens within® my .- -
‘ family. and my” town/communitve~. S .
19. likes to bé involved in, A .
.. . ‘community activities e i :
20. " is content with my life as it is N
" 21.  is ambitious ) { R
. 22. keeps.my persqgal life to myself /
23, is afraid of change S
. 24. .needs.security . ~
25.. would énjoy working full time T
26. ‘is confident .
-27. -enijovs TV more than readlng A . =
28. -enjovs crowds , .
~29. is good .at managing money - )
- 30. "drinks and/or uses drugs.
©31. feels leisure activities are-
"'impoftant ' :
*32. values a good relationship-with
" . a-member of the opposite sex’ B
33. - feels the need to be like. '
.~ my friends =)
.34. thinks a wife .should do as her
husband wishes, even if she
. ..disagrees with it
35, is easily depressed
36. is happy 5
- 37. Nould be content to keep house )
" while my spouse worked outside ' \
the home o
‘38. would .like my spouse ‘to work .
part time. -~ - —_ '3?4;'.




Understanding‘People'in Our Area . C ,u  Teacher's Guidey"
: ' - ‘ o Lesson # 2

PORTRAIT OF WOMEN IN OUR AREA = °

_ Objectives

1. Students will use,their collective tally sheets to "draw a porkrait"
of women in their area. ’ _ O T )

" 2. .Students will use their collective tally sheets to "draw a portrait"
of men in their area (optional) R S L S

3.' Students. will,write an essay comparing themselves to women in their
area, evaluating the Class consensus\oﬁgwomen in their area, or evaluating

'how male attitudes affect women in their area (homework)
(Y . .

R . . o : ) 7
4Materials ‘ o o - A \\7‘ . o
Completed Student Activity Sheets # 1, # 2, # 3 # 4, #5
Silhouette:  "Portrait of a_Woman in Our Area" (use newsprint)

Silhouette: '"Portrait of a Man in Qur Area" (optional). ‘
Large printed characteristic statements (use 3" x 11" strips of Cardboard)
Student Activ1ty Sheet # 6 (homework) : :

Lesson Plan . . L t. 4 L SR Sk
1. Prior. to class, tack a large silhouette titled: "Portrait of a Woman :

dn Our Area" on a bulletin board that students. can see and get close to easily
(see sample that follows in Notes to the Teacher) Beside the silhouette, put
up the characteristic statements.-'l IR R . T '

. : - .

2. Hand out SAS # 6 and read the directions with the classy

r

3. Ask if any students want -to add any characteristics that are not already
-‘pr1nted on the statement cards._ : . e o ‘ :

4, Ask students to look over their own Tally Sheet # 1 (gold), column 1: ,f'ﬁ"
"women in my area are people who.,." and’ go to the board one at a time ‘and take
" .a statement back to Jtheir 'seats that they strongly feel is a characteristic of
women, in their area. , . . . N : :

: When each student has" removed ‘one characteristic statement, ask the class
Af anyone sees a remaining statement that he or she thinks should be.included.
If so, have students remove those one at a time as well. L oo

LA e a4

L
6. . If statements remain that you, the teacher, feel to be character-stic ‘
~af women in the area, you should ‘take ‘these. Now, remove -all unselected statefw

ments and put them aside.

J0

O . T i1
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Understanding People in Our Area o . Teacher's Guide.
: ‘ ' Lesson # 2 .

- Ask a'student to read his/her statement aloud. Then ask the o.her
students:to indicate by raising their hands if they also checked ‘that statement.

a. “If most did: take a vote: to see if. the class'agrees to tack
: it on the portrait as a characteristic of women in the area.

- ) . L.

statement should be- included as a characteﬁistic of women i

h? If most did not:  ask students whether they feel that the g
__the area. .,/}[

s
\

" Ask the rest of -the students to read their statements and take a class,vote on
- each. When a statement 1is selected, ask the student to tack it. to the portra1t.
7. If there seems to be disagreement on the statement, encqgrage discussion °
“in which ‘students ‘attempt to influence the rest of the class.. After this.dis-
cussion, ask for a hand vote on whether to list the statement.  as a characteristic .
of women in the area. Urge students to come to, a general agreement, but go with = |
'the majority if consensus cannot be reached e )

v

Bt

8; Keep discussions brief enough so. that you can complete the portra1t by -
the end of the class. If at ten minutes before the end of class you see that o
"you won't finish this process, simply ask for hand votes on the remaining state-
ments. At the end of class, all statements voted as being character;stic should
be tacked on the silhouiﬁte, and Studentg; should have listed these characterlstics :
- on SAS # 6. (See enric ent activities in Notes to the Teacher.) e o
9.* If time permits, or if you chose. to take an. additional day for this
. lesson, you can use the process outlined above to.compile a "Portrait of a Man
* ifi Our Area." Students can keep a record of the class consensus on "Men in Our .
" Area' on. the back of SAS # 6. If your class compiles a male portrait have them
. consider-such questions as: : , S . :

LIRS o
R S

B . ’ . o
"‘a. ' What characteristics*are common tq both men and women in our area?. _
b, -What characteristics aré not . common' to both men and women in our area?
“ c. How do, the attitudes of women affect . the characteristics of men? -
d., How'do the attitudes'of men affect the characteristics -of . Women7 o

L

e

You may want students to discuss these questlons in class or in a writing ass1gn—

e
.

';,Homework fj?;??fg R CL 5_"’ /17,. B S

.. 1. If your class compiled portraits oﬁ both. men and women in the1r area,
'ustudents can write a one—page gssay entitled "How I Compare to Women/Men‘ n- My
3Area. In writing their essays,_students should refer to SAS # 3 (which should
have only the "extremely" and "moderately categories showlng) and the class
" consensus on each portrait.. : ;
If your class has -only completed the portﬁ%it of a woman, the girls
should write their one—page essay on how they. compare to women in their area

) . e . . . . v 2.,

EMC S : | o I-.-:16, R

. . .

E . . . 4 X P AE D X
- ; AR ol . o PN

[AFuiTox provided by ERIC ' . ! -




"' Understanding People in Our Area. .

\" in Our Area."

B

S Teacher's Guide
e § o ~ Lesson # 2

and the boys should write their essay on how the attitudes of men affect the

‘characteristics of women in their area.” In writing their essays, the boys ~

will need only to refer to: the class consensus recorded on SAS # 6: 'Women

<
N

2. Students should be encouraged to use personal examples to illustrate

. their’ points of view in their essays rather than just listing characteristics.

‘Notes to the Teacher'-- o : - . -

oo A
X K .

ar . -
1

- The following activity is provided for teachers who feel their classes’
need more information about women in their area. It follows thé lessons as.

outlined,.Substituting a different ‘homework assignment.  For homework after

“lesson # 2, students should ask at least two women from.their area to fill out “”f

SAS # 1: '"Women in My Area Are’ People Who..." No néhes are to be used, and

'students should not identify who filled out the sheets. ‘(To do this, students
-v_will need at least two copies of. SAS # 1) s“”

{"
K

The next day the: class will discus "Women in My Area" using their homework.

‘The discussion should revolve around the following questions to reorganize the

37 characteristics. This should break the monotony of simply going down the
list. Ask students to give evidence for theif¥ ‘opinions by referring to specific

‘'statements. Some statements’ wilI'help answer .more than one question.' The num- .
'bers below refer to characteristic statements. ‘ - s ‘wp ;

b
B

" How do women in this area feel about themselves7 T . 35'
- # 4, 11, 20, 24 26 29, 35, 36, 37

- What are these women 8 ambitions7

. # 8, 16, 19, 203 21 25, 37

. -How would you desctibe these women? What are ther

personality trait-s7 K
- # 3,9, 17, 21, 22% 83, 28,.33, 34, 35 36

What is their, world experience7 '

a ) P e
., #5,7, 14, 15, 18 ¢ .- - s S S
¢ -What do they value? T T_f ‘ vl Y
oo 6,010, 320 : S - _ : SR
'~ 6., How do they relate to people in their area? SRR ‘
e, #1, 2,13 I | SR ‘
- "» 7. What do they do with the ;fleiSure.time?

'f,described above.

N
N

# 12, 27, 30, 31’ .;;‘ -

xﬁ‘The ‘class should end with a.clear portrait of "Women in 0ur Area." This class®
./ consensus should be recorded by students on SAS # 6. - - .

The process outlined ‘above could be used to gather additionar informa—"
tion about "Men in Our Area" as. well, . . !
. For homework after this 1esson, have the students write the essay

T
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' PORTRATT'OF ‘A" WOMAN IN OUR AREA .~ " s
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lu'AUndefstdqdiﬁg4People in Our Area

‘ - Student Activity.Sheet # .
o WOMEN IN OUR AREA: A 'CLASS CONSENSUS - -

[

. "As” your class agrees upon chara
< down the statements on this sheet.
homework. e :

Vo

cteristics of women in your area, write - .
You will need this list for tonight's
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Understanding People in our’ Area’

Objectives = - AR

Lo

Teacher's Guide - -
Lesson # 3

R P
PR .

-

o

1. - Students will discuss the advantages ahd'disadvantages;of_being'a_

-v'Woman in th1s area. -

-

2. Students w1ll discuss the advantages and:disadvantages of being a. -

“man in th1s area (optlonal) o c o ’

3. Students will use the1r tally sheets’tOgidentify differences_betweenj
the1r real and ideal selves and to recognize their conséquent need to change’

.certa1n characterlstits in themselves" A ' : - a .

' - . . - - 3 : ¢ .
"é o . S : o . ' o T

. Materials s e ' ' "

g

"Silhouette: ''Portrait-of a Woman .in Our;AréaT'

Characteristic‘'statements (page I-23a) : e . , o Ce
- Heading cards: 'Advantages,'" "Disadvantages" oL e
Completed Student Agtivity Sheet #5 ' ’ . : _ -
Student Activity Sheets # 7, # 7a S o F
“Class sets of character1st1c labels, glue or tape . e '
~ Purchased sets of gold stars, .red c1rcles, green . _' ..%
- circles or colored penc1ls or crayons. o . B =
. Scissors . o L o SN Sy
 Lesson Plan - o - SR - o '}j) , .

1. Colleet'students essays comparing themselves to women in their area
or evaluating the class portrait of women in their area. You should read.these’

~ later, grading them on the basis’ of their degree of spec1f1c1ty and reference
to the data available. - .

2. Call thelr attention to the "Portra1t of a WOman in Our Area" on the .

fbulletln board. Observe that some of the listed. character1st1cs ‘may be’ seen -

as positive, some may be seen as negat1ve, and .some may be seen as. both pos1t1ve
and negat1ve. : p‘ : L . o - .

xﬂ Choose one of the statements and- ask the students 1f it has advantages,

'd1sadvantages, or, both for women, and why. After a brief d1scuss1on during which
you assess the group's feeling, say: "I. ‘hear the class saying: | (a) ‘that this
- has many advantages for women, (b) that this has many d1sadvantages for women,

or (c) that this has both advantages and disadvantages for women. See whether
the class agrees with your assessment. If there is any s1gn1f1cant disagreement .

‘Tamong class members, suggest that the characteristic evidently has both advantages

O

ERIC

Aruitoxt provided by Eic:

and disadvantages. Be sure that it is clear that you are always talklng about

'advantages and d1sadvantages in the1r area. ‘Mention that these could be differ-

ent ‘in a d1fferent area. - e e

. . . - . . .



' Understanding Peodple in Our Area

‘marks if their 1deals have changed.b

' themselves by completing SAQ\# 7a.>"3:ﬂﬁ ‘ T AR

_ - Teacher's-Guide .
e, o - Lesson # 3 .

.v.

4. You shouldl then move all highly positive characteristics to'the left

of the silhouette.under the heading. advantages,I all h1ghly negative character-

istics to the right of the silhouette under the heading ' d1sadvantages, 'sand

,lall characteristics w1th both advantages and- disadvantages to “the- middle of the
_j-s1lhouette

5. Repeat this process for each chdracteristic on the s1lhouette "Keep;

-in mind that you will need at least 15 m1nutes to complete it 7 and # 8 below

6. At the end of thlS process, the class Should look at the new porLrait'

and reflect briefly on the advantages and disadvantages of be1ng -a woman in
thlS area. . e

“

7. Once you. have gone through all - the character1st1cs, tell students
that they may wish to mod1fy their own choices &f ideal character1st1cs in

~light of the discuss1on on the advantages and disadvantages of the different
. characteristics. Consequently, they should look at column 2: "'T would like 5

to-be someone who..." on Tally Sheet # 2 and either add or remove check (V’)

-
.

'8. .Give out’ sopies of SAS # 7 and # 7aland two sets of-characteristlc
labels, along with'some gold stars, green circles, and red circles to each

. -student. .Scissors and glue or tape should be assessible $1nce students will
" need to cut apart characteristic labels they intend to use. (Yellow, green.

and red colored pencils or, crayons can be used to draw stars -afid circles.
Go over- the directions, wh1ch are somewhat complicated, -and demonstrate’ the

\fprocess bv doing a sample with them. Check to see that Students have~done

the activity but don't collect it. Have them keep the activity sheet, as.
they may want to refer to it.in doing their homework It will also be need-

.ed for the: last lesson of Unit"I. Point out to them that the changes they

have identified will require certain life skills and hard work to accomplish
and that later act1vities will help them with th1s.

-
d

Homework IR T - e o

1. Students should write three sentences stating: what they 1earned about

. Notes to the Teacher '

The activities outlined in lesson # 3 focus on women in the area. You may

of being a man in. the area. It is quite Likely, however,.that a djscassion can

..want to repeat the process with a discussion on the. advantages and d;zadvantages

_ take place without. actually replicatlng the entire process out11ned above.

Lome

5 - R . RV
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Understanding People in OQur Area : T Student'Activity‘Sheet
_ . T : I S .

‘e

) ? ' o L '.‘.., ) T “i - \ ’:

MY REAL & IDEAL'SELVES

. On page I-25, you will see three categories labeled IDEAL, REAL, and’
CHANGES. Take the ‘set of characterlstlc labels that corresponds to" statement
" # 1 (is close to my famlly) on Tally Sheet # 2. If you placed a check (y/) in .
" the column "I would like to be someone. who," then place the label ‘in -the column
"ideal" on today's homework sheet (SAS # 7a). If you did not place a check
there, then leave the cqumn blank . .

2. Next, look and see if you have a check in the column "I am someone-who.
CIE you checked that column' for the statement "is close te my family,"-then take
.a label with that statement and place it 1n the column on SAS # 7a labeled REAL
If. you d1d not leave the. column blank

3. Once you have. completed this process for statement # 1, do.the same N
thlng for ‘the other statements listed on Tally Sheet # 2. ' o

4. Now look at your completed SAS 7a Wherever you have the same charac- .
_ teéristic in both the columns for REAL.and IDEAL you are close to your ideal or .
. already there. , Thus, in the column called CHANGES,. paste a gold star - symbollzlng
‘ sat1sfaction, or no need. to change . ,
5. Wherever a characterlstlc .appears in the IDEAL column but not in the
REAL column, this means you do.not possess a desired characteristic and need to
- make some changes in your lifé if.you hope to attain your ideal. Thus, in thel‘
,CHANGES column, place a green circle (GO), uymbollzlng someth1ng you w1sh to
become I T

6. Wherever a characteristic appears in the REAL column but not in the B
IDEAL column thls means you have a - characteristic you :do not want and need to’
make somé changes in your life if you hope to attain yotr ideal. Thus, in 'the;
CHANGES ‘column, 'place a red circle (STOP), symbollzlng someth1ng you wish to
stop belng or dolng e S ‘
. 7. Br1ng all leftover stars and circles or colored penrlls and crayons back
to class tomorrow. - - :




. Understanding People in Our Area A ' ‘Student Activity Sheet # 7

. . )
) * ” A “‘
. » rs
EXAMPLE ’ -
Below is an example of someone's Tally Sheet # 2: .

s : S R Y . 8
o T o “ 1 WOULD LIKE -
. TALLY SHEET # 2~ ' 1 AM SOME- TO BE SOME-

' - - ONE WHO... _ONE WHO... o
is close to-my family R V- ik e
knows my neighbors well . - - : v
assumes men make the deci- ' BT, -
.. . sioms that are important. | . , i

4. is physically fit RV R

SN

That person's SAS #_7alwoul@ $hep~look like thisi

IDEAL -; .', o REAL SR CHANGES

is close to my family ~ | is close to.my family | ‘gold
Knows my neighbors.wéll' SR - L S R ~, green
- R - L A '
< - is physically.fit~ .. 7. = - red
‘ T o "
. g S j fi
. .

< . 5
H <




- Understanding . People in Our Area

IDEAL SELF

(I would 1like to ‘blé'so_me"one who...)

v

N

;-

REAL . SELF
LY

(I.am Someoné who...)"

Be sure to save this sheet.. You will need it for lesson
. _ ; S son i

O

&

ERIC

Aruitoxt provided by Eic:
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CHANGES
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Vi P
Y
. §

20.rare'COntent’with theirfliges

}lfgare clbse to their families I
i .
|
I

—_.—.—.————__—_—_._.__———___——-__._——._—— — e - ——__._.1_ —— e — ——

2 know the1r neighbors well 21, are‘ambitlous hf'

b

22&\keep the1r personal llves to

3. assume men make the important
- themselves . . 4

dec1sions

23] are afraid of change

are good at _budgeting" and
f1nanc1al plannlng

31 feel lelsure act1v1t1es are
1mportant

33 feel the need to Be 11
frlends

34. think a wife shou
' husband wishes _

. would ‘be content to keep house
while their spouse works =
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Understanding People in-Our Area | - o " Teacher's Guide

Materlals DS _b ' . :

-Lesson.Plan

" Lesson # -4

Y

LIVES OF WOMEN IN THIS AREA - S

db]ectlves

A

1. Given written narratives of'women at varlous stages of - the1r lives
and a definition of life roles, students willwbe able to list, in.a’ column _
provided, the life roles: discussed.. s

Student Activ1ty Sheets #°8 (narratlves)*
Make tapes of narratiyes (optlonal)

l.- Introduce this second section of the unit very br1efly by telling the
students that the first sectlon dealt with chagacterlstlcs of 1nd1v1duals while
th1s second section dedls w1th relatlonsh1ps.»

.

2. Pass out SAS # 8 (narratlves) 'Have students.take turns reading from
them aloud. These may be taped 1f a. cassette—type—player s avallable.

n Al
B

3. . After the narrat1ves have been read have thé students read and complete
the actlvity sheet. . :

.

“4. Near the end of class, ask students to tell you the 1ife. roles they

" identified in each marrative. List ‘these on the board as they call them out.

Examine one narrative at a time, allowing students a chance . fo 'see.if other m
people noticed roles that they didn't. .Be sure the 1ist includes all the

following: ‘mother, daughter, sister, w1fe, glrlfrlend female friend, female
employee, female empleyer, h0usew1fe.- Be. aware that some students may recog-

nize roles that we have mot’ 1ncluded on our “life role sheet§ 'such as:. nelghbor, C
-gingle ‘parent, student, ‘grandmother, rodmmate,'etc These ‘are certainly '

legitimate roles, because,we have 1solated the more un1versal ones for the T

_homework exerclse._ o - v

‘Next, ask 'students  to state equlvalent ma1e roles. These should 1nclude.
father, son, brother, husband boyfriend male employer, male employee, mdle
friend.  If the students miss any of these you can add them, using tlie. completed
narrative in the Teather's Guide. .Students should list both the female rQles
and the ‘corresponding. male roles on the cover sheet of the narratlves._ oo

. . o N
. N

2

' ) PR
Students may questlon why these case stud1es are so. negatlve. Teachers may’

- want to point out that nearly everyone's life includes some amount of .crisis.

1-27 W
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Understanding People in Our Area = | o Student Activity Sheet # 8

oL

IDENTTFYING LIFE ROLES

3

When you watch a telnv151on show, you probably notlce certain standard
-characters .mother, sony employer, hOusew1fe, etc These characters behave
~in certain ways, called roles. R T '

People have ‘roles in real life as well But theseAroléslare lived, nbt”
make believe. We cdll these life roles. - - o

We just read'a life role callqd,”Cindy " " On Student Activity Sheets # 8-
- there is a column titled "life roles." When Cindy mentions her boyfriend we _
have "girlfriend" written. in, that column, since that is the life role Cindy flllS‘
_in the relationship. "When. she talks about school,  we have "student' written in
the left-hand column; “since that is her role Finish reading the transcript.
Jhtnever you. see 'a new role that Cindy flllS in reglation to someone else, write
down the name of that, role in the left-hand column next to the line where she’
mentions it. Then read the other transcrlpts,‘and write down the life roles -
described in each 1in“the column prov1ded :
‘After yéu-finish writing down the rales menthZed "make a list ‘of ‘all. the
‘equivalent male roles. For example: . female role——glrlfrtend ‘malé. role——boy—
friend. ‘If you don't have time to finish this act1v1ty in class, finish it as

~homework. =~ . * o . o
_' X . ) \ . .
- ] '
O : . ‘ Fedek ko kK kkkkkk kk kkkk . .
. Female Roles S A '\, Male Roles. )
\ R 4
~ )Q; '
. . P
-..A o
, H .
. 4
] "
’ .
k]
.
1 ! '
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N Understanding People in Our Ared- gllvj' '~ ‘Studeat ACtivityASheet 8
» e e e L L .
‘ID S ST . e » '

s , R e o — ;‘fef'

1

Life'Roles » ‘v: , o R o | “3? : . T
; - - T My name.is_Cindy - I'm- 19 and I lLve in Cody, Wyomlng .1 was raised

B

_1n that town and went to high school there S ; ST : -
R’girlffiendb i e In my senior year I met Kev1n and we: started dat1ng steadlly I

A .

guess you.could call it. steady — .we fought a lot broke up, and always-y

.got back.togetherr I just'couldn't say no when he'd'cqme and ask me to:

: ,getﬂbaekbtogether-again; He vas out of'school,'but stiil very_much.tied

to;apron stringsfat'home,‘Very‘moody and immature. I'm an independent- -
‘\ - minded person andfmany'things just-didn't set_right'with_me.fHWe-talked_'

. o aboutvmarriage, but I.surehwasnit going tolmarrylhim till he did.some

growing‘up Then I found out I was pregnant I knew I wanted to keep

- . o "4my baby but I dldnnt\thlnk marry1ng Kev1n would really help. 'Weil, I.\
o . _.'h' Vd1dn t have to make a dec1s1od about marrY1ng Kev1n. He made the deci—
e |
S ‘sion for us:-—— he»left-town. Maybe someday he'll come back and we can
‘._étudent_ _ do.some talhing, f.don}t know. In‘the meantime I had to finish my senior
| year ;_;pregnant. .it.was4hard to face everyone ‘getting- blgger every day.

’I_missed out on a lot-of things-that senior year I d1d go through my

graduatlon ceremony and was proud to get my d1ploma.

1 was lucky in the fact that my parents were there to’ help me. They_i’
»

d1dn t llke the 1dea of me be1ng pregnant but they showed - ‘me they stlll

12

loved me and took care of me‘at home. “They'even bpught-me:a crlb ‘for a
graduationspresentu . " . ' ”' e

Jeff was born in’ June I love h1m deariy, but at times it's hard

being a single parent. Even though I llve w1th‘my famlly it? s not the .
. . v ~
same as havino the other - parent to share the prob&ems and’ joys.

E've.been on welfare now for four'months_ We are getting by but then"
¢ . . |we are living With_mylfolks, too.  That-situation can't go.on forever. 1'd

o

,reallyhlike'to'find.a job, notbonly to'support myself but-.to be my own
Rl b e

s . . : : ;o

.
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clfen S&hdent Activity Sheet' # 8

) ) [\", N . . - - : '. . “
w . CINDY (cont.) - X

. . o o .
= 3 . .

person. But. jobs arer scarce in this town, eSpeciAlly ones that I'qualify

for. 1\guess'iﬂﬁi‘rbtty secure now:living at home with'a built-in baby-
e o, pr -ure now il me. n.a bt ,

sitter. ‘Living-on my own would cause lots of new problems to solve.

L}

T . "

Rightfnow I qut.wish ¥iéould find a job--{'I can't go oﬁ forever 1ikgf';gl?””‘

n
. . ,
I am. K .
o
, o
. Ld .
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o 4. \ .
~ : :
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" o .
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'UnderstandinefPédpleqln Our Aréa - Student Actiyitv Sheet. # 8

T o,
o Lo
- -

fe Roles ] ' Jijﬁ. . : S T LT
' : My name 1s annle and I am 24 years old "I live_inﬁa”smnll-towﬁﬂﬂfﬁﬂ

.:' Q- . -~ . : RV ,_' " . L ’ oo

o S LT T
Nebraska. 1I.am dlyorced from my husband He'left me, with'two kids “a boy,

-deff he's'7 now, and a. llttle g1rl Amy, she 3 5 years old My ex- husband

1sn t too rellable w1th chle support and we don t see h1m too often SO
the kldS don t really know the1r dad very well My_ex—husband»Bob:qu:'---‘

T started golng together in h1gh school My folks:didnlt want meito g0

w1th h1m they.di&nftﬁlikeuhim_at all; But I got pregnant durlng my

e . B o ; . -
' § - " x o -

“ifﬁﬂf. senlor year in h1gh school so they let us get marr1ed I went ahead and

T ‘..,

graduated from h1gh school but Bob dropped out of school and he got a ij

dr1v1ng ‘a truck He made pretty good money _SIt wasn't too bad we;got,;ygiéj
* \ . .“4, RN .-.v;_.,.

klnd of a cute llttle apartment and 1 went to school every day bﬁf:‘}:i-"

nlght Bob was gone a lot dr1v1ng but my glrlfrlends would come over

. and keep me company and we 'd pop popcorn I could tell they all env1ed

Bob ‘was gone | the n1ght that Jeff was. born.

- ‘,_ . v

‘me hav1no a place of myﬂ

I called ‘my folks and they took me.to the hosp1tal andkstayedﬁwlth me.

TR ,‘»‘

e X[

AN

LA ) 7Bob got home the-next dayrand we were really proud of our llttle boy

.‘- RS
ot

He was really a fussy baby and I was up all nlght almost every n1ght S
>

It just seemed 1ike Bob was,'lways gone. ‘He was;neve;fthere’to'help'and

everything justhost.so‘much,money. I was out bf*schoolibygthen:sosl'

stayid home almost all-the time.‘ I just about went:craay with only the F?y

baby to keep.me company——he ]ust cr1ed all the tlme "well'-most of my.

y : - .
_frlends ‘went to school or they got JObS somewhere, except for JUSC a

‘few. Vy mom was about the only one who ever came ovér to v151t me durlng
L ‘the daytlne while Bob was gone. 1 got really lonely and dlssatlsfled

”
t

started-naoglng it h1m all the time he was home whlch dldn“t 1mprove '

[ERJ!: : A . . e _ : » . .

Aruitoxt provided by Eic:




Understanding Beople in Our Area’ . - ... Student Activity Sheet i#: 3

) ;CONNIE (cont,) -
zxf).u.‘:l"~",-, ’ ’ - o : ’ ’ S . _r\ '

anythlng After the baby was a. few months old I Just couldn t btdnd 1t
3 . . . .
: any longer, so 1 got a Job as ‘a nurse s a1d at- the\nurs1ng home s My mom i

- : ©
Y e 9 . a v i
v

' jg k3 babysat for me. It wasn' t really too bad but I worked long hours and

I was so t1red when I got home from work because I d been on. my feet all

. the time. I was so tired I really d1dn t have t1me to enJoy Jeffy very
| much when he was lltcle.. It was. a lot of hassle w1th the laundry %nd W:f

L) -

stuff to dd Not too ‘long after that Bob lost his Job and thlngs got

[ .' b T

o really bad and he left and went to Callfornla for a whlle He d1d come %a
b Soa . e ﬁ

. ““>;> back and he did get another truck dr1ving Job but he d1dn t- spend very

. much t1me Wlth Jeff ‘and ‘me. When I got pregnant aga1n and my . llttle_;"

v,

g1r1 Amy was born, I had to qu1t work because I was so s1ck that time.

;gf‘f§% ;H"i ﬁ} It‘really pinched us to have to pay for a baby and pvlces had gone up

so much I just: couldn t belleve it _We had to move*to'a d1fferent place.

Sl '..,‘ +
. ;'a -

i”'f*'}_xif.j_ We moved 1nto a traller so we 'd have room for the kids.t Flnally, whenvu{L

. Amy was about a year old Bob Just got. fed up and left We ve been

. K . ! s el et l‘! N
. . .( - ._vr FE s 4 N T -
S . - . M

: divorced about;two_yearsfnow.- I m dat1ng aga1n now but I,m not too "E“ﬂ

. \"~f‘

crazy about gettlng ‘married aga1n oLt llke my freedom » F;nally, I d1d

» . .-

go and- get some help from welfare .Then I declded to become an LPN

because of my work at\the nur31ng home, so my folks kept my k1ds and I

went back to-school. I really llke my Job and the hosp1tal is a n1ce

> .
I3 .

new one and the peopIe are really good to me there.- I fee1 really good n

that I have some . tra1n1ng and I can make 1t on my own fon myself and my =

'_kids if’Iphaveﬁto.frl_feelﬁlike a'real person. o kmla.fl”.ﬁ. i -_\:

ERI
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- ‘famlly

vthem

i married;

: luxuries.

Park for $lOO a month and my room and board

©

glgraduated when T was 17

“Understanding People’ in Our Area

. JEAN

I took a job on a dude ranch,ianeilowstone

[

v

I have one older’brother and oneryounger sister.

moved to-a small rural communlty my senlor year in. h1gh school

" Student Activgty Sheet # 8

. ' ¢

I was born and ralsed in a. large Mldwestern c1t> in a middle- class

My parents

and,I'

1 worked'only two weeks, .

¢

qu1t, h1tchh1ked home, and eloped w1th my boyfrlend aga1nst my parents

wlshes.

:l,.

months old.

mothers are eXpected to doﬁ

¢

as ‘a body shop foremah but there wasn't any money left over for fun or

i
(

T~

e

and in service orgahizatlons.

L
. /

. When my youngest began school

<

N,

1”\

7_,

T‘V--

._‘__

,

£ .

5

S,

5

. Dur1ng thlS tlme, -1 dld the t}plcal thi

The rats were So bad that watchlng thelr talls hanglng

4ﬁfthrough the cracks‘gn the ce111ng would enterta1n the baby.. ;

wl’

I felt that’Iﬁhad to go to work.

. We llved in’ any rented hous1ng avallable that we" could afford
) B I

L

.4I remember one place where wé llved when our f1rsﬁ‘chlld wasg about three

o

.‘_

We had‘three

fchlldren 1n three years and struggled f1nanc1ally to prov1de a home forl

¥ ¥ o =

Ne1ther my husband nor I had any marketable Sklll§ when we»got

“

, / .
After f1ve,years of on#the Job tralﬁlng J1m made a llvable wage»

a

that w1ves and
* R 3

I was act1ve in church workb 1n G1rl Scouts,

-% .
b

L.e [y
v
N R
1

.

.

took a JOb at ‘a doughnut shop from 1 a. m.,untll ‘8 a. mt«because we could
. - o

K for several years.’

not - afford a baby51tter.

P

After that I worked as a waitress and 1n offlces

.

V.

But eventually I dec1ded to be a' teacher SO that I

&

could be home summers and vacatlons w1th my chlldren

‘

.~

Y

I Was lucky enough

“l,

.

R

. N

to have parents who encouraged me. tp go back*to school and;who were; wllllng

college in our, tswn $0 I began to attend classes in the mofnlngs, worklng

DN

; Y .
“in an offlce dn- the'afternoon and keeplng -up w1th a young act1ve famlly

to help me with" collcge ekpenses

R
I

v

I was also lucky to’ have a Junlor o

a

’

.\\

(
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o ; \1\” JEAN (cqnt.).'l'_': — . LT L E S
. . o . Y, . - B S . AR : G
) ) o . - L Y . . . . - s 2 ?’l .33
Life Roles ik my-spareftime. To fln;Sh my degree Yy had to“trayels o a §olleg§ about
P ) ) . % : ’}d . 3 . . f- - . . - B .‘
150 mlles away from home K?o for a year my: famlly stayed home and kept B
a R ’ . : 5\ & n‘t ' {‘%.’ :

the home f1res burnlng whlle I spent my . weekdays studylng at college ‘T ”Qé

”‘};'ifi_graduated in 1970 and\dave/bgen teachlnglfor elght.yeagsw~ Our youngeigq.y
:;' iﬁ”éh}ld will graduate from’hlgh school:t 's'sprlngband the oldest tw%>are.!:’
-jffv$.1n;college. I have Just flnished my-master s degﬁee and*am f%éking 1nto.
"?;i' | several d1fferent eareer poss1b111t1es -My husband and I h;ve dec1ded

Sl , . 2 N 2 4 .
- that‘we'will.move to wherever I can(get a job because h1s sklll as’'a body
man,;sumarketablehanywhere We reallze<now”that@gett1ng married was not

w LA 9, EXNE

: the answer to'ourfprobfems ; Bud gjf*marrled o - eSQape from a poverty—

strlcken welfare famlly, and for the f1rst tlme in his 11fe he had somethlng

PR - .- & i
- ; ai - . : P - : :
R “'w‘or someone to call h1s ,own. 1 got marr1ed ‘to escape a domineerlng mother
: - . _ . . . X g .
| And. father and I thought that gettlng marr1ed meanﬁ 1ndependence ' Although"
‘. e - —' r . B i'
our® llges ‘have beén successful desp1te the mlstakes we. made our 'successes
o - .t ‘
. ! d1d not Just happen There are optlons and alternatlves avallable to .
: O e o o ; = . fhﬁ _ : .
N "e'Yeryone"' C S K : Lo AR I IR
: &, i ! :
' ha L
: - ‘ N % :
- & ‘ B 3 :
e Ja .
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“

@a“ 3 o ;" ~BETH ..
e Roles |, B

- 1 My name is- Beth and I was born in 1918’ﬁearlaausa Nebraska which

is located in the northeastern part’ of the State. When I was seven

T . years of age, my fam1ly moved to e ranch in western Nebraska in an area -
. I

\known as the ‘Sandhills.-~ Being’ the fourth of six children, I lived a

very sheltered l1fe., L1v1ng 1n th°4Sandh1lls was a frlghtening experi—

X
N

» 2 ence but 1t had its. fasc1natlons-—a huge blowout makes a- great sandp1le

I fln whlch’to play. After graduat1ng ﬁrom h1gh sphool w1th a class of
: eight, I attended Chadron State College for four years and started my

: .teach1ng career at a ten- grade school 1n Scotia, Nebraska teach1ng required
. C -subJects to the upper four grades. After my folks separated I stayed
. w1th my mother in: Cal1forn1a gorklng in. a c1v1l service Job, and - became
v . reacqualnted with as.old fam1ly friend,. whom I later married. My husband
| was in the Navy in Hawa11 at the t1me -of, the attack on Pearl Harbor.
'During h1s tour of duty, we traveled a lot mov1ng back to Californ1a
when his duty was us. It was there that. our twin daughters were born.
‘Because we d1dn t l1ke c1ty llfe we moved sback to 'my husband 's former
home in, western Nebraska It was about a year later that I began 'to feel
‘really t1ed down at home’ and I wanted to back to teach1ng T put off
| going. back to work untll“I f1nally h1red aasltter I felt I could really
"§-~.::IltﬁUSt I then began substltute teach1ng at the. local school, and in

v""-: ‘1953 ‘began. full t1me teach1ng and ave cont1nued to’ do so ever s1npe
LK o T Iwo years ago, I thought my world would come to .an end It was a
zMondwg‘morn1ng and my husband and I had oﬁr uéuai pleasant breakfast and”
N each of us went to: work.! I was 1n my-f1rst class when I was called out
’of the class and 1nformed that my husband had been taken to the ‘hospital .
. 1n the rescie. un1t By‘the t1me ‘I gof there, he had had a’ fataI heart
“ attack Howewer, life must %f on. I he e cont1nued_to teach and I m
A . g01ng to keep on do1ng that . I am serv1ngson ‘the v1lIage board of. the
' ) 'clty of Hem1ngf3rd gnd ‘have been a- member of seveéral organlzations. My #

" 'son -iff-law and daughter are expectlng my first. grandchlldﬁi a few months.j<

e - 'I-find that‘keep1ng active does wonders for- an individual.-

. - 3
3§ . \, - ) . -
o :




Understanding People in Our.Areaf lfeacherfs-Cuide
. N - 'VLesson # 5

PLAYING LIFE ROLES -~ . .~ ' ..

T o : » el . T T Lo

oa B

o ObjectiVes o - o T -;V- X SR

oL G1ven situations, students w1ll role play different interactlons between
males and females in various roles. L e T o T

2. Students wilkhwatch other students do five—minute role plays and w1ll

discuss what they noticed about.the 1nteract10ns, particularly noting d1ff1cul-.‘
ties in the relatlonships. ) o . i .

a .

3. The students will describe what they Would wish for in an 1deal

relationshlp with varlous others in their llves (homeWork) B
' & L . S .
. - T ) : _. Z * ®
Materials . ST .
;37 2 S s 7

Student Activ1ty Sheets # 9 ‘a~n . . ) ' .
Large sheet: "Difficulties in Relationships T e
‘Magic Marker - _ ' S e ’ sy
Student Act1v1ty Sheet?@»lO (homewOrk) ‘ P * ; S

~— b

-

Lesson Planv

‘1. Div1de the class into groups of two, three, or four’ (depending on the
-number called for in each-situation. Group members should dec1de among themr

selves who will" play each role listedon the, situation card.* o
. o . @

2. vAllow students five minutes to plan a three-'to five; minute'skitL

, 3. Have each group perform its skit while the other students watch - After”
each™skit,, ask.the class to describe any difficulties. they observed in the o o
"relatlonshlps presented in the skits.- As they state these, write thém in a few
words on a large-sheet of newsprint headed '"Difficulties in Relationshlps "
Don t get sidetracked into. general discussion now--note them and then qulckly
move om to the next . skit - o :

&4, - After. .all the, skits have been completed, ask students to- look at
the list of difficulties on' the’board. If appropriate, discuss this list. You
" might want to ask questions such as: "Do- you see why this difficulty exists?"
~or "What do you think.will result’ from this situation?" or "What could be done . -
to resolve the problem7"

5. If possible, post this list for thekrest of this,unitf'

- ) L °

s

- Homework ' ., f.a
—_—

i 1. Téll the students that in° the role plays they have Seen ‘some of the
v , anS in which people relate to one. another- in conflict situations, Point. out

Seerinformation on”role'playing“in-the_appendix._~“
. ' . v - I-32 SR O VA )
- . . . o o




Understanding People in Our Area - . ﬁ‘. S o Teacher'stuide-
o TN ' v : ... -Lesson # 5.
that although llfe is full of such confllcts, there are also many pOSitlve
aspects of relatlonships “In this homework exercise, students will have an
opportunlty to descrlbe the1r ideal (stress th1s) relatlonshlps.
2. _Assign, three subjects for»want ads to each student (try to give
each a variety) and assign each student a coded "box number.! They will
write the want ads on SAS # 10. " Be' sure that each ‘1ife role is dome by at
least tWwo or three students, even if you4must eliminate some subjects, so
‘that you will have a basis for comparlson within the class. Below are some
- examples of . poss1ble combinations. ~Add more of your own - to the list.i

—

l

. Student Name - = - - Box # Want.Ad SubjectsA
i S : 21 . . mother, employer, brotherr”?~
22 ) 51ster, father, fr1end -
: g 23 . daughter, boyfriend (girlfriend)
T T husband (wife)
24 . 'employee, son, mother -
i ' 25 : .‘.fetc.
L] 26
, 27
S s
. -
. R '
o 9f ) ;
' o .
e §
. g

o o 1R33
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Understanding-Pelee in Qur Area

Student Activity Sheet # 9a

\

... PLAYING LIFE ROLES =~ - g -

Roles: housewife
friend # l -- female
" friend # 2 == female

Situation:

Housewife is having coffee with two of her close female friends. They are -
d1scuss1ng whether she should get a part-time job.. She has two young children,
- aged five .and si%, and her husband is- against the idea,. saying that the children
‘are too. young and he doesn't approve of their ever having to go to a babysitter
. justiso- his wife can hold down a-silly job. One of her friends is on her s1de
jf.and has a. Job herself whlle the - other supports the husband's polnt of view.

Understanding People in Our Area L Student Activity Sheet # 9b

PLAYING LIFE ROLES - ‘%
. Roles: female’emﬁloyer:L _ A ) e
" female employee - S . . ) Tl e

male employee o

3
‘.Situatlon :

Because of bus1ness losses at a company,_the female superv1sor must lay off
.one Worker She must.decide between two people whom she likes very much -- a
woman and a man.” To help decide which one should,go (they are equal in terms.of

© job performance), she ‘has brought them together to listen to their arguments
) . .




R

bndLrstandlng Pe@;

3
.t

& 4in OurlA

Student Ac t'ivity Sheet # 9c

‘PLAYING LIFE ROLES

ughtel _ants to get marrled and is talkrng
“mo 1v:very‘exc1ted She wants some grand‘hi dren t
ath'r d esn t like the 1dea. He has neve

ERIC

Aruitoxt provided by Eic:




Understanding People in Our Area f“ ' ' Student Aotivity Sheet # 9e

'PLAYING LIFE. ROLES -
Roles: housewife . - = - e SO R S
" husband o = . e L Coo A
. ) . . - ) B o ’ S o ’ N .
Situation: ) S R S .
. : s

Housew1fe decides that she’ wants to go to .work. "She*feels that it would
be personally fulfllllng as well as welcome added income. Her husband however,
‘finds the,idea insulting. He wants to be the breadw1nner of the famlly and has .
.always thought that a woman's place 1s in the’ home

. - . _ g
Understanding People in Our Area " . ' Student Activiy Sheet # 9
PLAYING LIFE.ROLES S
- el e : - o
Roles: sister (age 14) e "
o brother - :
nmother
father -
- Situation: : e - Py
_ . . . ? ’ﬁ

Daughter has been asked to the prom by 'an older boy she- has§ ad a crush on -
- for-a long time. She knows she will have trouble persuading her parents to let:
~her go so she has talked her older brother into backlng her.'up. . The scene is

_the flnal d1scuss1on among ‘the four famlly members. o
o
. - : . : -




" Uiderscanding People in Our Area B Student Activity Sheet .} Yg

5 ,,—: . . '-'*.A. . .‘”\
' ' ' PLAYING LIFE ROLES

*: Roles: father L o . _ . . , o
son" Co I E L - . o

, “Situation: -
The son is trying to-talk to hlS father about hls future The father
wants. his 'son to go to a good college and enter a profession such as law or’
medlc%§ . The son:would prefer to 'go to as vocatlonal school and léarn a trade
e could work w1th°hls hands. - His: father demands to know if his son.

wants to be a- success in life. .The boy must explaln to his- father what‘
his ldea of success 1s ‘and - defend his cholce of a sahool

where

B

Rol s woman .
male frlend

-

"e woman is hav1ng trouble w1th her boyfrlend mhgiconfides to her male

a wom n to rely.on a man for her sole 1dent1ty She says she‘can_make it on her
own.:” : T S y : o

ERIC ~ 4 . RN

[AFuiTox provided by ERIC .
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 Understanding People in Ou® Area: . * .. -~ Student Activity Sheet #9i -

E

PLAYING LIFE ROLES S S e
.  Rolgs: wife. i )
his A husband .
Situatidﬁ:i , IR R L o e S

~+ This’ cougle is in f1nanc1al trouble »Bills are plllng up,, and the electrlc
. company has threatened to cut off- service- if the blll is not paid. within seven
.days. .The wife says she will, .get a-part-time-job. :The husband says no. . He
says he will work two JObS The wife thinks thatxls a bad idea. They d1scuss
. .the problems : CL S : Te :

~ Ay

. ¢ 4 ‘
P I8
3 v
. e
i
e ,y.“ .
. Understandlng People in Our Area P ;Studenthétivity_Sheet #93
RO o ‘__}]' PLAYING LIFE ROLES
' ‘Roles: daughterv L : ' Ny' .
E _ mother ° / ) : i o
father‘b S o ' o s
Situation: .

' Daughter announces to her parents that she “wants to be on a. road crew w1th
the rallroad ‘She has heard that there is a lot of mon@y in’ that field. She has
grown up in a medlcal family, as her father is a doctor and ‘her mother QS a .

- medical secretary. Her parents had always assume sthat she would ‘become’ part of
. the med;cal world'also She must nowadeﬁend_her ce of career. :
) _ . o
W ’
: % . ] : ’
aF ' L \ ;-
E’ N ' 1‘39 ¢
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ib\dcnstandinﬁ ﬁeople in Our Area -
' PLAYING 'LIFE ROLES *
ques: girlfriend 3
:boxfniend o
girl.'s mother ... :
.girl's father . _
i'Situationn ) o

, N X 2 , S
The boy and glrl go to the dr1ve—1€‘mov1es and both fall asleep.

The girl is’ supposed to be -home by mldn%ght
.the girl's parents are- furlous

- they wake up, it 'is 3-“a, . M.
When. chey get to-her= house

belleve what has happened and say that. she ‘carmot
boy and glrl MUSE deEEnd themselves

* “Student Activity Sheet,

A
oAy

When_-'

- They refuse to'*

ae% the boy agaln The

- 7

Student Activity Sheet # 91

B T . Q . .
N . .
PO .é; Lo F s &
L U T
:f'Understanding People:in Our Afeaji .
. * PLAYING LIFE ROLES
Roles: male enployer S s _
. . female employee N

Situation'

" The yoman is 8 months pregnant and asks’her ..emp
.absence until the baby is a month. old. He.tells her
 is with the’child, and that when she leaves to have
- come back to ‘her job. The woman badly needs the mon
[‘and pleads w1th her employer ta save: the ‘job- for her.

loyer for a leave of _
that ‘a mother's place.

the ‘baby she should not

ey’ she earns from the Job

. 3
RN o
N . .
.
.
.
1 M * J
R 1 .
\3 ) f N 3
T4 s
. ¢ N
o £ ’
e d
B -‘. 'hc. .
. . .
% b . .
1 N . . B N . :
ERIC e 0
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Understanding-People in Our Area
B T

. - PLAYING LIFE ROLES

Roles: hosband:"ffgf~':' S
> wife '

Q3 y :-'.l E - P

Situation: . ~ . - ; S

LAk

-

_ "The woman has been offered a great job in. another area - .of the countr

while her-husband has a-good. job where they ake presently living. ‘He has never
obJected to her worklng——ln .fact 'he has always beer proud of her. . But the.idea & - '
of having to- %Eave a job that'he has enjoyed and the town they: have - lived- 1n L
for 15 years S0 she can .pursue ‘her career 1s dlfflcult for him to swallow

\
3 r
- ’ #
e a ‘ \
. 5" <
- . :
s .
. “Understandiné,Peopie in Our Area L ;'- _ " Student Activity Sheet‘#;th;
: PLAYING LIFE ROLES © = %o’
.Roleszé father'. . N ‘ » . ' -
" mother . - S L E N
"son - '
..situation:, o o - v - , : _ ' R ”‘z‘.] ) o v,"
; The .son has’ come .to his parents for adv1ce His. steady glrlfrlend 16'
' pregnant. . His mother insists the couple marry and live with them until they
 finish hlgh school, and -she-will help take care of “the baby. = The father says -
.no. He will pay: for an abortion or home for unwed mothers out of his savings.
. He feeals that marrylng too early will ruin his son's life. The_son»must decide
g what to do : : ’ '
.“'/.>. ‘ ° "
. ?
o . ] . . 4 o -
o ; . A
. 6}{: ;' T o L .‘; »5%7 o j %
—41 ' -
o




mderstanding People in Our Area =~ . - - .7 .7, - -‘student Activity Shedt # 10

3 . . .
. X 3

a

v @ e y -

7.7 7w . CJANTED: AN IDEAL RELATIONSHIP ., - ' {

. o Lo S {; o
; Imaglne that you are wrltlng ‘a want ad- for an" ;deal relatlonship Your
“teacher will assign.you three persons for whom you will“write an ad . For:

e\ample : Wanted An Ideal Motherf or An Ideal Fr1end or An’ Ideal Brother

,' LI 4
. In your %d descrlbe how you would llke the person to r%late to you .'Be E
:spe01f1c Here 1s an example' ] - \ IR
il v D ' - . L . . . I .‘w\ . i P
- o8 . - oy e Ly ’ -.:-?'-'.- el

e ""'.WANTED:' An Tdeal Father _ S j‘\

»
»

D Glrl l6 seeks father who will be understanding of her needs, who will A
lend- her his-car, ‘not embarrass her. in frOnt of her friends, and will let her
“date- whomever - she” wants. -He ‘must also be hard-working and support the famlly-
fand must get along well w1th ‘her mother. Also he_should ‘be falr and_not play“

ifavogltes among klds, . _ o ,'_\:'Lf R S o

~Je

Dq_

Apply Box lOl

a

o yA lev”fh L jeAr along dotted lines ~  « LT

.

WANTED:

WANTED -
v
L ey ~ [
"""""" A K N " " Ny

g L § O N L o N R ‘
ERIC, wv g™ 0 e

Aruitoxt provided by Eic:
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.. _Understanding People in Our Area SR B Teacheﬁﬁ@‘GJlde"
- ¥ . . . g B .- : I *
N : R T B L Lesson # 6 1.
A -, RESPONDING TO IDEAL RELATIONSHIPS & -u' . g
Y N S R T ’ ' w S
o Objectives T ey L
| ] o T 4 . 4 ' ; '-\_,
1.- Students will be. ablegto evaluate the degree of realism and potentlal
d1ff1cult1es 1n one another s° w1shes for ideal rélationshlps B UM \\q'
.. ] a -, T L L
. , + 4 -
. 2. Students will be able to list potential d1fficult1es in human relatigb—
ships. B CUR _ _ ,',;2 . c

3. leen a series of statements about men and women, students Wlll be able
“to 1nd1cate the extent to which they agree or disagtee,windlcating ‘whether th1s

op1nlon is based on their own experience, on what they" have heard ot ers say, _
or on what they. have read or seen on TV (homework) A\ AV S
g . . : ) B T - w

"WANTED 51gn 3" % 11" casb R R
A Completed Student ‘Activity Sheets # lO L S
DR Large . sheet: "ﬁdfﬁicultiés\in Relationships ' ca :
. ~.'Magic Marker : L R T .
- Sample’ student want ads '?“ ot s B ) .
3 Student Act1v1ty Sheet" # ll (homéwork) IR o . =
' gLesson Plan ) \;J‘ o 1' '#3,"'2;; el s . ‘;r'7 ..L_"’,f‘(,“

N 5 - N "}' . .
When students come 1nto class,_div1de them 1nto pairs Y Students should .
: then choose one of their- own want ads .and-: give it to Eheir partner.“You snould .
: collect the other ads. T j, T S _ : ool T

S - . R ; L
. " 39 ; o R,

‘

T .
. "2 Students should read_thelr partners ads and then each member of. a pa1r
should tell the. other’ what ;he/she thinks is’ Tealistic -abogt” what' is’ des1red what
problems ‘might come up in‘é%%ting what is wanted, ‘and what’ the person ‘might have.
“to'do to. ‘achiede the ideal elationship. ‘Write the. three polnts to be covered

. on the: blackboard - 1f you" .think this-will.-be difficult for _your: class, do a-

e, sample exchange w1th ‘a student., Allow the paﬂrs about ten m1nutes for th1s

. *9
ldlsharlng of feedback ':l; ;o Coye '.',Wﬁ-m e N 4
co 3 : . PR . § ” - : AT ‘
L 3. In the meantime, post the: otheraads that students have -given you on the
bulletln board under a s1gn that says . WANTEE.;:_fH‘ A S S i e®
L % Ce B e " Ce SRS

4! As palrs fin1sh thelr exchangé ask them to come up to the WANTED board
'.select two ads - (not their own), and return to. their seats to read them and think
, about potentlal d1ff1cultieé posed by ‘the ads. : - ) i , SO T
N L ’ ' - ',--'. ' T
ii;"\, :“5; After everyone has gotten tWo ads’ from the WANTED board, ask severalf}'l
:"',students '¢:.read one of" the - ads.they.selected, *noting’ ‘the problems that‘mlght-ﬁ"
e stand if**the way of ach1ev1ng that ideal- relgtionship "~ As.the students staie;f

"o * i these d1ff1culties, add them to the large sheet hefded "lefxcultles in-

v .
agelationshlps.', T e T A S LA WG L,
v R S A - T . PR S
. K - C e 2 o I
PR o o - Y | S
-7 - b‘ & - :
. ‘ , .
¥ \ . "? - o . . -
W, KK . . ,
- o7 NIRRT 2 - .
3 W s I-43 5O B o c
P P & . a , » i
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Understandlng People in Our Area - o co ' “"Teacher's Guide -
R O kR o o tee o+ 777" Lesson # 6 -
S L v'ga"‘ S " o Yy :
“ o D : ) et T o
. R f' - '. o .'...» . . . ‘-‘,. ;' - . Lo «m g
S . ) e R o T |
T At the end oP the lesson draw the. students attentlon to%thls 11st -
p01nt1ng out  that the difficulties-they havesrecognized are reallstfc ones; S
which: they maymwell have .to “Face. You.might explain that later units®n this
curr1culum will help them deal w1th sgme of these difﬁleultles ;;
B S S wi P S : e
.. Homework. - " L ? L s H S oY
“““‘#" L R A

iﬁ At ‘the end?of the lesson, 1ntroduce the thlrd partuof this un1t 31mp1y
by telllng students that we will now look at the. way ;n wh1ch people s« lives
are affected by the attitudes of othergﬁt Do not‘mentlon the word ' stereotype

"at this ¢ime since we .want. that concept totemérge from the,dlscu551on of th1s
act1v1ty /Af'- i . é A -

g R . A . : . . o 14',

2. Pass out SAS # ll'f'"What Do You. Thlnkf%bout Men and Women7" and o
explaln to them that for: eacﬁﬁstatement they should cheek both. a column. for W
extent” of agregment or: disagreement and a colupn fo® the source ef their"
oplnion.; Be’ sure that students” understand that the ' experlence column*should
be checked only . ‘if the studéhts have expeglenced the s1tuat10n.,*Th "opinion"

'column should be checked only 1f the 1nfoﬁmat10n has?come from some other sourc

T
Notes to the Teacher__ I - - ",ﬂ_ ‘ ; oo P

. ‘\k Vo " ’ i ’ﬂ
'l. The sample student want ads have: been prov1ded in. the event that
:those yourx- class makes up do ‘ot p omote ‘googl:class dlSCu881on. -Use them only

(3

) o)
1f necessary _ : e s &s_,, o o
« ' e ’ . ‘ T, . >
. Lo . . ) - IR K} .
. ) .
o~ E g
R L] . . :
. . .
' ' C e -
° o F B I Ny
' . ¥ . ~ I
. - g
o 5 e “u
AN i S, N
_ TS A o
W VRS A . L&
o ", @ ] v ) e
R . . K 3
: '
TN [ o
P S
a. ; LR
) . P 3
s i 3 =
) . PR R
TEET A N ir »
o ° » )
‘ . é)
%:. ¢ S L
. , ) s
.~
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Aruitoxt provided by Eic:
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.Understandlng Peop];g in Our’ Area : o " . . ' ' Teacher's Guid'e o
Coom . S TR s ‘ .. 7 Lesson #.6
g SAMPLE STUDENT WANT ADS. . - .. TS T
O . = T RS : o % N S o
e ) , ) S S 5 _
&$.a . o ‘:"' ’ ‘. : . ¢
N g WANTED , An Ideal Father . - .
_ Must be understanding, nice,, and sweet Not embarrass ‘me. ever,' and let
me"earn an all'owance : : e " ' < '
,é,.tw ' R SR .
_ WANTED "An Ideai Mother . e
: 5“; aAn nly g1rl,. age 17,* wants a mother Must be lov1ng, gentle, and* under— &
= s,ta ding. ' 8 . . coe W oo S &
s o WANTED An Ideal Chlld :

, ’E would llke a chlld ,who is well behaved, cons1derate and takes certanl
eresponslbllltles at . home Child .must. try to be the be’st at everythlng and, not

_"be afra1<'1‘ to talk. to us about any pr‘oblems e S R -
R - S I
R o 'WJANTED. An Ide'éfl Frien'd S & _

. .~.\P‘ ca v . . \.:" . o
@»‘ v G1rl 16,. need‘ér a fr1end who shares ‘sahe 1nterests Must be honest, kind,- -
~.and willing to share edch other s bad times. = S ’

o _ . AR T

-. .ﬁ @ WANTEf) A:; Ideal Slster ' -
T .
o SlS er, arouwl ageml6 She must be’ w13§11ng to share her clothes and must

be able to’ -fkeep secrets ¢ and nevar tell on me. Alsoy’ she Tnust ‘be k1nd and always

. wllllng to{}help Caa _.,_‘ o - _ ‘ﬁ _ L
’if" 3 _l(& ' ) - RS ) . RN
R e ‘"" WANTED An Ideal "Boyfrlen% e P e

» é‘%.rl,c‘l7 -want's agboyfrlend Must be very understand1ng, cooperatlve, and -
entle *"‘“fiust like ‘outdoors and belng alone. He must be\ someone who ‘will ag}:‘ee
w1j;h me on. m?é";t sub,_J ects and be’ wllllng to help Jme’ when I'm 1n zt{rouble :

» "'-‘- - L "
. : ; . S N B A

oy
s

L "° Y%V " @;, g WANTED An Iﬂeal Husband R
. 3 ) . . . 3 .
Looklng gfor someone I can trust and tespect‘?, who~has' a lot of money.. )
v : s R ) . ' B SR
' ,.;e, S ¢ WANTED " fn Ideal glrlfrlend - : ' "_e;,;."i __“.‘ -
12 “ W

_ She mus% be thoughtful smar@’ dé, “and like toiﬁhave .a good 'time. Must
“:have al, seﬁnxse ofM!wmor and»,ﬁ good im 1n%tlon Also, should nog»be afra1d to
14 get invdlved wm*ﬁéa boy if 'she really%ikes hlﬁ s She sh{g_;;ld also like to ‘be

f}:t)ved Must have curly Jyhalr R L B - L
. . . = - oy
?‘ h TN Yo . WANI?&{) An Ideal Boyfr‘iend ,,,_ o B L4

Toa

. G1rl d- 17, ne*eds boyfr1end who” is- k1nd sen61t1ve,‘ out oing, and ll%es to
be loved ‘Must earn good money, s girl has. yery expensggr taste Must.- have
1

_a new sports car, play football or bas‘ketball ‘and.! ‘%e g0 ooﬁ‘lng Must ‘
really understand me ]uSt as I am.” Driver's licerfe requlred Blue eyesy bg_ow,n .

halr, andl\at least six feet tall to Ziuallfy"“ o F A
& AR ) R S o
o > e b ST,
. '{“’f . @\ @ hied s ' o
' & . ’ e K X i@ ) B s
o $ o . .
» b ' - .. ) v
< °o & i ®
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“§}hderstandinghpcnw1$ in Our Area-‘ - o . Student Adtivity Sheet # 11

A

WHAT DU YOU.THINK ABOUT MEN AND WOMEN? = -

0

<> The- follow1ng are statements often made about men and women._ Do you
agree or .desagree with these statements? How dld you, form your opinlon°
R : ) : ;
- ‘Read each’ item. “then check (*J/) whether you strongly agree (SA) agree (AQ,
~disagree, (D) .or strongly dlsagree (SD)s- Then indicate by checking (v/)
. whether thlS is based on your own direct experience (EX), what you have heard
O other people say (OP) or what y0u have read or seen on TV, (TV)

[t

>

‘ .;;% . | E - o o - lsa

A D’ SD | EX- oP TV
_ P ’ B ) ) ) -
1. Men should ask for dates; 'women o )
R shouldn t. N “ o o T §
"2, Men are natural leaders women ' g . '
are natural followers. -t i i
3. Women :are ‘more- sen51t1ve than P T »
. . . men. :" . : ‘ - 1. e
. - 4. Men should work full time; women | B E| , P o

D

shouldn't. - -

5. "Women .don' t understand comg}lcated.
machlnery as-well as men.

6. Women wiit fof ‘things ‘to happen;

+ .men_are .the ones who get thangs i
‘ started. - . A L

7. Raising chlldren is’ a w1fe s job; S R n
the husband shguld provide the - ’ T
money. B i T .

8. Col;eoe is a waste of t1me for . 2 o
w . women, but valuable for most men. ol

9. - Nomen need less income than men, N L R _ B
< so they should be paid less than ' [ DR I
' "-ment< e . : ﬁ

" " 10. " Men are more loglcal than women; | * °f T . 1.
1Y . ) o . . .
women are moré emotional than men. s

"11. Women are more’ lowing than men. : 3 b

""12. "Women should, be- faithful to their
husbands‘ xt s OR fonsmen to: play
around

« 13. | A'man should be requlred to sup- . o S T
©  port his ex-wife if they ger T C N N
divorced even *if there are no, . ‘ ' ‘ :
.kids involved.. '

t4: Women want a strong man to tel}: SR B : ‘ . S
' them what to do. - : i - | . : 1

'15.  Women have the personalities_
' and the skills"to make good -
offife workers. . -

16. Womep usually vote the way thelr, o | N R
s husbands or boyf81ends tell them | # = {» - a
: to. 1 -

17, If both a husband & a -wife wbrk S o S VR 1"
-1 the w1fe should do most of the . B | o o
housework. - ) _n N P | B

'

o
a

Aot provided by eric N . . L] . :
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Teacher 's G.uide
" Lesson #.7

SEX STEREOTYPING .. . - = . - ==

L R _ s . ) ' R
'Objectives_: . o ST U - S . S
A i . ’ : o - : . . e i : . ~: ...4' ) .
. 1. Students wlll arr1ve at an understand1ng of sex stereotyping by d1s—
‘cussing their. responses to the questlonnalre "'What ‘Do You ‘Think abqut Men
and Women7"5v : Qs N

© )

2.. Students w1ll f1nd and cut out magazine p1ctures of men and women
worklhg (homework)

A

'Materials

N

' Large tally sheet fbr Student Actlvity Sheet # ll '
" Completed Student Actlvity Sheets # 11 ,
Maglc Marker - . ) Sy
Extra maga21nes for students who need éhem (homework)

. o . N .
. . A . . o . . ) ¢

Lesson Plan . - - ; o IR

1. Post your large. tally sheet for SAS # 11 on the chalkboard prior to
class. In class,.ask students to raise their hands to indicate the columns .
they checked for each item on the1r own SASs. Count h nds and enter results
for each statement . For example, say, "For statement # 1, 'men should ask -
for dates, women shouldn't,' how many checked *strongly agreef and how,many
checked agree'7 o T ) o SR

. As 'you count check to see that nearly everyone is voting and that
no one is voting more ‘than once for each statement. "Move quickly w1th the
tally sheet.” Don't dwell on it or students willﬂget bored.

. 2. After you have tallied results,fchoose an item with a roughly even.

. split between. "agrees" and "disagrees." Ask someoné from each side to explain
his or her reasons. . Then ask’ someone from each ‘side to respond to these '
reasons. Encourage d1scuss1on " When it" appears that points are beginning to-
be repeated draw ‘students’ "attention to the columns for the source of their
aplnlon Ask students who claim that ﬁheir op1nlon 1s based on experience to
relate those experlences._ Ask other?stydents to comment on the valldlty of
cla1m1ng experlence as’, A basls for thelr pos1tion. ". o

. N N y , : . _
3. Now selectgg éltem for whlch there is more agreement than d1sagreement;
-~ - Repeat the procedurel tllned in # 2 above : o S TR
- o . ’W_& T . . ;" : . o
4. Cont1nue to select 1tems for which there is increas1ngly more’ agree-— .
ment than dlsagreemth - Try- ‘to get students to see that most of their views, ™
p'partlcularly those. that dgree-with the’ statements, are not really based on
:d1rect exper1ence but rather on the expressed view of others, e1ther in. person'
. or-through the med1a - :

\‘1‘ - . ’ ’( R I‘-47 o ‘ ﬁ’.‘ '.-‘o .‘

Aruitoxt provided by Eic:
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Understanding. People in.Our Area' .
S : ’ Cge e Lesson # 7 -

5. 1In the course of -the d1scussion, as each souréé of their views is
mentioned write it on the board e. > TV magazines, paredis, fr1ends
6. Try to get students to see that many of the statements onr the list
are commonly "held att1tudq§ about men and women, but that few; if any, are.
based’ on really widespread experience or have any sc1entif1c oT. psychologlcal
validity .
. To do th1s, you might ask’ questions such as: . l) "Do you th1nk your
parents feel this, way7" "Can you think of any TV shows’ or: TV ads that express
~thistview? (you can supplyq@xamplesilf ‘they cannot, e.g., "My wife, I think"
I1'11 keep her."),,"How many of your friends feel this way?"; Do youPknow any .
songs that express.this view?"; '"Do you think:this is a widely held view?";
"~ and 2) "Do you think there is any scientific:basis for this v1ew7" ~"Do you .
think this could be’ proven tOwbe generally true7"_ o

7. F1nally, ask students if they know - the term used to descrlbe such
commonly held but unproven views of men and women. If they do,notvg/pply the
term stereotype or "sex. stereotype, .you should- do so. :

.bHomework- . o o .' . »fﬁi

1. - At the end of class, ask students to go through 0ld magazines and

cut out pictures of men and women: at work.. If students say they do not _have.
any that they can cut out, supply them with several old. maga21nes they can use--'
most women's magazines 'would be appropriate as wo@ld news magazines Each

®student should bring to class the next day at least one picture of’a man at
work and one of a woman at work. If they find any pictures of men and women
at work together, they should br1ng those in as well.

o

D
-
# 2
-

I
.

e
Ehl
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’ Understanding'People‘in Our ‘Area ; R A Teacher s Gulde f :
o I P 5 L™ 0 - Lesson # 7.
c ffﬁf:, . : R ~‘.1,;'A Sample‘Pbsteri

: .Lf' 1
I. Men Should. ask’ ‘fnr da
Cshouldn"t: o0 S !
2. 'Men are natural leaders‘ women_j_;
are. natural followers SRR
3. Women are
__mens @ : :
4. Mew should work fuLl tlme,
showldn,: i b |
S. Womentdon't understand compllcated S
____.machinery.as well .as.mer. * . T&lf
6. - ‘Women .wait for" things to happen, ;
men are the ;ones: who get thlngs S
X -started _ "
7., ‘Raising chrldren.ls a. wife s Joh
“ " the husband should prdv‘de the
. monmey. it Fliesl o
;Bw. Colleoe 1s=a waste of time for
9.
. ’ men.-}q : i
'10. " Men are more. oglcal than women,ni
] “women are more emotional than men.
11, - Women are more'lovifgg? than men.. .

q'Women should be faithful to their

.:porti 'é ex-wnfe 1f they geg
';-dLVbrceJ even 1f there are

PAruntext provided by eric [
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Ob]ectlves

whether

111 1nd1cate which
thelr ‘reasons

2.
work they would or: wouldn £

f%kcould.also be_true.fbrgsomeo

~of a famlly, tudents
a man, either

,ﬁtudent cut:out plctures .
tud’émt Acth‘.Lt’y Sheet # 12

_,Magic Marker '~x~ - o
. %;uStudent Act1v1ty Sheet # 13? gt

WL.7 As s udegts\enter the classroom, ask them to pln the1r p1ctures on

thé'bulietln’hoard undgr the agp(oprlate heading: '3-men R work " "women's work,'
V‘Qhether the plcture 1s of a man a woman, or -
> . 1 s .“n . - )

LA .fu

¢ o

.j*After aiI thé§p§gtures.a: ngnned 11ke ‘a; collage under the headlngs,.'
ptures under one heading. ‘that they feel

' iding (e. gﬂ, ‘are there any pictures of
»~xwomeh dﬁing work thag couldc 1so be“ﬁone by a“man) If . so,ask them why,

_.and 1f4you get a reasonable explanatlon from anyone {the class, move the

plcturé ‘to the'”people s*wonk&“column " Mast] p1ctures ‘should end up in thlS

, gaLumn?
R fﬁa Woman doing Work that the students: feel could°also :be.done by a man and
' ,_an plcture of a man" dorng work that the students feel could also.be done by a
',woman would end up as work: that could be: dono by e1ther (”people s work”)
» Only work' that .students’ feel could be done y by e1ther a man. Or

o@gn should -end up in: those two columns.'~f,' __z_”

LR

,,'3 - Now ask students to look‘at;thexvarlous types of WOrk portrayed and
till out SAS # 12 : “Work I Would and WouIdn.t Do s g

A

-leave the: most room under, that . headlng Th1s is because any plcture I



Jlist ‘them on  the board
~in your- class WOuldn ‘t do.

Homework

Understanding People in Our Area. -

Lesson # 8

After éhey have fllled out th1s sheet,-ask each student to tell what
work they would or wouldn't do and why ‘As students give. their reasons, ask

-if their reasons could be trye for someone of the opposite sex. This could -
~ lead'to an interesting dlscuss1on If students say -that they wouldn't be an «
: electr1c1an, for instance, because ‘they don't know anyth1ng about electr1c1ty,

then it should be -

ointed" out to them that they contradict themselves if they .

"say that they would \he a nurse even ‘though they do not have those skllls either.

As'girls in ¥our- clasg indicate the types of work they wouldn't do,

'Make a simllar separate llSt for the’ work that boys

4. After .all students have indicated at least one type of work they

.wouldn't do, ask. them to look at the lists of" unwanted jobs. -Ask them which

of these jobs t ey think ‘could not be done by a member of the oppos1te ‘sex.

"Ask them which 6f these they think of as unfeminine or unmascullne.. Get them
’f_to see the sex tereotyping in their reSponses._ ' A

5. About ten minutes before the class is over, phase out the d1scu331on

.above and summarize the results of this two-lesson section. of . the unit on
‘stereotyping. Do this by reminding students of some of the sex stereotypes
‘tevealed on the tally sheet."What Do .You Think about Men and Women?" Also
"call their attention to the sex stereotyping revealed in today's exercise on ..
" men"s and women' S work. ‘Ask them to brainstorm a list of possible difficul-~

" ties a woman orzg man might have in. life as a result of sex stereotyping, .

part1cularly regardlng the world of work. ‘Write \these difficuilties in. short

. .sentences on a large sheet headed "Diff1culties Created by Stereotyping.”
" Leave it posted ] . e o : : A

1. Tell the students that the last lessons in this un1t will deal w1th
women’ as ‘single heads of household (i e., famllies in which there is. only -one
adult present) »

5 \

AA2. At the ‘end of lesson # 8 hand out SAS # l3 and tell ‘them to complete E

it for the next day. -Tell them to’ base their Judgments either on their own.

' famlly or on several familles they know well but not on hearsay.v

l

3

vy

N
(o

s

\
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o ,Sample‘Pdstgr‘

'DIFFICULTIES CREATED BY. STEREOTYPING . -

- B . . . ! - 4

=




Understanding People in Our Area . -~ RRE
o . . ;:" ) b
'a ’ o - SR _ o o
; * " WORK I WOULD AND WOU_LDN’T DO e
.+ Look at the work being dané by men’ and women' ‘i the plctures on the board.
Is there any of this work that you personally ‘would not’do If so, list  these
E activities in-the Jlefe- hand column. .Across from thlS in the rlght hand column,.
wrlte your reasons for not wanthg to ado that work SR
e Is there any af thlS work that you would 1i ke to 607“71? so, .list these
' \act1v1t1e§ in the ‘left column below ‘the first .l{st. ‘Across from this’ in the
: ralg 1t-hand column wrlte your reasons for. wantln\g ‘o do ithat work - &
. ;2".-- . J'.. ,\. L A 3 P i3 . .
. T wouldn't.do... . : S because..? . o .
M . : . o [ 2
1.~ : 1. ‘ .
‘l: , . ' T » %
2. LI ’ ) - . 2. KX ) N
‘ . Lo '\ = .
B - . v
S . Q . "
. . : ' " )
Py ’ »
- , .
T 4. '
K . ) Lot 1.
. s . . .
I would do... SR o . because... ’
1. c | 1. s ‘ .
). L, : 1
. -
- ] . ‘_"\ " ) . ...' .
' 3. o _“; A B S 3' . ﬁ
» L ' ' N
: N _ . oA
< s ’ ' P
4 . 4. ! : g
3 R A
. . " N ) ,‘b'
é.’ . v o v - " :_:1‘
. 4‘ " . . . . ' . o ‘\
\.\ ‘:‘ . . . ) . ) “".'f.n"' * PO ) . 7; ' ) - .’: . N
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QStudentnActiviti;Sheét # 13

7

wno RUNS THE HOUSEHOLD" -

Bclow is a llst of many of the dutles 1nvolved in running a household
‘There arc’.1lots more, ‘but this list should glve you an' 1dea of  what a large
.Job 1t is to take care of a. famlly :

For each task you should dec1de whether 1t 1s usually done by the, woman,. _ 2y
‘@JQr thL man, either or both of thgm, or the klds in the family, Check the T

columm that. you decide is right for ‘each JOb Base .your. dec1s1ons on your

either with your famlly ‘or w1th other famlLles you know well

o

Addvany other household-duties yoU‘can think‘of.to'the 1ist.

S g Usually Usually:|  Either T
" Household Duties".g' Women “Mén “or Both Children .
11. ~Earn family “income. . ) , ' e -
2. Plan budget, - pay bills, do: taxes
'3, - Choose expensive.items such as car, )
- refrigerator, washing machine, TV ] o
4. Shop for food for the family |, . '
5. Shop far ‘children's$ clothes. By o Sl
6. :Arrange children's transportation o s P
©  _to sports, lesson§, frlends, school T L : N
‘doctor, schurch, . etc. S : IR R e
Z. Arrange for loans or mortoages R DR L S L
8. - Make kids' appointments with " - 1 B E
**  doctors, dentists, .etc. s 1 o ' h ~ﬂ
9.  Mow'lawn, shovel-snow, garden, and ) - N . E . ‘
. . other outside chords - . i e Lo
-lO.” Arrange- for repair of household ' o R L
k= utilities (furnace, electrlcal _ TR TR
i A\\\asvstem - plumbing). etc. ) ‘ R - o
11, \ Prepare meals .. & E R SR o
112. 'Teach children & contro1 their 1
‘| " behavior . . KPR L Lo R
1132 Listen to family problems, settlet'-,ﬁ5 ST i
 arguments ! : - : '
14. Attend cnlldren s :programs at school o . :
‘& church, .and" parent/teacher ~'_;:“ T
‘conferences- . S ’ B ,
5. ;GLye advice.or get help for major P R
'9'}fﬁﬁlly problems (accidents, rundgays i T
i ‘-,dbbtn divorce, .etc.): N T '
lé.__darvxfoqd for . school church, & - _ e 3‘3
- ; organlzatlonal functions [ -
7. RN i oredo household chores’. N B o . R
I ,‘%ﬁt Bing, dishes, laundrzj etec.) T T . : R B S
,le.,'Arran @‘Eor famlly rec&eatlon & ' < L 1 s
C vacatiowe. - : coe . S o
i19. ‘Feed and care ‘for farm animals: or '
. pots e e Y R _ :
{20, Farmwork (tractor driving) . N ~ - B
. . ' "8 e . .

”
r
£ .

,




-

AT L O Coa e - - L e
Understanding People in Our Area . . T - Teacher's Guide
. — — R T . - .. Lesson # 9 .
L ' D) ~ : ' . . L o
- RESPONSIBILI@TES OF RUNNING A HOUSEHOLD Fo oy = .
L R U-:,;~ .»: ?_, 'f'fV}-f:*.~ » ﬂ-'-f, Lk e
ffgf—rrr—*-, D DRI B . | N -
1., Students w1ll be able to discuss the work in runnimg a household and
will recognize “and explain.why IR . ,
. :_;;'at5jFami11es differ as to whlch responsibilltles are handled
. -+ by women and which by men. L
" -bs . Some’ families do not have two adult heads of household il e
Sy Ce \Single'heads 6f ‘household must deal: with all the duties s
‘' and difficulties usually handled by ‘two people ina 707 ey
) family with both an adult woman and -an adult man. DS
*wv 0 d. Most: single heads of household are w0men. o . LR

heads of household

“h

’

.2, Students will be able to recognlze their chances of becom1ng smngle?

v3; G1ven a list of duties 1nvolved in taking care of a family, students
will be -able to estimate how often they. must be done and how much ‘time is o o=
1nvolved in each (homework) : Y

»

Materlals .f'“'f_' L ;7‘ R | |
' A N e o L L : A Lo . e
: Tally sheet for Student Activity Sheet # 13 . T
}-Completed Student Activity Sheet ¥ 13 . f--‘fkvy"'yv, e
© Magic Marker - s ~g-. a@o _=f SRR e .
__Student Actlvity Sheet # 14 (hOmework) ST A S
ey ) S e . » . . vt.'{ s ‘: . vy 5'. ' et .;‘1 j‘:;‘._> ' . 4 .
S R o :'_; . . o . : Ca ,% S L ‘ e SRC. L
L ~_L'esson' Plan.. - : e : R e ﬁ T A\. R 4‘“” S

"«.",';On the bulletln or chalkboard, post: ;he large tally sheet‘for household f;

: jobs " Go down ‘the sheet, “item by item, asking’ s@ude%ts to indicate the1r_ .

T decisions - by ralsing ‘their: hands.  Write in ‘the- results.ﬁu;g"- ﬂ{;j_u‘if
‘ After you, finlsh the printed items add any otheriitems students L
suggested: L TR T e

. 2. Ask students if 1t appears from lookingfat the g%art that all ﬁamlliesp-

divide respon51b11ities among. men and women in’ the same way. - The- an§wer wr% v
probably be “no.’ There shOuld be at least some difference on many items. 2T
R . Q. o . ,). . \ ‘_I_', o .
S 3L Ask students to identify items for which there are dlfferences‘a o &

‘who does the task, and to suggest some possible reaséns for these differenCes g
_As" reasons are given, acknowledge them as p0551ble explanatlons 1](@; SRf'fSLg‘f;
G, After aboLt f1ve minutes, focus on.- the possible reasons why some fam111es
“do not ‘have both a male ‘and female: adult . Tf this hag niot been me Hn'ned by R
anyone, you "should ask if anyone- knows a famlly in whfch'that is LH se. _Ask;_“
students if they can state, some of the reasons that some. familles d-ﬁnot have
"both a male and.a female 11v1ng in the household. List theseJreasons on the . ?:" -

‘chalkboard. (Be sure the list includes. d1vorce, death, unmarrled parent;, one .
parent serlously 1ll ) ST o - : ST i%?” A o
. Y AR R . T o 2 LT
Sl R a3 L T T e
LA : R & SL o ’ S 8 X

L S T e R



"+ Teacher's Guide .

Homework‘

. ;; 7. Lesson # 9

3

5. Now askbstudents B “In a famlly headed by a s1ngle adult who - does .”‘

"~ ‘all the. tasks én. our llst”" When ‘they state ‘the obvious. answer, ask them

serlously and polntedly ""Do you think- such’ s1ngle heads of ‘household dre-

' usually men, usually women, or about equally divided between men and women7” L

§

The students should recognlze and say, mostly women. If they do.
say th1s, you should Conflrm it.. TIf they do not. say th1s, ‘you- should inform.

" them of this fact. “ Ak’ them: "How many. oﬁ you kiiow personally atleast one
. _famlly in- whlch the head of household isa woman7" You»should supply the class
ﬁw1th the follpwlng stat1st1cs .'air B _ ;«

. .
PRSI

In Nebraska, one of every ten.. famlil ‘71s headed: by only one '»{L.
person._ Of -thesé single- parentffami :

by women, one of five 1s headed by.a 1,

. »._. ‘.. o . . . v.-.\
v L

You can: dramatize ‘the’ meanlng of these statistlcs by daying: "This ‘medns ‘that. =~ .o
-»chances are that one in’ every ten of you wlll end up belng a slngle head of .
u'hougehold and the chances .are much ‘higher for: womén Emphaslze that ‘to avoid
. this" situation' or to -be’ able to hahdle it when it comes’ up requ1res many life
g_skllls which they wlll begin to work ‘on in .the- next un1t 4 PR ‘f‘g,.:'

- Lo N
ST : : - .2 . s .
. . c ) : i . . noo

. l:' At the end of. gs "#{9, pass out SAo # 14 Tell students the ﬁurpose

ir. parents or other adult heads of Household to'ﬁ
tes of the frequency and- amount of t1me 1nvolved

D

Currentt%opulatlon Reports,'series P- 60, no 111, issued‘April:iQ78, b.vi63l
' Survey done 1975 R : e S S

. 2

- o | ». . N ». 1_56»,’-

."'7“,» ) A IET

four of five are. headed :lff;“"-bi



Understanding People ingfOur Area 'L = .00 e Teacher s Guide o
T - Lesson # 9 - S
e T S \' Sample Posﬁer

, .-"’ v 3 5 ) . ) , . . ” :
| . B WHO 'RUNS. THE HOUSEHOLD? % e
K R e - co. ) - . ~_‘J

Tl et g . .- | .Usuallys| Usually, |- Eltheri S IR
I ~¥u. . HouseholdaDuties ' | Women | wMen [ | or Both .Ghildren .

- S : 4 LA o ;~ ';. . »ll,.-.'/ “’;:. . ..' ' %% _,,. .. ._." CE T ‘. EER > '»,.: . \
Earn iamlly income- SooETE e y e I R A ey _*' o s

- Plan_ budget; pay- bllls, do taxes S I N ‘A‘v 1 - 1 :,f

3

onose expen31ve items such s car; '’ 1‘.. B '1-,3 I u

: refrlgerator,,waShlqg machine, TV- | . .~ | ¢ SR :&’; R
3 4. Shop for' foovd: for nhe family¢ - .| % o N N RS
- 'I'5.  Shop .fo¥ qhxidﬁgn & clothes~[. o e e e o s i -

6.7 Arrange. children's transportation SR D IR AR I
';__,to SpOTLs,, Lessons,«friends, schoql\ I AT | SR L S
a>' . doctor, .church; etc: i S AR R RO R
‘Arraunge \Por loans or mortgages . ., | - . ST R I SN
‘ Make . kids" app01ntments with * ... % N . . N
. { 1" dostors; - dentists, etc. . T S A, | <
‘.;-'9,J5Wow lawn, shevel -snow,. garden, and S ﬂ*p,‘ S .
‘,ggéé}g.' ‘dther outside chores ' e R o K
- - 10. ‘Arrange for repair of. household R I oL e
;}ff"‘a-f-'utllltles (furnace;. eléctrical'> | | = v Clgc 0 e s e
' b system, plumbing, etc.) R A E O O TR DRI
“iL1.-] Prepare meals ' . D BN I ‘ Y
7. "Teach chlldren & contfﬁ& thelr P N e O '
R . ‘bellavior - . ., N P s
o 135~lesten to family problems, settle _'. L : AR A - '
'$. .| -~ arguments - ** - <y R R A P N L e
. 14 cAttend- chlldren s - programs at; school loo - 7L N
© .1+ & church, “arid parent/teacheri R I IR
LU cohferendes o uf"'“'r*h=ﬂ-. I PP -
"_% 115; Give advice or’ get help for maJor T P I CE
T . family problems (accidents,»'“. . _"; T R O SN A I
07 rinaw#ys, death, divorce, efc.) . . |, o e ] L ST s e
16." Make fpod for sehool, church, & other T T I B
B organlzatloqéisiunctlons K N toe ' B S P R
S |17~ Assign or. dg household chorgs u{'ff~' T EEE UL R I S 8

e
a

L (cleanlng,u 1shes, laundrg, etc. ) '4-3

. [18. “Arrange for'{amlly.recreatron & T b e, - C R
.1 w~vacatiofis N N D E TR S " e
"o, Feed an@ care for farm anlmaIs ot ;ﬁ{,;_;ﬁlj._h.qa’ﬁ R --_E_.;yﬁunv el ;
N e - - - )

1 a . i}
. 20. Farm work (tractor driv1ngj R RN

. . a . -
192, - : v
T . 4 E
g N ,. . T
[ 3 PR -
v - IR . s *
N LA L
. . . . ,
d P . - s
T . 7 " o
v R : o Y 3 Lo
: : a , N .. ) u_',;‘ i
¢ . N 4+ .
: e . .
- . : . .
) . - . ’ .
' b - .- ~ e
. - - o < '
- . v o ¢ s . . oo
Q PO L e R . . : “ . I
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» : N e . . . e . 2 ‘
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T ' ' e f“' g 7’- T - . _ ﬁ' - ' _ "
; _ Below is a- llst of duties 1n§olved %!runnlng a household 5Kat we worked . )
Ea w1th today. This time you are to estimate how often each Activity is. done and " ';
i how much. time it 1nvolves First decide if* the activity is somethigg you do o
’ once or more a week or less frequently such as once a month. Then’estimate )
how much time it takes to do- the act1v1§y each tim&y: Wg}te the.number of hours .
“you think the act1v1ty would- take only in the’ column that” says how oftén you- . {
- think 1t ‘would occur. . (For example you might write "14" inthe. column Weekly .
for-# 9 “prepare meals,' meaning you think that the task 1nvolves“two hours .every ...
day, 7.days"a ‘week.) "Ask your parents or other adult heads of househo&d~to help:
you make ‘these est1mates*?{ . > T LT ‘ﬁg
o . o fﬁﬁz? i ':5;,:'3 S
PR . . ; T . "‘vg" :,ga.?_,;,. Y I(
, : ... WEEKLY - [ " MONTHLY -- i =
il HOUSEHOLD DUTIES | hrs/week ' | ®#~hrs/month
Earn famlly income - & 7 b , o - .
e 3 X . . . 4 o R : ‘Jiy:"n_ g ‘. ﬁ.
2. _Pl@n‘bndget,,pay hillsn;, , 1 Y os : .
-353 Shop- for food. for the . family .~ R PR
4.~ Shop for thanS ‘other than food, e Y
~ for examgle,_household items, etc. ° s : R
5. .Arrange:children's transportation to. , ;jﬁ . ¥ 5
' spogts; friends, school church N s A ’ o
. i, doctor, etc. B L o 2
] 6. Make“klds app01ntments w1th doctors, e . -
-l 'dentists; etc. R o B :
%‘ “¥77. Mow 1aym,’ shovel snow, and other R ‘ , e
' b ’outs1de°cho§%s ' : TS o R ol
8. Arrange for’ repaagpof household T ég . RN E ;
wtllltles (furnace,oplumbmng, etec.) f@ '~§,' L
. — g,’ = - -
+ 9. Prepare meals DT ﬁ'-v . ‘
. 10. Teach’ chlldren and control the1r %F‘_ﬁ""’ :;‘
. I8 _befavior. . -~ i ST . T .
: 11." Llstn to.. famlly @roblems,_settle 2 ~ Gome. O
+ argt fments - . o 3, . A
' 12.? ‘Attend children's programs &t school 5' R R "
o 'i“ &, chuxch and parent/teacher ’-l? . : - i d;q R
: “ corferences. NI - PRI Lo e N
Make foéd for. school church‘ & other fﬁ;; _ N 3 L ‘.;gw
’h- .‘u‘oréanlzatlonal functions %{ o N T
N SVRE A551gn or do household %hores (clean— = ) g = - Bl i
A ,';' dpg, laundry, dashes, ete.) - - Lk AT e -
. 15.AArrangé for -family recneatlon and B 2 RS R
: .';r gﬁcatldns~ : - ' ’ - b
5 16:  Feed and care for- farm anlmals or, : : *
. :".'Pets N SR ‘ . N
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There afre ¢erta1n JObS that are done by the heads of household only at
certain timds of- the year -or-only once: a year In“the’ spaces below, list how _
many times year the jobs are done and the time that each job takes

"".‘

‘Add a jobs you can think of that are not included.
. "
. _ - ' ‘ | No. of "times .ATotal.time.
HOUSEHOLD DUTEES o done il a year " . each year
1. -Prépafing income taxes = e - R T

.2.  Christmas shopping .‘-' | @

31.-Springvcleanihg o, .. h
- '4;_'Gaideni§é &;;._: . i/? -; .:'>" f s
Solsl kanniﬁg[freeaing'food.
‘6. Arranging for loans or mortgages A I . .
j?ﬁ;fClVlng advice or getting help for

Cw | emajor famlly problems: (aeCldgyts,;.'___' e, R S o o
"1 - runaways, divorce, etc.) ' L . '

-1 8. Choos1ng expensive items, such . . o ’ S
e .as a car, refrlgerator, - - L . : Co T
‘. 'washlng machine, TV : L S S -
e g B . i -9 . A o )
3- o . R

¥
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BEING A SINGLE HEAD OF HOUSEHOLD' ~ -
. *.jObjectfyes :

" ': S Students w1ll be able to discuss the amount of t1me and energy requlred’
;. to be a 51ngle head of household

. 2;' leen case. stud1es of single- heads of household students‘w1ll be able
P to recognlze and state the tremendous, difficultles they face.’

v 3. Students w1ll review the lists of d1fficulties and problems that have g
L emerged for the four topics of this unit: 1) living-in this area, 2) relatlon—
ShlpS, 3) stereotyplng, and 4) s1ngle heads of household :

Q@

4}' Students w1ll be able to recognlze a need to gain llfe skllls ‘to deal
_.w1th many of these. problems . .

o e . '}
. ' e

rMaterials'

;7- o '"ff_ A;ﬁ%‘, :;-_jj - B . L
o N_Completed "Partrait,of. a- Woman in Our Area" Y
. " .. Completed "Portpalé%og 4 Man in Our-Area" (aptional) :
k '”“',f}‘f,Completed\§&giﬁﬂf Activity Sheets # 7 and # 14 -
€ ‘Large’ sheets listing "Difficulties in Relat1onsh1ps and =~ ¢

g '”D1ff1cult1es Createdéby Stereotyping" :
' Large blank sheft entltled "D1ff1cult1es of Being a. Slngle

™S Head of Household"" - o S
-_‘Studenr Act1v1ty Sheets # lSaéd S S
. N o} .
. ,jLesson-élan f. -h: [ - -

12 . . !_'
1. Ask students to’ comment on what they discovered about the amount of .
time ‘needed to rup a household doing,their S&g #.14 homework. They should
. “indicate their: recognltlon of the fact that a tremendous amount of time is - , -
,requlred o , .,' _ .'-j . o - ' ,-.' ﬂi.:‘

u . -

,3 2} Ask students if they thlnk a 51ngle adult c uld handle all these JObS
When they- respond remlnd them how many women -and mén f1nd themseiges in suth -
- 51tuatlons v': ': e , . » o - '
e lew E 3; Ask students to 1mag1ne what llfe would be ¥ike for s1ngle heads of .

- household. - Would" such people have any t1me for fun7 .Would they have. any | tlme ]
for themselves ‘and" their own needs? Would they have -the energy to .do all these ¢«
AR tnlngs even if they had ‘the- t1me7 N %¢~‘- _ . T ) 3‘ :
.. ¢ o - B ' . Q R
I ' 45 D1v1de your class into. four 2 TOUpSy, ass1gn1ng each group to read\SASa _
' # lSa, b, .c, .ot d. ;ell each group to read the’ study and-:then. to. lrst the RS
d1ff1cul¢1es they thiﬂk that _persoh- “faces. R J JEEJ : Cs
“h . "After .about ten minutes, ask. each group: to read its-case out loud to_;
. the. class ‘and tell'the class the d1ff1culties that’ they llsted As each group

. -~ -
R . . L : -, - . Cw
N . . . . . . Lo . ~ L

L
el . . ’
".&'t:’ o ot

. Lo

SRR o : oL, . I-60 - - S A .
EMC e I C ot 6 B T : e /




Understanding People ifi Our Area .; L A T " Teacher's Glide’
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A ..?:& T N - ) LY

does 1s, you- should wrlte these on’ the large sheet entltled ”leflcult'
~of Beilig a Single.Head of: Household " Ask class members to.add any difg#c
vthat the groups may not have listed.’ Sea : o 2, i
g ~ In theecases where Fhe centraﬂ cbaracter is a woman, ‘ask the class 1f
‘the., same problems would exist if, the cé%%ral character were a man. Reverse the
questlon for the case’ where ‘the central tharacter is male. Once the class has .
listed the" dlfficultles faced by the individuals in.the cases, elmc1t from the '

! class potential solutlons to those problems.‘ 'a SRR
. - . . . . " L.
) ’ - : . LS =
5. Save the last ten minutes of class to draw students attention to the
following: . - R . A o e
S o, . % .fp n‘ Lo
a.  The "Portralt of a- WOman 1n“0ur Area - remlnd ‘them that
characteristics on the rlghﬂ‘were ones they had dec1ded
N .were highly, negative, ones on thesleft were seen as hlghly ' ®'
.p051t1ve, and ones in the mladle were seen as’both advanta—~ v
_ geous and d1sadvantageou§ @ : )
. . b. ,I@elr own SAﬁs #.7a: MMy %eal and, Ideél Selves -~ ask
- + . them to look again at the changés tﬁéx,have 1nd1cated that
B °they wis@ to make #h thtmselves. ; o
c. The large sheet : "Difficukties #n Relatlonshlps S -
"d, The large sheet: W@iffgcurgles Created by Stereotyplng h
3 ﬁf,’vg; The larg@”sheet: "Difficulties of Being a Single Head
- of Household" & AP ‘ I
8 - SRR of ‘
- P .‘&%__..,‘ S
™ AT R \p,'?. . ‘ . ‘ AR .
4 L ; v d o '
8 v“ 3 8 E : -
8 - ’
o . A ;
T - 2
) : r‘""’ “' v‘.e"
7 € : . A ?:M .
. : y ‘ : . .
gf > T AA” Lo ' b
: ty S ' .
- Y S s . '5' -
. . ':"A.bv' . . .
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works lono hours at a, low—naying. ramch Job and then careé‘ fory] € -and -t
house-at night." Teddy-’ , and” John, 4,- stay, with a.-ﬁei-gHB‘c;rh'fo'o 51t,te:r whlle
Jack war ks.' tht.le tlme and money ang many prpblegls ha.ve made it dlfflcult t;?r
Jack to c;ope N . 3

_ Habt week Teddy S, flrst éradd teacher told Jac r_hat Teddy, ,w1l}. ha\}&'a
'.rem,at the flrst: grade. .- She to ds hlm /lsfha’t Teddy seem ro-be .quite dilsturbbd

vand heeds’ professronal hélp , psyéhologlst inf%énve?
‘Lurddo and cr‘ave Jack t:he wofﬁa‘t’ﬂ"s f’adt#ress 2nd -,phOne numhgr

.;Jac feels bew;ldered and upse,,t He dogsn t have the ."oney to send hlS
5on to psychologlst but he wants Teddy go ge,t tk;e help he?'&eeds._‘ 'Wltfl no one:

Situa Lon. L
'i: “*‘!" .

EXERCISE - -
-“.‘the dlff qk- faces. .

lcultles that :'yousp thlrr.lg .I‘&

& g
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' EXERCISE

" CASE STUDY # 2

Warlanne Clark learned t:9.15fa m. on a blustery March morning that she
was a-widow.." Her husband Jlm, 23,ﬂhad been killed in a car accident on his way’

to. work i Marlanne ‘and Jlm had been married less than two years,  and Marianne

was- expectlng thelr flrst baby Before marrlage, she had worked as a sales
clerk in’ Coast to Coast : :

8

After the flrst shock‘of.grlef had passed ‘Marianne totaled up her finan-

’fclal resources.. There was an-insurance policy for $10,000, $762 in ‘the savings
”accoun€§ and $147 69 in a checklng account.. Because of the baby, Marianne
. could collect a small monthly sum:-.in Soc1al Secur1ty ‘benefits. f_“ "n

e

st

Marlanne reallzed that” her resources would not last long after the baby

f"as born 1f she 'did not get a job. And what would she doaith the baby whlle
- she worked? - Jim's mother ‘offered to- take care of the baby, but. Marianne ‘
v'Lntensely disliked her mother- n-law. -Her minister suggested adoption because,
. “hé said, it is- notyas easy for a woman with a Jehild to marry again as it is
: for a-childless wpman, nd the’ day care center does not accept small 1nfants

. .

fiiﬁﬁ'the'difflculties yougthink Marianne'facesf

~
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" - Understanding Pecple in Uur Area ‘Student Activity. Sheet 7 Lye

- o L @%ﬁﬁ STUDY. # 3
B L R 2
ﬁ‘ © . Sally Morgan has many material advantages. _She has a n1ce apartment 1n'w
-0 %terllng, Colorado, a nice car, ahd an-interesting JOb at. Northeast Junlor
‘ ”College, but-she is lonely and bitter. After ‘her divorce, Sally began accppt
‘ing dates with some of the pen she worked with. or h&ad -met at the college. .
“oet of these dates were dilasters. . All the ‘men she dated felt that Sally
"needed coneolatlon cor "would be grateful for a llttle fun.", None felt that
g ‘a sincereé- thank -you and -a handshake were enough to 'repay' 'them for the evenlng.
In desperatron one evening, Sally offered to pay for own meal and mov1e tlcket.
Her orfer was readlly accepted, but her pollte "no" 1ater was not.

.

\ow ‘Sally does not accept dates. She 1sn t very frlendly w1th her female
to-workers at the colle e} she is never 1nv1ted to their get-togethers. The-
‘marrled women, especia y, feel that a young, attractive dlvorcee 1ike Sally -
is a threat" to their{own marrlages.v :

s’ if she wasn't better off in her unhappy marrlage
hen she wasn t alone.

Sometimes Sally wond
~—: than she-iS'nqw.- At least

Tem—
N —_—

CEXERCISE ~~ \ . e
List the'difficnlties you thinh(Sally'faces.‘

o ~
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bndurstanding‘People ianur;Area S A .. Student ActivityHSheet'#iiSd:
e . T -3 L v —
¢ -

. CASE STUDY #
'Elaine.Patteréun is 16, unmarried, and pre,
is-unwilling to marry her. - Her parents are supportlve of Elalne but w1th four

younger chlldren at home, they cannot help her flnanc1ally. ot ﬁw@k -

Ei%{ge wants to keep her baby and flnlSh hlgh school She HEEda help to

tdpay for prenatal care, hospltal bllls,.and the many thlngs a young baby needs.~.%

.
. .

Elalne has llved in Potter, Nebraska all her llfe.” It is an extremely
rural areaj and tbe people are w1dely scattered and keep to themselves.  Elaine
does not3know of any publlc ‘or private agenc1es that help ‘women llke herself

. W -
EXERCISE - - . T Lo S
: _ o L e S | , S
List the difficulties you think Elaine faces. s
- ) . S ) o . . . v -
.
.
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Lesson #. 11

(Y

. LAP ON ORGANIZING AND MANAGING TIME .

Teacher's Guider

page 10:

| Objectives T '_ R IR . BN ‘
- After completing th1s LAP students will be able to: )
1. “Assess the1r need to’ organize and manage their time..
2. - Make lists.of what. they must do and what they want to do
~"3. Set priorities-among. items on these-lists. ‘
4. Plan their day according to their priorit1es.'
. 2. Review their use of time at the end‘of‘the day.
6. Use various techniques for making better use of their time
7. Evaluate _their ablllty to organize and manage time
8. Complete.a LAP of self-paced work.
‘Materials - N K -
-Learning Activity Packages (qpe'per s$tudent) ;
o . 1~
‘Lesson Plan . ‘

'lf. The next three days ' consist of a LAP designed to teach time management
skills.  This is a fast-moving exercise in"which students decide for‘%hemseives
how well they are doing at every point. For general gu1delines on teach1ng a
LAP, refer to pages xiii to xiv. You should do the LAP vourself so that you will
be familiar with the act1v1t1es ‘in case students have any questions.

. - C 4 .
R 2. Introduce your students to the LAP format, emphasi21ng both: your and -
'thelr roles-as- outlined ;n deta11;1n the general guidelines.“ R o
3. The follow1ng are a few notes on specific activities.that may help you.
Spec1f1c Instructions) Warnings, and Suggestlons for Activ1t1es in Th1s LAP
ypages_l—z: Students should £111 out the time schedule several t1mes during- ‘the
e ’,_day S0, that they don t forget what thexgm?done
 page .3: Some student§ may need help chahging minutes 1nto ‘hours: Check to
‘ o see that the1r "time spent column totals exactly 24 hours.
fpage‘ﬁ;f »ﬁfYou may w1sh to f1nd ‘some literary or artlstic references to t1me )
o ?_yourself . R o e
’ BRI E S e
pages 5-9: Self—explanatory.‘_ R
‘Self— xplamﬁtory.‘ You should haw extra copies of this page for

your students ‘to use. They_shquld ask you for-them when they need
them. o ’ s ‘ Y

‘. ,'SA§ “35_7‘A _— "‘. - f;yu'i

.



O

ERIC

Aruitoxt provided by Eic:

pagefll:”'

lUnderstandingﬁPedpie'in'Our‘Area'

N

“Teacher s Lulde
N Lesson # ll

o)
L

‘ ’

* Students may be confused by these instructions the first time
“they, do this activity because they w1ll have no "ta do" "list from
‘the day before to refer to. So, this ‘time they should refer. to -
the "to do”“llst théy completed on page 7 .of the LAP. Thereafter,
it should be clear to them that. they sh6uld use the prev1ous day 5
'"to do" list 1n maklng up the1r current lists.

T : : ‘ s
‘ " Be sure students understandsthat a"to do" 1list .is not meant
to ‘intimidate them or discourage ther if they don't 'do everything
- ... on it. It is meant to be a list of opportunitles to keep in m1nd
- - an inspiration more than a threat

,4"
.o

s

A

cpage .12: _ Self-explanatory. You'should have extra cdpies of this page fdr’i
- ' © ./ your students to use. They should ask you for them when they need
them._’.-:-. L T o R,
- ‘page -13: Studerits should not do the review on this page ' They‘should‘usquf
ot the Dally Review Sheets (page 12) for that.
;‘pages‘ié-lS: 'Self-explanatory R } fo‘ S ; o h ' L :_’ S
" page 16: .You may wish to 301n a’ small group of students Ln bralnstorming
R -~ Mtime savers.
pages'lT-l%-»SelfJexplanatory. - B o J”d, s
-page‘ZOt N Studepts compare - their current use of t1me w1th gir use .of, time

‘before doing the LAP.. 'They are asked to comment on th1s comparlson_ﬂ

~and’ then to turn in the KAP to you

[y

To euaiuate'the LAP read through it for clarlty, creativ1ty, and thoroughness.;
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v ) LAP: ON ORGANIZING AND MANAGING TIME

VoL I‘, L INTRODUCTION o '3' S . -
B

What do you do wlth your t1me7° Do. you waste time or do you use 1t wlsely7”

\t

b

This Learnlng Act1v1ty Package (LAP) is for you? fqo,throughﬁit and»find'v-
cut how you use your. time. " v S . e e

T There-are.fouf parts'to'this LAP. j AR : f,)ﬁﬂe

I’y

.ﬁ_.vvi 1. ﬁFlndlng out’ your needs for organizlng and managing tlme

.

;2.' Methods for plannlng your tié%
v3;‘_Methods for‘u51ng Your time; o o o ;.‘5: Sy

4. Bvaluatlng your abllity to organize ‘and . manage time.
©o A small 1nvestment of tlme in this LAP wlll give yom a b1g payoff in learnlng
how to spend your ‘time better.-. f v LT ‘. -

s P

)
N ' Lo )

‘Try it. We think, you 11 llke e e
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Understanding People in Qur Area .+ Organizing and Managing Time
. R o - v°-,.~< - : [P . . . -"\‘ e ) :

. HOW I SPENT MY DAX R o
Beoln rlght now to f;ll out the schedule below, ligting what you did - fﬁﬁ”
. during each half-hour period’since. 6: 30- ‘this ‘morning. " Continue fllllng thls; :
. out during the day, addlng to it just before supper;, just beforeé you go to’ L e
bed 'and tomorrow in class List anything you d1d for more. than a-few mlnutes '

oy . . - SR

o TIME BLOCK ., Ao WHAT 1 DID - X"'V”-“{. S PR Y

am. 6:30 - 7:00 ATy

7:00 - 7:30 . . BT SRR S

. 7i30°- 8:00 - @ L L” ;

| 8:00 - 8:300 .t

'8:30

I
0

.00 ' e ;?:% .
-:365& ‘,b

.9:30 éibbe

|
1o

_9:005

-7 10:90- =10:30 "

1b:30 -11:00 -~ . -t

a " 11:00 J11:39 I T A PR R

‘p}ﬁhjiz:oo ~12:30 £ S S R ni;“ S .’”-fr"':;j N 4

’ ? l::OOﬁ- 1:30 . : . -' o L ’ : : s o : , ' / \
R — . T T e o . o T —

2:00 = 2;304,ﬂf'T' T A T T

02:30°- 33000 o e ST e s

T e

3100 ’3=3655 . 5’?_'g f-f}, _‘;~ff IJ”f,lu AP PR .

©330 - 4300 ¢ T o T Do e e oy e T

42005 63300 TTo sl o T e e e e e e

S 4dogision e

S 5100°=.5:30 -0 - EL T g T e

S P L T S .
7 330 —6:00 - e ST et Lt T e S

I _f%p ;;”j';'.t' R }f~¥ Turn to page 2 to complete th
O o= o T CT1i70 e time, calendar"-:u . SR
B . ST L ETIU Ty , T
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7, TDME 'BLOCK

6100 -i6:30

”

HOW I SPENT MY DAY (cont)

3

WHAT 1. QI_ f”

S

Ny T S

Organlzlng and @bndgLno

" '\
'"Ime

-
‘e

it 6:307~ 7:00

e 7?00 f.7:

30,"
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Undérstanding People in Our ‘Ared o s Organizing and Managing Time
Lol _7.“l L j R L W - \
) . o i . . . . ..

Now, read over your daily schedule from yesterday ‘and -add .up the amount
of time in hours and minutes you spent doing each activity 1isted below. Enter

7 the amount of time spent in thé column on the right. = Add other activities that
you did that are not llsted Remember that yqur_total number of minutes and -
hours should be 24 hours.,uf. o N N o

e S " " Time Spent . -
CACTIVITY = o . " . HOURS and MINUTES
1.  Sleeping B o )
2. Eating - .. |
3. Being in class | L ST
4. . Driving or being driven C 7
5. Relaxing with friends ' B
. 6. Wetching v , B o S S
: - . . — . . -
7. - Doing chores at home ' . - N . 3
- B - . . . R - R . T
r.'8.‘ Reading . ‘ N
t ) Ya o . ’ ' ! ' . - ) I . . . .
' . -9. Working - L \ - SR .
- 10.° DreSsing; bathing, washingrup e L .
MR R '
11. Sports (bicycllng, basketball) : - .
-2, Studylng -
13. _
14 .
15,
P A ., ’ ) “
_ _ +- . Total hoifrs° - and mlnutes 3.
L . : o o ' _ - o . - (divide the number of _
' ) o o : D : . fminutes.by,ﬁo to change
. ' e : : " minutes to hours) . .
‘Total time (in hours) should equal 24 hours. Does ie? Sl RS
. . . . v . R . ) . > \
. ) . v L . . ¢ : . . oy ’
"~ If you wish, you”can do the optional activi}onn,page 4. OsherwiBe ...:
-~ B ? ','; ) N
. - '.‘_ L S thnnto ﬁége 5.
) - ’ -’)‘ * - "
oy
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" TIME SHEET - .
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<. There are many poems, songs, and sayings abéu:~;ime;snch as:

:"My how time flies when youfrelnéving.fun!"l . {,.,‘ o e
. . - SN .

" Jim CroCefs song: '"Tiﬁe'in a Bottle'" . ,;‘it a.

fa
B N
v, B . '

"The tlme has .come, the walrus said, to’ think of_many thlngs...’ S
= v . o o ' s R from Alice in Wonderland

B A ' B

Use thls page to list any references you know about time;
S your fr1ends. _ s . . ‘: :
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.Organizing ‘“ard

;Eobk'a;;yourfsdmﬁary:Qf}howzy§d;'

’ — .

'nfDiazﬁod“dd'éverytﬁiﬁg ﬁdul&énﬁeﬁ

" If not, list the things you didn't get:

7

e ¥
of the

s
. L . .
Tist the

“things you'did a waste 0

S0 things thatfye‘e

-

V PN
i

'abéﬂpxhgw?ydu‘gé

;'firing' x cﬁalléngiﬁg. ST
“ X rushed ' |

“frustrating ! .-

efficiént fz-

exciting: i , unplea%gﬁt RS
. R .‘-' h . _,/”" ) ,.-, /_ o "; . o & ‘ e }
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spent your day

’r of things_ you ‘wanted to, OR
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Organizing and Managing Time.

g B MAKING "TO D0 LISTS S ,JV ‘
- One of the flrst steps in making better use of your time is to make a
one list should =~ . - .
1 /

”to do" ' Iist! Make two 1ists of at least 10 items ‘each;
be.of thlngs you have'to do and one list’ should, be of - ‘things you want to do.

Include_both 1mme 1ate and, 1ong—range tasks on your lists. ‘

- TO DO (wants) n

.‘ i -
1 . P
. y |
3. . ~ i
- K '
. )
4
- = -
’ . .
g ,
. .
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fﬁenftﬁrnfte pageig;‘

If ,you are having trouble thlnklng of items for your Mt o,do”,;}sts;ﬂsee"some,ﬂf -

: sanple 11sts on page 8. : R
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. ~Understanding People in OQur Ared - -/ - - Organizing and Managing Timé - .
. . I . . T i - - : ) 3 o R o . Za— . LI 1
i R Lo e ge .
T - "T0.DO" 'LISTS - ‘ T )
v T e e : ' o
TO DO (musts) = - -+ - ;;"':3 " TO DO (wants) : ’
_hang -out laundry e go out with Fred S s 5
clean my- room 55;\ ;' . hang out-in town ;e * ' N
,do homeWork e ‘write in my- dlary - v o
help Mom with theYkids . .- ¢ . listen’ to 'my tapes ' v
do~ household chores - L } be happy .o a :
make ‘@n ‘appointment, with the ) . . tell Mary abou; last nlgpt wlth Ered
- guldance counselor de R + 7 win the- basketball game .,
' buy Fred a carnation for the prom . . visit ‘Sara. and her new baby‘ ' i
.. inake: brownies for class bake sale i “buy a new album : ~
get my hair.cut - .\ L write an A paper for Mrs. Norrls .
. hem my Jbasketball uniform . N L . e .
o N - ®
) ; - > , \b‘.\ C e
" tell Jim to get off my back ’ ,work at the store after school
s dee’ about‘a summer job .’ U 7 get aloﬁg better with my famlly -
‘borrow $5 from Mlchael o, watch TV. ‘ ’ A
‘tell Mrs. Davis I can't work Saturday buy A new shirt for ghe dance”
'start my science proJect r . - - - listen to music ‘
“feed the cats . : "+ 7 7 go to.the wrestling match < _
buy Mom a-birthday preSent . S 3iﬁvite Sherrie ‘over for dlnner N
.‘slgn up to'take:driver's ed.- .. g0 snowmobiling e . B
.- sell tickets to Satur&ay‘sjdance ‘ * ‘take a frip to Denver s
’, . g . } < . ,!. ’ . . - X LI ) . :
: \ . - | k g v A u S .?'I, "
E \,flnd ‘good- homes for our new kittens }-‘?{, just drive ‘around town - N
_run errands for Mom : ; ;v gé skiing \u}" e " %;'-
‘take Billy to his friend' S. house "~ 1+ "look for a good used car S
do research for h1story paper L sLe”p'late VR B
*'shovel the driveway : o ’:write letters | .~ - & L
" ask Dad if I°can borrow the car J((/ gé for a walk . \ e S,
make biscuits for dinner 4 - 'fjj f’fina ‘a* good book to read - Ny
.80 to school N . call*Joamme - /. = " L e
take out the trash -.'f o e T be algne‘more-. T = i
Y Y 1 '-; g ] \ : )
. N K . ) o s . g
L - .‘ : » f' 2 ',,‘ N . J" , o
E . ‘ LTy }?T'f) \‘ ' ‘
) ’\y- .. o “___;“A' ' v vn
- ! oo '& Lo ’r("- T Turn back to page. 7 gnd do-
ool Y R the act1v1ty there. © ;
- . '*':\w// ' PR ’ ‘
° e - Tos . S -
\) . . . . Lo i . . . . o X . ) 2
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5Understanding Peo;ik in Our Area . o . Organizing and Managing Time

"w'%, ' . ! SETTING PRIORTTIES - *~ , - LN
- oL ..x. \ ; "pl‘ .

You can' t do everything at dnce. One way to make good use of your R
time is to decide which activ1ties are most important to you,'which e
less 1mportant and which are least important. - Look -at the activitfes you ' o
have llsfedyan your to do“ lists. Decide the importance, bf each yo .,'

~r 'y, PR ' RO

A Put an asterlsk (*) next to those that are really important ts you SE
Thls may be because they must be done .ot *simply- because you want to -do them
-very much.. o ( L ST o

. . . ’ . .

_ Put a~check (v/) né&t to. those activifies tha are less important to g
you. These are things ‘you have to do soon or that would llke to do soon}
Finally, put a question mark (7) next to those activities that are
least . 1mportant to you. These are things ypu have ko do eventually bu. that
¢an wait or, things that you think ou might. want to do soon but aren't" suret

Now you have set youn priorities for things to do. ,it‘is an easy but (.
very important step\in u51ng your time well P s R

‘ . . - Y

s o S L "-*  Now, -turn to page 11. . \\
' : : L ' : . . ‘ ‘ v —
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Organizing and Managing Time
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'Understanding People
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in Qur Area - ' + ' Organizing and Managing “T'ime

7

. . B -, . <
' . . . - SN . P—

-11- - . - .3
o i . v : S e 42 ' ’ : : ¢ R . N o
' » . ;Y. PLANNING YOUR DAY T N B

»

Making a "to do" list every day is an- excellent way to use and plan your
& .
"time. It will take about ten Q}nutes and may ‘'save you hours of wasted t1me

To do this, use a calendar such as the one on page lO Your teacher has.
extra planning calendars for you.

o Start by llstlng t act1v1t1es that are already set for. that day, such
as scheduled appointmenys or events Put them on your calendar in the
o approprlate tlme spot (/) L | L o .-
- 1 Next, look at your '"to do" list on page 7. 1In the future, look at'youf
to do" list from the.day before. Are there any- * activities you didn't
‘‘get‘done? Are they still top priority? If so, list them in the.to do"
section at the bottom of your calendar and * them. Arée there any -
~gctivitidés you didn't get done?..Are they important enough that you still
want to do them? If so, lisf them and \/ them in ‘the "to do" seétion of your® . R
.calendar Are there any .? act1v1t1es you still feel you mlght"want to do?
If so,’ llSt them and mark them on the "to do" list of your ‘calendar with a ?

v

-

Now thlnk'/fAre there any new - *, V/, or ? ‘activities you want to add o
to your, list? "If so, do this., ‘ ) N oo
. . : =,
< . e . . L . . : R .
Now, mark any tlme on your calendar whed<you know you will be busy with
classes or eating or sleeping or- worklng ' :

~ -

You should have some blocks of tlme left over. 1In pencll wrlte some °
of your * . items in those. tlmes Now you have planned time to’ do wifat is
most important to you. . You may not get- to doing all those things, “but, you
have greatly improved your chances of doing them. Don't be  discouraged if :
~'you don't do everything on your llst The idea of a list is just to put down * _—~
‘everything you feel is important. That way, you are remlndlng yourself of your
prlorltles \ oo -

R . s . . ] . .

2
Try using a‘planning calendar for the next several days.” .Now, go to page 13.

-

'E . : o oo

ERIC -
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Understanding People in Qur Area : 12 - Organizing and Manaving -Tim
' ° e >
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“DAILY REVIEW SHEET o S e

e e (datey . -

' ‘Did you do everything you wanted to do that day? - ) % ;
" If not, list the thiﬁgs you didn't;getvéone:”
1. e 5
_ v , ,
. A 6
3.0 Y% = 7 - - /
. -y . . .
4 8. ' i ; ;/;‘
'Did'you enjoy F;Qtything you~did-thatfday?' : _ - fﬂ S n
" If not, list the things you didnfp enjoy:
1 - 5 ;
o e -2 \.'_ . [} 8. 06 P PRI ¢
S S 4
™
_ 3 ’ 7 - SN L’
o L4
<4, - ?8 P -
Were any of the things you did a Wasﬁe of time? =~ ' » i‘ .
“. If so, list the things that were a waste of time:. . _ e .
- 1. ‘5 ¢ . ’ . . ®
. .
2 "6. .
) “
. 3 . 7. ° i M
.%‘4.' . : ‘- L 8. ]
Circle the words below that BEST describe your feelings.about how you spent’ your’
day: o ' ' B ' '
worthwhile o ' . ‘waste of time . . peaceful
.exhausting " . *. - boring. challenging =
“frystraring o R " productive S » .. rusheg¢

gasy = . e - ‘hectic - .. 7 efficient

a

happy .. ¢ . ':- D % ‘exciting L s _ ;/unpleasant A

- satisfying f ce o difficult 1'. o - . other:
. ‘ ) 5
. . . P
LT - Return to page 13.
J . . I-81 page. 2o- v

1o - ,
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" Uiderstanding People in Our_Area

L . - : Organizing'and‘Nanaging'Tinﬁ"
o , . TN o LT B S
"" ) 2. ' N - ‘ - . ot s a , .
R ) . i ) . R - 5. .
—13— T '
; ( LT T <
. . REYIE.WI\IG YOUR- DAY . oot .
) . v B O
Sl o S o . e '~_;-f 4\ - S i} -
‘{H' It is aften (although jpot alwayd? usefuh;to look back over .your dav tog .
‘see how well you Spent youf time. ' . - 7.

T Do thls b) looklng at your plannlng caLendar Fill in. the thlngs you
~actually did in the appropriate time spaces. This makés your calendar into
a kind of d1ary " Then cross Jdff. the things you actually got’, doneoon your
"to dyp" llSt ‘This should~make you feel good.. 1f, you wish, you mlght ‘want to -
» put any new "to do" items on tomorrow s calendar at . this’ tlme

= - Now tdok at, how you spent . your day Consider'questionsfsuch as: ¢

_ e T - i . .
AU I B Dld you do everythlng you planned to do that .day? . -. o
- «1f not, llSt the thlngS you didn't get done w T B
s . o ",‘ l
» 2. D1d you enjoy everyth1ng you d1d that day'7 T
) ' If not, llSt the thlngs Syou d1dn t enjoy L - ‘
s c S
3. Were any d\\the thlngs you d1d a waste Of‘{lm87 . . : - o
N " If so, llSt the things that were a waste of time. o :
.b _‘;
o 4. Describe’ your feellngs about how you spent the day
i To practlce revlewlng your day,. use a Dauly Rev1ew Sheet such as the'one -
*  on page 12 (your teacher has extras for you) to- evaluate at, least 3 days “you \
'plan u51ng the plannlng calendar After doing the revlew read the paragraph
“below: : : - ' - ‘ Lo
. . . |t
Look at qhat you sald about the way you spent your day. If you are now Satlsfled
‘with: the way you. spénd your time, do not continue this LAP. BUT.... " el
L B ~
k.If you d1dn t do a nhmber of thlngs you wanted,lgg’ e '.‘?

If you didn't enjoy a number of the things you;did,fggl

If you felt'that some of-the thlngs you'did were a waste of time, OR

o . [ °

ILf. you c1rcled several negatlve feellngs about how you spent your day .
"Then you will probably w1sh to do'the -rest of the act1v1t1es ‘in this LAP
They will help you spend your planned time in more productlve ways.. So.

LA

3
: . . ) ’ - © : V . ’ ’ . ° . - .
2 ' . : LY - T : s - .
. N . v 0 . . : ’ Y R .- -
- . ’ . v ° : ' ’ .

— e ‘ . ‘Go to page 150

. . . s ;

. ' : . > ' R ° N . .v\'
. ¢ LT . C . . . Lo
Y . P AV , .
, o <t . . .
- . ° .\-‘ ‘( - : - - - N
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Understandimg People in Our Area 23 . ; Organizing and Managiny Time
B R B ~ . . N N .v.‘ 7 i - —

{»-- T ,,f ' : =14~ . L L - ~ L
. ; S 4 ; N : |
-‘127 : ' THINGS TO' DO IN A SPARE S MINUTES & - e T

. e . . S G

1. .make yourrbed-
.o, call a friend on the phone ’ h - o, T .

3. .wa'ter the plaﬂ;ts ., o ’ ] ’ ) L . R . ) ) . ' | .,‘

» - . . . : . -

P A . - . A 5 :
‘ A.a comb your hair = . . ’ S . : - .
. ¢ - /. . N N : . T - | . . N . - - N

- . ' ! . f . < B

5. 'put records away 4 o S o : v e

Add your own’ 1deas abput thlngs to do in a spare 5 mlnutes .
1 - s - <
in. the space belows . - o P . e '

T o

G

. L. press pants . . - v L L . : L REEN
‘K, ’ 2 ’ . - - St ., .
. - . . n B ) °
Y\<  © 2. wash a swedter or shirt - .
' S T R
3. 'make lunch- for school ~. S
- . . ' : ¥ -
, - 4./ clean your room” - M e o S e s
. . : ’ 3 P ¢ . . . o
S . : . o = ' T : '
-+ 5. take a shower : Voo : . . S s S
; o o ; ‘ ‘ _ e . )
o .’3. “clean off your desk . K : A A T
E ' - ’ . Tea o i ‘ .‘ ) ol l . ?‘ ’ .- ) | R '
#Add your own ideas about things to.do"in 'a sparé 10 minutes.
in the space below: S I ‘ S . *
. e 2 . " . . b
B T, - ¥ . B .
- : 7. . < . o ) . '_‘v .
. .9 . N Jv_ .
8 » 3 ¢ . s . .
) * e e ' . 4 -~ N
: H P ,
. 9. / e . . _ &' Y a. . "
N P - - . o = )
. . - S
10. i . LT

&

R DK AN L T : Go to page 18 for things to
o T S < JUE ..+ do in a spare 30'minutes.
CoL T T P 1 u~; S LS
(< S . SRR SO T L
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Understandlngﬁ?egple 1n Our Area. . ¢ % Ofganizing and Managing Time -
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. G e e =15 . il
« 0+ " IDEAS FOR MAKING BETTER USE OF YOUR TIME

r &
~ 1

.iigﬁere-are some-ideas[for making better useuof_your time.. _ b
‘1. ‘Always carry a book or-proJect w1th you SO that if Yyou have to wait or
_r1de for any length or t1me, you:can us€ your time productively
1 ; s ' : . : '
: 2. Have a f111ng system for your papers, bllls letterS' etc., so thag they

-don' t plle up$1nto a- fr1ghten1ng heap oo »5 !

i

o

3. Read the local paper or watch the school bulletln board for not1ces of
events you may’Want to go to.
. : o . ) . Y S
'f4. erte all app01ntments, telephone numbers, and lists in| one; book (such as
A Week at -a Glance) that you always carry with you. Or try| using pages such
" as the calendar on page 10, = ™ o ) '
"\ F S . . : . !
" 5. Try to alternate unpleasant Jobs with pleasant ones. so that you don't. get
dlscouraged ‘Hind become 1neff1c1ent . : : R

'6\" Dec1de the n1ght before what you wlll do the next day.
vy oo - . ) . .
Y Read before falllng asleep o T

'8. ’Do s1mple; m1ndless tasks such as clean1ng up your room when you are tired.
9. To be more organlzed in "the morning, . establlsh -a routine for yourself that
.. you can’ do even if you're’ half—asleep

- -

: lO} Dec1de wh1ch telev1s1on programs you are golng to. watch each week.  Turn.
“the'TV on for those programs only——don t JUSt "d1al around"_every n1ght

;ngll: Make a llSt of progects and th1ngs you llke to do Then if you feel bored
o check your list. -~ N T _._3 o e

w12, Have a list of short activ1t1es ‘that you can do 1f you have a. free 5 10
e or 30 mlnutes (see pages 14§ 18, for some 1deas) TN :

N

J
5 : ﬂ.
Now get together w1th classmates and bralnstorm some more

t1me—sav1ng 1deas

Share your 1deas with the rest of the class and llSt them on page 16.

L] N ’
. T (
- « -
N
’
~ .
. . . .
'
V - :
" 4 .
N 1!’ i
L )
\h-.\\ ‘.}f'
N
. }
~ "
™ )
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.~ ~-Brainstorm some mére
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“MORE IDEAS FOR MAKING BETTER USE OF YOUR TIME . -
L Keep 4 llSt of thlngs that need to be done. - :
_ , v s »
2. Buy food in quant1ty to cut down on trlps to the store. o o '
3. Every time. you go upstairs~take something;with you. vﬁg, - o ' 'Eiuiﬁﬂ}4.3
4. Prepare.meals dhead of t1me affd freeze them to eat later Make' double ¢
o the reclge and freeze half S :
4. Put cksthlng that ypu wear most often in the front of . drawers and
in the front of; the closet. Lt
‘,6. Buy no-iron clothes and other 1tems that don't requlre a lot of S V;;?
T .attentlon : : . : P . :

13

7. Share responsihility for household chores.

- ,Add your own 1deas for maklng better use of your time
in the Space below:

8. )
' ¥ .
9.
C11. . g
12. '
,
)
1f YOu are respon51ble for: helplng w1th honsehold chores, you may want o o

. to. share some of these ideas w1th your family.

L - .».: - A Turn to page_l9.

Qo . o .-.'. | . -1-86
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Understanding Péople in Qur Area
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-- Organizing and Managing Time
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THINGS TO DO IN A SPARE HALF-HOUR® . - ',

co 1. take a bath e
2. wash ydur hair ) . . o - ,

* 3. read several chapters in a'boqg; - \ ”
. N .
~*4. take a walk * s
) B . "- . ’ . n, - ¢
5. browse in a store ] ' \
e e .
6.,_?e§d the newspaper . o ~}-°" ' )

» 7. practice Z musical instrument .
: . , . :‘ v o - ,'. . { 5 . ‘" . ; | . ._ ) g
A 8. . pay bills . . . : : o o ‘ oo e
. ) . . - . B . o g . .
> -9.§:égan'a-party" o \\\ e R o N L
e SR L SV VN
" Add.your own ideas about things jto do in.a spare half-hour ' S
~ in the space below: . o S

Al -

‘ e
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v 13, .
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) Endurstﬂndlng ﬂeople in Our Area L
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_HALVE THE TISE BY DOUBLING'TGP -~ .

I. read whlle taklng a. bath j Lo S P

PR - N L B /- [
.., o . -

2. start. your homework whlle waltlng for an appointment o y

3. “‘ ~ o Y

3.’xdo handwork while,watChinngV

P write a letter'while’fiéténing to mug;G L M
5. reéd OrtWatéﬁUTV if.youﬁre eating'aloué _k“ SR P |
’ s /» ' s ST . ’

6. 'clean your room whlle listening to music

o ' g oA 2
R .A&d your ownvldeas for halv1ng youg tlme by doubllng up 47 S R

- . s «
10. 5 : S
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‘Always make time to work on your lq\f—range goals as well as D ) \ f o .
5 .

C Ask for help if the job can be done more eff101ently wﬂth more than j.

'D0n t sleep more than you really need to.e\ e ) PJ of

_Don t spend your dife in: front of a TV.

Py I t . !
: d/f j//igOrganlzing and Managing Tlme
[ 4 Ly RO S

IR - SOME"LAST WORDS ONJUSING TIME -~ |, ' « & %
R i AR A T A A A S S
CE RECRRIN S 4

- Try to Ho as many * 1tems as you can every day = .
:You 11 enJoy your life move.‘ c ‘ L f’
Do as few- ? - 1ﬂems as you can every’ day Li N ?‘
to waste on unlmportant act1v1t1es.- ‘}f ‘
I 60 o
Take the time to’ plan your time. I
*\

f - q-’

your short-range ones. o TS S Vo

\ q‘:'

Always have a list of thlngs to do at hand and you ll never be bored

- . !

one person. If not, do it: yourself.
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Urllhderstahd'ing Beople in Our Atéa Organlzlng and Han_glng Tlme .
S L .
. , lo_f . .‘
EVALUATING YOUR .USE OF PLANNING SKILLS' TO ORGANIZE AND MANAGE TIME ; vy
f oo / S : ' L "":”':"-" ' IR S B '
R \Iow that you ‘have f1nlshed ‘this LAP -apply t '--skllls ‘you have learned y
, to" your life. USe all “Ehe t1me—plann1ng -and t1me—use skills you can for the
next two days " Then fill out a Dally Revréw Sheet.’ (page 12) for your planrflng
; calendar. Compare it w1th the one you d1d on page 5 before you began this
- L . o . . o . ?_- - .Q. .
S What did you find out abopt the way you use yourutlme noyl as compared .
to before. you ‘did thlS‘LAP" . c, L S '
10 > . . : ‘vﬁ_’. . . .
K » i *
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] Teacher' s -Guide
. * o k4
_ . . | . o - o
“APPENDIX: AIDS FOR THE,IEACHER : : -
. . K ‘a . ] . - )

-t : . !

. Many of the teachers . 1nvolved in the OPTIONS prOJect felt that some
~resourcesinformation concerned with how. to bettergnanage the wide variety

of activities used ‘in th#& classroom would be helpful
has a 'number of such activities and aids for yoﬁ use.

+

The follow1ng appendix »
"It is by nd méans

cbmplete, and as you find things that work for you, feel free to append them
too. “.The materlals fall into the follow1ng categorles

SR Y
Role Playing:

7Ideas for more.effectlve role playlng

<.

.o ‘Pagex2: ‘Role Playlng - BRI -
{~ Y B L ) - _ v - _
* mall Grou S 'Managemént ideas and activities relating to S;ZI}\group
\ work. o oo T L oy — .
, . _ V. .
i -Page 4: Woxkih@ in Small Groups
-Page'S; vBrpkeg'Squareé: An Experiment in-Cooperation»
- Discuséiod.TeEhﬁiques What is® ‘a dlscu551on7 Four different ways to
. o elicit classrodm dlscu551on - _ - S o » e
e A L 3
4; - . -_Page 8:l'Brainstorming: Eggeztlal.Elements
?rPage,9€' The Buzz Sesglon o N BN
ID . - . .j L -
VT : » . Page 10: Classroom Dlscusslons T E
a . Problem Solv1ng _An activity approach. . -
", . " Page 13: My 80th Birthday
® > ' - - o . :
O, Page 14: Shoe Store:_ Group Problem Solying
- ‘Page lZzu_DecisionACha;éing ' “'ﬁ o .-b f : N
v . ’ v
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~ : C
.Role playing is a cramatization of a Situation in which students assume' .- v
. the identity and role of a character in a specifically deli ated circumstance.
Role- playing should be"an unrehearsed "play" in yhiéh stuﬁents act out
-realistically, yet spohtaneously, their identified roles. , ’

Problem SOlVlng is frequently the’maJor goal of a role play Situation.
Through ‘participation or.observation of a role play situation, students can
gain inSight into qhe effectiveness of the r&les people play in real lrfe.'
' » Essentially % laboratory experience, role playing can prov1de ViVid
demonstration of people s behavior, attitudes, Values, and communication skilfs.

e

. Some guidelines to conSider when planning a. classroom role play actiVity

1. Students should be introduced to the concept process, and purpose
of role playing and encouraged to cooperate and participate in this

new (and perhaps puzzling) learning activity. _ o

N _ ' R U
2. Situations in a role playing activity should be clearly presented’

" . and. as factual as ‘possible. ‘Background information, stage setting,~

. . and facts should be, available to the players.:

3

u

~

L4 f Low
. A L.

3. Encomrage students to avoid "hamming it up" and ‘td . adhere as much
" as pOSSlble to the: ro&e they are to- present in" the case.

4, Prov1de ample time and space - for the role play prepara ion and
staging. jAlso, sufficbent time should be allotted for: debriefing
after the performance." :

.-‘*:

5. If students have never participated in*a ' role play, it may be
necessary to generate interest and awareness by involving yourself
in a sample presentation._ :

PN

LT
R 6. Where pOSSible, encourage all students to get involved in- the
actiVity.-»If ‘not. players,  students’ can be reactors to indiVidual !

players, class feedback recorders, or directors.‘

7. Since some students strongly resist role playing, alternate
approaches are sometimes needed,..such as the following

. ~
-~ ¥

+ B . N i »

Tapingfff allowing students to tape their ' 'role played" conversations,_
: " Tretdping unmtil they are satisfied to share it w1th the - e

class. -

= .
Pu ppets -7 have students use puppets to draw attention away from
: themselves, making them less self conscious. o _— »
Scriot Writing - working in small groups, students can prepare a
script for their role play presentation, allowing
* ‘ 'them to read. their responses rather than haVing to .

think on their feet.

v BT
RC e A,

s e : : - . : S

be
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Gl



H L

« - .. Teacher's Guide

Prodide students, both players and observers, w1th an opportunlty

~to discuss- the role play-.activity. Encourage them to react to the

situation and the roles played by th%*characters, NOT to the

*1nd1v1dual studertt -performance.. Clarify for students that the

participants are trying.to reaiistlcally represent a role ass1gned
them and that fhey" are not performlng as they personally feel or
mlght react t mselves. R o : L , _ . .

Frequentl for follow—up, it is helpful to have another group of

. students reenact a rolé play after the class Iras analyzed and

£

El{l\C"-’-’- R .

Aruitoxt provided by Eic:

._dlSLUSSEd the orlginal preSentation.""
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. ., WORKING IN SMALL GROUPS = -~ .
Small group d1scussions and projects require considerable preparation
and guidance by ‘the fe cher.’ Well-planned and -managed small group activities
‘can promote effective learning .for students by adding variety to the class

and encouraging greater leadership, responsibility, posltive soc1al inter-.
'actlon, self direction, and role changes._

.

_ If small group activities fail, the reason is usually inadequate teacher
. preparatlon for group work, peer confllct student 1mmatur1ty, or lack of ‘
‘student: motivatlonr _ : : - _ : e . T

2
* Lo

?Hereii:z/some guidelines for using small’ groups Successfuil§:*
ain to<the students the'purpdse and function of'each groupy» " ¢ *

- 1.
‘ 2. ' Be. speclfic in’ 1nstruct1ng the students about’the tasks to be
R accompllshed You can. plan, the tasks with the sthdents. e
L Qﬁt :
~ 3, If. approprlate& have students form their own small groups. -Let each
’ - group select a chalrperSOn,'recorder, and so on if possible. Some-
times it .is necessary for the teacher to assign group membership to
"‘.balance the - academlc, soc1oeconom1c, of behav1oral cllmate of the.
»groups. . S

4, Remlnd students that group actlwlty is a: soc1allzed team learnlng
situation, the’ success of which depends on the cooperation-and the
_ orderliness of the grOup members. . . = o
: . A : . . '..
© 5. Don't give up if the f1rst*tr1al run fails, especially when students
are not used to the method . Talk -about it with the students and try -
again. S : ' ' :

BEOAE

!

-

*Adapted from: - A Resource Guide for Seconda;y School Tralnlng) Eugene c. Klm
and Richard C. Kellough. New York: Macmillan Co., 1974

s . : -



“Appendix . - - e . _Teﬁcher's Guide

. . BROKEN SQUARES: AN EXPERIMENT IN COOPERATION -
\ X . . ,
‘Before. class, prepare a set of squares and an instruction sheet’ for every
- five students. A set consists of five envelopes containlng pieces of stiff
paper cut into patterns that . form five 6- ~-by-6-inch" squares, as shown in the &\
" diagram below. Sgveral Andividual combinations will be possible but only one
total combination.. Cut squares into parts a through j and lightly pencil in
. the letters. Then’ mark the envelopes A through E and distribute the pieces
:thus envelope A, p1eces i, h, e; B, pieces a, a, a, c, C, pieces a, j;
precesrd f, and E pieces g, b f, c. . : §§

- -"“'. . N Lo .. - ) L

Ik ol

17

‘N

. : Erase the small letters from the p1eces and wr\te instead the-envelope
letters A through E, so that- the p1eces can easily be returned for reusd.
o D1v1de the class\lnto groups of f1ve and seat each group at a table

. equipped with a set of envelopes and .an instruction shéet. Ask that the

'A~‘-envelopes be opened on your 51gnal ‘ ; . ' )

. N N ¢ . n_. o, . - ﬁ
Begin-the exercise by asking what "coeperation' means.. List on the -board -

- the ‘behaviors required for cooperation "~ For example: Everyone ‘has to understand

. the problem. Everyone needs. to believe that he or shé can. help The 1nstructions

‘ have to be clear. Everyone needs to think of the other: person as well as himself/
herself. C : o ‘ e

]

Descr1be the experlment as a puzzle that requires cooperation ' Read the
instructions aloud point out ‘that each table has a copy, an@ then give the
signal to open the envelopes _

< .. ' . ’ ’ R .

- - . - . R . ST
"Today's'Education," NEA Journal, October 1969, p..57. - . o ;/’Z

_ . o . s » : S R . N ST e
. . . . : > B - e . N
» - . . L : RS- . .
. N . - BE . B oo . L
A Fuiext provid ic -
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. BROKEN SQUARES: AN EXPER‘IMENT.}IN"-'COOPERATION ,,(cbn't:.)'
The instructions are as follows:* Each person should have ‘an envelope U
containing pieces for forming squares.”, At .the signal; the task Jf the group is
to. form fives squares of . equal size._ The task_is not ‘completed until everyone
has before h&m/her a perfect. square and all fhe squares are,of the same size.

L

These are the rules: No member may speak No member may ask for as card
or in any way signal that he/she wants ofie” Members may give cards to- other nl
members. . . .vi_-f ~ e :

When all or most of the groups have finished, call time and discuSS the
experience.. ‘Ask questions such as: . How ddd you-feel when someone ‘held a piece.
"and. did not see’ ‘the solution? What was your reaction when someone finished a
sduare and then 'sat.back without seeing’ whether his/her solution prevented
others from solving the problem’ What. were your feelings when you finished
your square and’ ‘then began to. reallze that you would have to break it up- and
give away a- p1ece7 How did*you feel about a person whp was. slow in seeing the
.solution? If you were that persom,. how did you"fee17 Dld.you feel helped or

' h1ndered by’ others’ ! : S : :

I . - U ' o "'-,~.-W b
In summarizing the dlscussion, you may wish to review the behav1ors“§i§§ed
at the beginning. You may also want to agk whether the game relates ‘to the

way the class works on-a daily basis..

~
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S B o _ 2 | e
.BROKEN,SQUARES'GROUP INSTRUCTION SHEET _J . i =

Each of you has an envelope ¥that contains pieces of cardboard for forming -
_squares. When the teacher gives the signal to begin, the task of your group. s
is to form five squares of equal size. The task will not. be ‘completed until each
.~ individual has before him/her a perfect square the same size as those
of the other group members,

Lo fSpetific.limitations-are imposed'uponlyour group during'thié exercise:

'~f1.__No member may, speak.

%

- 2. No member may’ ask another member for a. plece or in any way s1gnal that
another person is. to give h1m/her a plece
R No one may- reach into another person's area and point to or take a
'plece ‘ - ‘ N : R ..
4, Ménbers,may'voluntarily give pieces to other members.

o
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-
-

i

BRAINSTORMING: ESSENTIAL ELEMENTS ,

o o '
The purpose beh1nd brainstorming is to: generate a maximum number of ideas
-.in the shortest perlod of time. N

There are three basic rules‘for!structuring‘a "brainstorming"_session;
1. The aim is quantity. The more:ideas the better.

2. There must be complete freedom of expression, no matter how far out -
’ 1deas may seem. Every idea is considered worthwhlle and valuable.

3. As an idea is voiced, it may be developed or supplemented by another
person with the goal of seeking different comb1nat10ns and improvements. ;
‘It is suggested that the "brainstormed"Aldeas be llsted and visible to everyone,‘,
i«e., on a chalkboard or -an easel. . v

A

o,

¢
1

N A__"é,.;
0
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THE BUZZ SESSION

The "buzz session" is a way to- encourage people to be more active in
a -discussion. S ‘ A ; '

1. Structure of the group:

a8

-

‘Five to eight participants in'each-group{

.  The group should be arranged in a c1rc1e, sem1—c1rc1e, or. around a

table.

Each group should be separated from the others

e

The group 1eaders (a leader and a recorder) may be ass1gned or.
selected by the group, or emergent leadership may be‘enzouraged

2. Information'to be’ given to each group:

_The length of t1me they will have to 1nteract.

[

The problem or-problems they are to attempt to resolve s

L

3What is expected of them before they return ‘to- the 1arger group.

L

~ What is'expected of them when-they return to the}latger 8r°UP- ' :

%
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_CLASSROOM DISCUSSIONS

- Co. * ’ .
Numerous planned and unplanned opportun1t1es for classroom d1scuss1ons
appear throughout the  OPTIONS curriculum. | The frequency and success of -

d1scussion sessions will depend on. several factors.

-
©

+1. Topic: Student and,teacher interest in and comfort with.the subject;.
L .2.-1Climate: Student and teacher:comfort levels with one another. B
3. Group. Previously establlshed classroom communication patterns.'

Instructlonal discussions w1th1n the OPTIONS curr1cu1um are 1ntended to
serve.as purposeful dialogues between teacher and student, and student and
student, that proceed toward preestabllshed group or curriculum goals. Ideally
a discussion is a ‘conversation, not a monologue or g questioning period,. that
involves an exchange of ideas, feelings, information, and responses of all
individuals. . The w#eacher's role is to facilitate the exchange among students,
frequently through a transitional phrase, word, or expression. For the purposes

- of the OPTIONS curriculum, a- classroom d1scussion is not a conversatlon that
- always emanates from the teacher.

'ldeal‘Instructional S , ' Unsatisfactory D1scuss1on
 Discussion: Pattern . - - 7 ' o Pattern .

D = Téacher o o

Q=SUMmms.y

Facilitator
"Listener
Clarifier-
. Encourager (get everyone 1nvolved)
" Resource (provide information)
Questioner : _ :?,:.-\-
Focuser’ -
Summarizer

>

DU B PWN R
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- B . , P

* The delicate balance that a discussion leader plays requires ‘that the
person be able to respect. the ideas and opinions of others, be willing to.
protect the right of everyone in the class to say what: he or she thinks or
feels (regardless of popularity), and abstain from imposing his or her own
ideas upon others. :

-

Good plann1ng is ~an 1ntegral part of any d1scussion for both teacher and
student ‘Some hints:

_ Preparation ' oLy,
- 1. Select a topic and gather related information

T 2. ' Where: pos§1ble provide resource or support material (audioV1suals,<:
: . books, bul¥etin boards) :

‘ 37 Outline the critical-issues to be included or’ addressed dur1ng the g

discussion. >
4. Prepare a list of key questions/issues that can be used to keep the
- group on the topic: ) RE
5. 'Des1gn a plan for runn1ng the d1scuss1on (exactly what role you w1ll

. play). R : e e L
Startimg: =~ - ° ' ‘ ‘ L o . oL _

6. 'Seat the ‘group comfortably to encourage an atmosphere for shar1ng :
_ (circles are good, providing face-to-face: contact).’ : : k{

.77 Preparesyour class for a discussion session by explaining any proéed-
ural or ground rules (these should be determined by the group).
8. Select a start1ng activity to develop interest iﬁ the topic. For
_example: a bra1nstorm1ng sess1on buzz session, pretest §mall
- introductory presentation, filmstrip, news article, gtc. Note:' Most‘
recommended discussion sessions in the QPTIONS curr1culum already
‘ have lead-in activities. :
- *" - 9. Have some alternate approaches available to kick off a. discuss1on if .
' : one technique is not effective :

Guiding the Discussion - f
- 10. Once a discussion has started ‘the teacher s pr1mary role is to keep
o ~ it rolling in. a positive direction. This will invplve:
e . a. Careful observation and listening (it is often helpful ‘to keep an
e = : outline of key issues =~ this also helps to keep the téacher quiet).
b. Skillful questioning’to‘encourage student participation and progress
toward the session goal. -(Open-erded, . general, thought—provoking
. questions are far more successful than s1mple ones that ‘'solicit
S " yes/no responses.).’ ‘ : -
..c. . Encouraging student interaction by questlons such as:
: "Do you agtee with so and so?" _
"If you were in that situation.....
"SuppoSe you could...:.. "
. (These are good discuss1on starters or reV1vers )
d: Creating and maintaining a supportive classroom env1ronment by
. 1. Being accepting and nonJudgmental : ST
ii. Refraining from constan*ly interrupting and try1ng to
- . affirm .your authority. "
A ; o dili. " Correcting or clarifying m151nformation and inconsistencies
o - (best done through requestioning or gentle interruption).
~iv. Keeping the group on track by . asking key questlon(s) when
' necessary. :
v, Summarizing periodically or asking a class member to recap
: ‘the maJor lSSUES

"

RN

]

;\f :p 'y ' . - ;5:1;3.w3 ] o E »
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—dé{ilshlng Up and Evaluating o . - '

ll » Keep track of the time and. provide ample time (m1n1mum of five minutes)

} to summarize’ or recapitulate.the discussion.points raised or the con-
] " ‘clusions, reached._ If the class is embroiled-in a discussion 'and you
; - dre reluctant to disturb that process, it is always advisable to: .

‘summarize the- day s happenings and then design 'a suitable follow—up
. activity that will reinforce the discussioh outcomes clearly.
»12. "Key considerations in evaluating the success of a disScussion are:

a. +Did you accomplish your discussioh goals/obJectives7
b. - If not, why not?
¢c. Did you or any class member ‘monopolize ‘the diseussion’
d. Did everyone participate’

a

"o

Teachlng through discussion can be both enjoyable and- enlightening if you
are sensitive and accepting of the contributions of your. students. Al successful
discussion session requires careful\planning, monitorlng, and evaluation

P . ql ] . S . ('37"“

'
(W
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- Appendix’ " Teacher's Guide’
o \ ’ (‘7‘ A
R * . MY 80TH BIRTHDAY -

_ "Today is ‘my 80th birthday; Write a brlef account of your l fe since
. leaving hlgh school and include at least- -three major dec1s1ons you made during
your life’ and the reasons that you made them. :

Compare your account. with classmates. What do these reveal about your
'and other people s aspirations, expéctations; and dec1slons7

*
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7

 SHOE STORE: GROUP PROBLEM SOLVING* - .°

Purpose: To observe dbmmunlcatlon patterns in group problem solving and to
E explore interpersonal influences in problem solving

" This activity,Will take anywhere from thirty to. sixty minutes, depend1ng

upon the sophistication of the group. Students should be’ g1v1ded into teams '

of four to five members each and asked to cluster ‘around’ t e room.

: The only materials necessary for this act1v1ty are the problem sheet and
perhaps paper and pencil (optional) :

.

-

" The teacher should explain to the students that they are about to perform
a group task in solving Zmathematical problem. Tell them that they are to
arrive at a consensus,.that is, each member of the group must agree somewhat
with the  conclusion that is reached by.the group. Members are urged to pay

discuss the process. - , _ -

. '.4", o . . . ’,

.

 ’Hand out, read, or wrife on the chalkboard the.problem (see attached - -
sheet) I o d v . e SU . ‘
: , : o . ,
" When the groups arrive at a conclusion, they raise their hands, and you
'go to them and ask if, all are in agreement. Then, -ask one member to ¢xplain
the process used in arriving at the conclusion (Correct answer: $8 00)
. g .

N Cont1nue until all groups have arrived at the correct answer. If oné group
finishes early with the correct answer, you m1ght ask them to observe other B

- groups, but they should be cautioned not to intervene in any way.

-
-

o T ~Q>‘-J***********kf******************
L _ . A L ; :
p . When all groups have reached consensus on their answer, the teacher should
initiate (if the class has not already) a d1scussion about communication,

focus1ng on.such behaviors as the following . , o

.~ . -

‘l.: Reacting negatively to /ﬁhe phrase "mathematical problem and estab-
a llsh1ng artif1c1al constraints : :

v
.

2. 'Leaving the problem solving to experts" (self—proclalmed or othérwise)

!

4

‘ A Handbook of Structured Experieﬁces for Human Relations Training, Amy Zelmer .
" wvol. 4 Edmontqn, Alberta, Canada University of Alberta S ‘ (T’-

.
v.&

P

attention to how the group arrive§ at the conclusiOn so that they can later S /Ag/

L

[
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‘.'?.- e

3. Adopting pressuring tacties in reaching consensus;

)'4. AReveallng anxiety feellngs generated by. observ1ng groups who had
‘ 'already reached the correct conclusion.:. -

- S
i;?;' Us1ng "teaahing aids" in convincing others (scraps of paper, paper
& and pencil, real money) .
} . . .
« 6. Feellng distressed if the wrong conclusion was reached.

7.. Using listening‘checks and other CommnnieationsAtechniqnes*
'~§;'iﬁefnsing.to set aside,personal'opinion'toTreaeh_eonsensus“
‘9; :Using‘heipiné and“hinderingwbehaViors-withinstne group.
Variationi, ~Allow mo audlovisual aids -- makewthe groups talk through"
the solution.




.vAEEendiX‘ f_ -;;i \ Teacher?s‘Guide

o . SHOE STORE\ PROBLEM

)

. A man. went ‘into a shoe store to- buy a $12 pair of shoas. He .handed’
the clerk’a $20 bill. It was early in the day, and the clerk didn't have

:any $1 bills. He took the $20 bill and went to the restauraﬁt next. door
where He exchanged it for 20 $1 bills. He then gave the customer. hig™:

+ change.. Later that morning thé restaurant. owner came to the clerk’' and -
said, ""This is a counterfeit K $20 bill." The clerk apologized profusely,
and took buck the phoney bill and gave the restaurant owner two.good $10
bills. No counting the cost of the shoes, how much money did the shoe*

© store lose7 :

L
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.

B e DECISION CHARTING* . |
- Materials: ,chalkboard, chalk, paper, pencils‘ B S o
Procedure: - " {_

1. Divide'the chalkboard into four columns. iThe.first column i labeledi'
_ - "ranking," ‘the second "goals," the third "options," and the feurth
"option values." - ‘ Y

. ) “ *® ’ e : - ; o )
;' 4 2. With each class, select a decision area for study: ' to buy. a glr, to
. choOSe'what to do after-high school to choose a course of'study,.eéc.
8 . ‘ . : : L
. 3.j The students bra1nstorm possible ‘goals for that decision’ area, w1th
the teacher record1ng r;ems om the ‘board in’the. secoﬁa .column.
L
T 4. Students are asked to rank the goals in order of importance'to,them,
first: 1nd1v1dually on' paper and then as a group Record these ih
“column 1. : : v
R _ /.SN, The class bra&nstorms a list of options that might be available for
o : ~ each goal. T ] C - ' : '

6. Those optlons that seem most useful are then selectedﬁfor further
work and are listed in golumn % - The values 1nherent in each of
these optlons are llsted in column 4.

7 Now the dec1s1on makers have a great quantlty of informatlon organlzed
1n ‘a mean1ngful fashion. - By comparing the option values with the
1mportant goals, they can’ determine which of the avallable optlons LS
likely ‘to prove most appropr1ate (see d1agram below).

-4
DECISION CHARTING '
}3“ S aRaaking . - Goals . Qp;Options - ..Option.Values- f'é; »
Lo :\ 1 Tramsportation _Economy car - Mogey;iﬁérking
' . - R '."‘.ImpreSS,others,‘ BT
A ;-;;Fﬁﬁ: ' ’,, » . | .Sports-car - - have fun =~ “1"-1£"
R S ' — S— N
g Feeling of.~ ' T s - -
4 ;Y Importance E . '
r c - L o Fix up" 'J o - *
5. Impress others ~ junked car . Fun'to do e
-3 Make\moheyiwith' Station wagon. | Use to carry stuff
FOMET W . . L PESTY > oy
“m. EBte. "7 CEte. ! L Eee. w0

»

From ‘Human Values in the Classroom, Robert C'iHaneY and Isabel L. Hawl’y'
New York Hart Publishing Co., 1975 e T Coe TR




A

: Dekock, Paul. "Herstory. Lakeside; California:? Intéract-Co l972

~
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el ADAPTING ‘THE OPTIONS CURRICULUM

:.,1_; A "HOW—- O" MANUAL o .

St

57Raﬁionale' ’ . . . R

i

Lo~ N~

LR . C e

_4 >

o 1

B spec1al qualltles of the1r ways of llfe._ Unlike urban‘@nd subugban students,

Rural places are d1fferent from c1t as—-as the 66 million people who

L3

5%;21 gerlals that confront their part1cular problems and that celebrate the

Lo

~
,a

E tillve in them well know. Rural students, like students eVerywhere, need .

G

K

.

however, rural young_people rarely have accéss to such materlalsn Commerclal

publlshers generally do not f1nd rural cugriculums profitable, so they design

< ._r,._v

vsv

.

g materials‘for me&ggpolltan areas. and assume.thaf rural schools Will take what

‘i v

1

they can~get, Further, even rurally or1ented materials need to be adapted
@

‘7 u'« ’ : : . =

':'»-

2. v
, B

h)

o

A

7; who'constantly must adapt curr1culums to the needs of’ part1cular groups of

The OPTIONS curriculum has been des1gned “to make that 30b eas1er. ;It is

to part1cular rural reglons, s1nce ‘the nonmetropolltan areas of our country

. Q

have rema1ned very different from one another unllke_cities and suburbs,

which.have*become_moreﬂand-more alike;' Thi's makes llfe dlfflcult for teachers,_

B N - s

ons and regional problems. .

[

a career development/llfe management course w1th a general rural orientation

B

Tn addltlon,-lt has been des1gned)to be adaptableu- Many of the lessons draw .

PO

'; on the students own perceptions of the life around‘thém; some require_actual )

-,: . A4

data gatherlng w1th1n the. communlty before class d1scu3s1ons. A few‘lesspns et

.

. are so:general that}they transfer readily from one'region to“another.? The

e i
"

Northeast the.Southwest, the Appalachlan South the M1dWest,.and the '-JJ_

' rest have been adapted for use in f1ve generalﬁareas of’the country——the -

0

-



. .
s .

g g'Northwest——and are’ further adaptable to’ Specific States and localities.~

This manual describes in detail 0ne tested way to manage that adaptati0n*

. N T . : . 1.

Py process. _ ' - o ) T o e L

.

‘Before You Begin, S oo .' RN

¢ : . N ) - . s

:H_y'»~ Adapting the OPTIONS curriculum requires no major technological

_ equipment, no complex staff retraining, and no fancy new techniques.“73ut:

the process does have three requirements that are critical for successful
local adaptation._ oo .
1) Time-—The adaptation group must have a block of time set..
| <~.’ aside”for completing uhe process.~ The entire adaptation ’
“¢an be done 1in one full work week (5 days)a Individual

Ty
half—day or. full- day qessions are adequate

;but ‘we
recommend that they be scheduled within the shortest }1ﬂn'

possible time period since valuable time and enthusiaSm LT

N .
.

can be lost if‘the work is spread out over Several m0nths.

2) Access to @ yEist~-Certain pages willxneed to be retypedﬂas s

.,.-.r . v Co

”;‘: v ‘
modifigations are made. " The adaptation team itself can

e "_do“this if'sufficient time»is set aSide, but‘past adapta+ o

tlon groups have found professional typists more efficient.

3) Access to duplicating machinery——Both Teacher S Guide pages and“. o oo

L3

Student Activity Sheets will need to be duplicated once g
AR T
they are’ revised and typed.' A photocopier would make the

pages look the most professional," but_a mimeograph'
machine or’dittofmachine would-also serve the purpose.

- ®-
»

s L. . ) . AT,

IR

: . : : e Ty e
- . o By




e - _,' ) ',,-" . &

r

A small add1tional complication is that Student Act1v1ty

Sheets are*color—coded so that some of ‘the duplication

N

w1ll need to be- dOne~on paper of various colors:
\None ‘of these requirements should present 1nsurmountable barriers, but
;T'they must be considered before the adaptation team begins its Work 4If
bteacherslareld01ng the adaptation, the school board might‘be willing to ,’;‘”

fund a- week of work during vacation -time. Or an adaptation team could take

- Q

' on the DroJect for recertification credit in States where possible The

- ‘

“ administraﬁﬂon might make available the serv1ces .of a school or district o 0

' secretary, orlthe.business-department of'a local high school'might-assign -

@

‘l=ﬁhe adaptation typing and duplication to a typing class or a student maJoring )

» [ -

in office Skllls., Paper and duplicating equipment are usually available 4

within/a district but the adaptation team should reserve. access ‘to an

adequate‘supply in'advance.

The Task at’ Hand

1. Putting Together a Working Team

\

Although the OPTIONS curriculum could be adapted by a variety of" people

. such as district admlnistrators, community members, social service personnel

i'g’college students; or even}highﬂschbol_students, most'likely_most of.the_ |

:}working team_will be local school personnel. The team_can‘be organized in
a.variety of ways. lf the 6£Tldﬁs course iS’to be'offered in an interdis;

cipllnary class, or 1f d1fferent departments want to use different sections

of_the curriculum,.representatives from each of-the disciplines>should be on.

/ 5

}the team. For exampLe, a good 1nterd1sc1plinary team m1ght cons1st‘of 7

teachers from a h1gH school S social studies, home economics, and bus1ness

.

O

ERIC
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departments plus- a gu}dance counselor. ' If the course is to be taught in -

'only one.department; the working team should probably be drawn . from Several

schools, since few rural high schools have enough personnel in one subject °
" o . o . AY . : co. . .. N

:greé_toitorm’a workinglteém; An aiternntive is. to Torn a Singie;schooi .
team that:rncludes locai admihistratorei.comnunity members and, éerhape,
."some.interestedf(and.mnture)'etuoents.” We hnve_found that fivelpeooie make
the best édoptation team; fwith.fiue,_the:work'can:he distributed eveniy'but
the grouo neOer_becomeS'unwieldy. | |

.2._.The Preadaptation;Session

This meeting shouldvbe a ghortnplanning and teamfbuildinélsesSionVno .

< : . . o

more than 2 hours long,'run hy‘a team‘coordinator designated'in'advance.

) The coordinator”shoula‘begin the ‘meeting.with a teamrbuildingiactivity. This -
] . N A - . . - . -‘i,"_' : T

_can- be as-simple as asking teamﬂmgmbers to-introduce themselves (654 they

] )

don't already know one another) and to make a statement about why they are’

interested in this curriculum, or it can be as complex as a full-scale
discussion of the_needs ovKoung people in the area. If timé permits, the:

group can'read the'general introduction to the curriculum and discuss the

-appllcablllty of the concepts presented there to the local area. HThe-coordi-?

'nator should be able to accurately dssess the exerclse that would be most.

w. . A -

:’effectlve w1th a partlcular group. .
‘The coorolnator should then work out ; echedule for the workdafs to

which all.tegmimembere can commit themeelves. ' Thé coordinatorlshould.also

,'descrihe the kinds of work that need to be done and the oaily schedule (seej’

the.sanple schedule on pgs. 6- lO) _ -_' '\ _ o . _ o

- The coordlnator should conclude by pa551ng out - coples of the OPTIONS

curr1culum dapted for your general reglon of the country These are working




_copies which should be treated asvdraft'materials'by the team, that is,'
~ the’ team members .should feel free to scribble in the margins, Cross out'
words,{and add ideas. The coordinator should stress that the whole point
. of . adaptation is to i_ERE-' None of the authors of the curriculum considers'
any.of it sacred writ._ It is the JOb of the adaptation team ‘to suit the

: ,materials to the students in the1r locality. k

3. Workday Scheduling

Workdays operate best when everyone knows what to expect in advance.

An effective general structure might look like this.V’. S
3 hours - team_work'
__lvhour ‘——'azmeal.and‘break _
- 3'hours ——~individual research and unitfworkb

4. - Team Roles and kesponsibilities ,
4 o : : ) . .

\'Workdays run.most Smoothly when the‘least possible'time isvspent
reshuffllng tasks. We recommend the following procednre, which is slmple,_
'straightforward, and fairly equitable. ' ﬂ‘ ,-v n - R ¢

a. The’ coord1nator readies all. materials and assignments.before

" each meeting, leads discussions, and oversees typing ard duplicating

a
of matetials.

b.’ A recorder is appointed for eachuworkday'on a rotating basis.
The recorder prepares'and'submitsva copy.of.meeting notes and
curriculum changes’to.the coordinator;.

' c. Team members are expected to read each unit in advance and to’
- o

.come to each workday with suggestions for’ adaptation .Ihe workday
e schedule_cannot 1nclude both initial readings and sound adaptation.

~ . . . . . B
o f . -3 . .




E S} “Structuring'thehWorkdays K - . .' - B

' Workday #1:

a.' ‘The coordinator,presents the general agenda for.the dayiand'

for the rest of the sessions. anch team membe is assigned

recorder duty, research tasks (see Appendix A), and if necessary,.

. typing or duplicating duties.
-b{ The coordinator leads a general discussion'of thegcurriculum _t'

(which everyone will have read), focusing'on questions:Such'as*: :

T 1. .Do place names&;people's'names, occupations, life styles,

cultural patterns;;economics,'politics, and sexfrole expectations

* ““reflect our area? ‘What changes can be made to make these hore -

releVant to our students.so that they can more easily identify

.
A . L S
o AT LY & Tt

‘w1th the mater1als9

. P ‘..4- Teet T
. . . : O ‘ e
SoY 2. Are the activié@%& appropriate for: 0ur youn peo le’ If
o ) . g p .
i _now,. how .can they be changed"".iﬁ'j;i} ig"h" hﬁ:,‘;‘;;;yi

: '3. Are the suggested teaching techniques valid and appropriate’
If nOt, hOW Canthey be change'? : . .

4. Should more male examples be.used?  Where is this appropriate?’

. \' c. Ihe team addressesrthe_key issue'of adaptationllevel; .There'are

two basic ways.indwhich the_OPTIONS curriculum can be adapted. btevel'u
_ .Oneiis the’simpleSt: "it involves simple subStitution‘of words and a

\ - ' occasionally'phrases. For this level; you may want:to change thé*names f

. v
. . . : \

These questions were devised by the OPTIONS New Mexico site coordinator,
"Carolyn Smiley-Marquez. The coordinator in a different area might want to:
focus on different issues ‘of similar concern.
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of people, places, and occupations (for a more complete list, see ‘

Appendlx B). You will:also want- to substitute'local colloquialisms“

_ for those in.your regional adaptation. This kind of adaptation is

essential. We have found that adolescents, especially rural adoles—

'cents ~identify more str0ngly with situations and people very much
t

'like themselves,' A sample of,Level_One adaptation_can be found in

) 2

At the other end of'the adaptation scalevis-complete case revision;

". Level Two adaptation is difficult but cam: also be rewarding, s1nch}it

¥
g1ves the parflcipants a deeper sense- of the dynamics of one locality.»

For a Level Two adaptation, the ‘team. 1dentifies the kind of problem

o that needs to- be presented and then builds a new case around 1t,"’

"

' adaptation, you'might-change the;life style of the participants, the}r-

‘7

: describing'the peopleiand’situations'common-to-your”area._ In this

1
|

work and'family balance,ﬂand their culturally determined attitudes. i;f

' This adaptation ‘is not essent1al but ‘it does add depth to the curricu-—

»

lum. An example of Level Two adaptation is’ also given in Appendlx B.

-d._-If time permits, ind1vidual team members beg1n»work on,the'research;

‘tasks.

-

Workday #2:.

a}. The coord1nator outlines the work plan for the day. - .

b, The team adapts Unit. I, golng through 1t page by page, compiling

to ensurevthe credibility_of the adaptation. R

suggestions for specific changesf Once all changes have been suggested

the team_(withxthe help of the recorder.for that day)»d1scusses-the

- changes that seem to localize the curricuilum best and makes those

changes. It is important for the group to achieve consensus on changes-

-



- } e o o » . .. . - }:.

L

If the- team decides to do a Level Two adaptation of some materials,
'5 one or two people should ba.assigned to- that task ' Generally, people
iwith some flair for writing and/or ‘an intimate and long term knowledge : fo';;
of the locality will. do the best job of full-scale revision.~ People~~

. doing such reyisions should probably be relieved of research tasks .or

3

, recorder dufy to spend a good deal of time on revision. ,Writing is

always moreptime COnsuming than anyone expects.'
.:¢. Once the Unit I'changes have been.made or.assfgned the team works- - ve
'f;”on 1ndividual research tasks or Level Two adaptations. o va.?rfi

o,

f"d. The recorder makes a final copy of all agreed—upon Unit I revisions

.

3

N

rconfus1ng*ghep inaccurate pagqg go to the teachers and students )
S ¢
K Workday #§§ - o L U ) h ';d .. .,'- .

The co inator goes over the work plan for the day._

. ok.‘&J e
The geamareviews, alters, nd/or approves any Level Two ad fa

:n Y : . . L

T Unit I..

!
A

pist follow1ng the pattern: established fo

'e teéh on workday #4 'The-monitor s instruc-

-

-

ERIC
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Workday #A:r.
a. The coordinator goes over the work plan for the day and leads

the review and revision of Level Two adaptations completed during
] [ RN X ‘,\* ‘.‘

the previous session. o : -

b. The team adapts Unit III (excluding the Game) following the usual

/
pattern. .

: _ L S A ; o

s Ce -The-team plays the Game, noting places where adaptations need
to be made. y R : | .i . . o

. : J ' ' U

~d. After the Game, the team reviews all Game materials, including .

CI

éﬁose that may not. have been used during that particular round and -

adapts,them.-

e.; The coordinator and recorder prepare materials for the typist
followfﬁg the usual _pattern. T - _' B ' : S

T
.

-f. Other team members complete researqh tasks-or'work on Level Two

S adaptations. The research tasks should be completed written up, and
\/-/
prepared by %he coordinator for the typist by the énd® of this sess10n._
WOrkday #5 L ."s; v :

a: The coordinator-goes overjthe3work'plan for the day, including

. . . . T . :. . ) - ‘..,. o . . .
. .. review'and revision of Level Two adaptations completed rhe previ
. r - =\ '- . . . . : co

+

session.

s b The team adapts Unit Iv, following the usual pattern.' Because

vthis unit.is very long and very amenable to localization, this,will

takegmore of the session, -~ = - . : ';f;.i
. ‘\ - . ) R . .‘

c. The coordinator and fecorder prepare materials for the typist,

fofﬁowing the usual pattern.

: ¢ a ) A N ) -
d. The coordinator leads the team in an evaluation and closure activity.




':fbéﬂ_Cetting'It-Together'

Once:the adaptation'proceSS'hassbeen completed, someone still has to
see that the final product is typed proofread duplicated - and distributed
The coordinator must make sure that these tasks are assigned and completed
The group must reconvene to integrate‘the'Student Activity Sheets and
Teacher's Guide'pages fnto the curriculum copies;b A;final gathering'overf
. _ : _ : - : : N

-a pot=luck supper_might be appropriate to celebrate the completion of‘the

adapted curriculum, now ready for classroom use.

- A Final Note

. Although the OPTIONS curriculum has been designed as a coherent 9-to-'
l2—week course suitable for home economics, social studies, or, guidance'
'classes, it can be useful 1n other ways.. The units and many of the lessons
.can stand on their gfg; with minimal modification. For example, a high

-'school‘social studies teacher plans .to use Unit I as the introduction to a
c0urse on the American'character. _A,college home economics course will make
UnitlIV part of.a hbme management class. - Other ways to usefthefdifferent

'units are suggested to . .us constantly——feel free to maké up. your own. Thé

- OPTIONS curriculum is. "teacher-ready," which we believe is the opposite of

o- teacher—proof." It is rea‘y for teachers to use however and wherever they

can for the bétteraeducation,of young rural women-and men.

. B
- . .

’J’!‘
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.Appendiqulf;Research Tasks

»
e

*

1erL are manv areas in the«curriculum where substitution of locaI
) c1rcumstances w1ll 1mprove the lessons. The list that follows notes those

i v

materials that must be adapted for local use unless the regional vers1on
e _ .

precisely su1ts ygur State and community Each teameember should be

Y A B B
encouraged:to select the task that most interests him or. her. If° there

I

i are’ no volunteers for ‘some tasks, the coordinator must then ass1gn them.

. -
3

'_Each team member is eXpected to’ locate the required 1nformation from an

_accura e source nd. then to: rev1se ‘the. curriculum materials accord1ng1y. '

— »

a

‘Research Tasks. ' x

i

. Unit I: '"What Is Your Local Area?ﬁ (optional activity, lesson #1)

f\"; '”Lives'ofdPeople;in This Area" (tape cassette)

: This is a long JOb that 1nvolves locating-people in the com-
- munity who w1ll record ‘their brief life histories. The person
_assigned this Job must locate a person in. the appropriate age
‘group, tape the history; -and give the tape to the coordinators
. so that it can be transcribed given the proper marginal annota~

%m

. tions, and duplicated as a Student Activ1ty Sheet. A simplgri_

alternative is to get ,a person with a reeognizably regional-accent
’ ’ . L= : :
to, read the transcripts that already ex1st.'i . R
Unit llli .‘Assessment Skills: People, Places, and Serv1ces" (LAP)
Lnit IV:',”Your_RecordlandlYour Rights v Schoolgbgard policy (Stephanie;:'
TLesson #l):‘ | | | | |
—Updates (ri_any) on. employment laws (Stephanie, Lesson #4)

s—State and local welfare guidellnes (Evelyn, SAS #l la, Lesson #1)

» -

ERIC

Aruitoxt provided by Eic:



P

+ ~"Vocational Training Opportunities: trans¢ript -and tapé\
. . - . '? . . .-. R A >v.‘ ':. R |

N

“'(Evelyn, Lessoﬁ.#S)-A
- Federii;fobd.étémps;'rcheck'for changes (Térri,.SAS.#3,
altérhate Lesson - #4) -»; ‘M_]yh$7;‘ Y

o C A

- Budgét plﬁﬁﬁﬂ updéte (Te;xi;ﬂalternété.Léssbh]#45ﬂ#5¥'

\

. . e . e ¥,

s

Information Sources for Research Tasks

Employment Secdrity gefyiée
‘State Employmeht Office | -

> s P
\

R

_ Homem&kg

ST

L e e . . . . N ‘7:\ i
_Social wqfiefs/district office, Dép oA
. "Home—sthbol:cOordinatorS»g: ~ % :

T

- State Department of Education o _ Co

School personnel: -superintendent

' a ‘.i'-"_..
s principal -

. Lo R .
¥  guldance counselors

BV}

o T
teachers ‘ : RS - E

Commission op the Status of Women o S .S

Bureau of Statistics .

Vocational coordinators

P

Lt
. . >
. ! . [ .. B
P N 1 i
B 4 7
R . .t - & P. ~
N Ed
. - . o . ¢ b
: - ——— LY
o - . .
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Appendix B: Sample Adaptations™, . .

‘_ievel One

To make Level One changeé ,imply replace words and phrases w1th local

references and word1ngs——the more locally accurate, the better Just watch

rout for potentially libe10us statements Level One changes usually 1ncludefw

‘types of f1rst names, k1nds of JObS, names of towns and c1t1es, typical forms

PO ar
“ .

of recreation, references to stores, newspapers, schools, and other 1nstitu—

3 N . v R - o

Lons teenage hangouts,VCurrent dress.fashions,,local slang, and local

','ih . .,

landmarks or events. Here is a sample‘_f the Northeast curriculum w1th the e ’T}‘

o LSS

ta

adaptathHS f0r the Appalachian SOuth in. parentheses.;ngﬁ

LI . - R LT T

.-.Case Study #2,.Unit~l, Lesson 10

Ceszl . . . v
B

Mar1anne Clark (Debbie Foust) learned at 9: 15 a.m:. on a‘blustery'March\

(beaut1ful June) morn1ng that she was a widow. Her husband Jlm, 27 had been

killed in a car accident~Onrhisfwaywto'work.» Marianne (Debb1e) and Jim had
o . . - . v
. - been marr1ed less than 2: years,,and Marianne (Debbie) was\expectlng the1r

. ‘9;"-':-’1,, a . . " : - '

i first baby. Before marriage,‘she had worked as a sales clerk in Rich s

= (Miller s) department store. . i . “.{?.
) After the’ f1rst shock of. gr1ef had passed Marianne totaled‘up.(Debbie
~added up) her f1nanc1al res0urces. There was an insurance.policy for $lO OOO
$762 in a savings account, and $l47 69 1n a checking account Because of the .
‘ baby, Marianne (Debbie) could collect a small monthly sum in. Social Security ) .;
benefits.f- | . A : - : tfu
: fMarianne (bebbie) realized(thatlher reSOurcesbimOney)_wOuld not;lastff? ; :
- long after the baby was_born:if she did%not getja?job; Aﬁa3§¥aéjéoéié she:;;:sylf
‘\;\. X . | ) '
S:i}%"' SR 12 ~ | : o
o < - 15113 e \ .
. 13 : - i c



development team, adolescent

~'some »1ld boots~

Level Two T S e ‘;ﬁ. :\. 5

differentégrom the original In the examples given below, the Midwest

everything fell apartx‘;~"~¢ga,i;,‘l;'~ 7f~ 2 '?”2;\'

2

do w1th the°baby while she worked7 Jim s mother offered to take care of

»

J

in—law. Her pastpr (preachen) suggested adoption becapse, he said it is \*;

not as easy for a ‘woman with a. child to marry again as it 1is for a chlldleSS

2 °

woman (woman without kids), and most day~care centers do not accept small

: “;, R o oo R G ) .
lnfants.._ o e . ST I SN o
‘ A R . o . W SN

i

Level “Two adaptations generally involve developing a case that isﬁyegy

T .

- ,,._ .__‘ s

adaptation team took a general concept and built,a new case to illustrate;jgsfsnf

‘\ . : '

“1that disrupted a'woman S, otherwise comfortable life. ForLthe Northeast

r\ "~.

_rug use was the obvious.choice,ithe Nebraska ;

team felt that a financial crisis ~was meEe appryﬁ;iateﬂ. Tt is important to i

noie that although the_"stories" in the cases are- entirely different, they

i ) v
T RN R ) o N TRRT
serve an: identical function in the curriculum T AT

Pamela and Bill Logan had Just bought a new home in a nice neighborhood

I3 )

Their three ‘children had begun to Take friends immediately, and the whole f;;i

family was glad they had moved“ Their oldest daughter had found a nice [,

boyfriend, and the younger girl was the,star of the field hockey team Then,

."‘ b
. P
.on

T

Two months after‘the move Pamela was cleaning her son s closet. Behind

. . ; 2y BRI
g .- : -~ -.;-\-‘ ‘ ~,\‘.>»'~.= Cw

& the baby, but Marianne (Debbie) intensely disliked (did not like) her mother—..-;

The curriculum required a brief case, that’ described a pressing problem - ;”

)

*she'fOund a small plastic bag full of mariJuana cigarettes.r,b_F-

Northeastern-Adaptation ¢Unit III, Lesson 3) ™ ¢ - R



jmust be done soort.

e . v : >
F d

-.Pam had heard that drugs were a problem in the new schools her children were

> . o

attendihg, but she had never dreamed her kids would try drugs. Allaher

¥ . R

delight in her. new home evaporated ~What should'she do Should she confront

3 : b

-and pun1sh her son7' Get all three kids together and talk to them about the .

-

'ﬁdrugkproblem7 Maybe she should‘try to talk with other mothers and then

O

;’organlze an effort to clean up the schools. Whatever she decided to do,»it

v ’ S
’ Now s T
?

]

L S A
Midwestern Aaaptatlon (Un1t III Lesson #8)

gl R R A -,
. ! Vet e, . . : . snt A TR . RN
Rl : O S E . ER R g . e

Karen and A1 were among those few people privileged to live a perfect"'Ltﬂ

K]

:,llfe. At 19 Karen marrieg Al, a. boy from the neighboring ranch.- They

. 4.
-__overlooklng the meadow and spent the f1rst 20° years of their married life

.

.assumed\control ofea 500—cow unit on the ranch They builPQh nﬁce brick home

&

Iy

3 . N . i [

"vra1s1ng a family of one girl and two boys and improving the ranch operation. -

',) - . R T

- ”~ o

- The family was - close.ﬂ Karen loved the serenity of the ranch and the challenge

B . A N . . —1«'_
‘n_had to be made._ o _-' S e
- Several alternat1ves seemed possible.- Karen and her daughter Margareu°v'f

»
r

A » ) A

’ of living 60 miles. from toWn ) ?. ‘5_ : f : Eg% " .

It had been a cbmfortable life-—materially and persbnally Nowathat ‘.5 ;'

L4 e .~\

‘”comfort wasrbeing threatened With cattle prices too 1ow to Soven expenses

and college costs for the two boys, Karen and Al realized that some changeS-

'could\live in town: duringjfhe week so Karen could get a Job and save the ’K.'#.

expenSe of h§§%£§ Margaret drive to school. Al could order cattle and work
o IS A
Saturdays at the 1ivestock auctlon.. Or, they could selL their equipmen£ and

cattle to pay th%ir debts,'lease the ranch and both take JObS in town _“ 'E: o

-

3

Ry
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. .o . . - ) .' L ) " . . . -
. Each’ plan involved radieal changes,in the: family. Karen would like = ;

fo do’smething hersélf EQ contributg'fiﬁanciallywto her family and

_to preserve theirllife's
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